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0 -<" - .. INTRODUCTION . -

5 Purpose of*the Study ° PR o L o

.

;g : .. ~ The -primary purpose of thls MaJor Applled Research

Project was to develop a, model for a Human Development

LN i -
: -

course that 1s*co—d1sc1pllnary in its design. The course

y was. designed. to correspondg to the personal characteristics
O e Ty L <N x' N - L

0 jlof a representative sample of the student body at Sacramento _

o B s 2

.o City College, Sacramento, Callfornla, as measured by a

;;, L standardlzed test 1nstrument the Omnlbus Personallty .
R ‘ = . Inventory, Form F. ‘ ey - ’ .”‘.
: T T .. The secondary purpose of.thls project wa s to'expand

s Voo N Y A S

(the present scope of the Human Development Instructlon

" %

program at Sacramento City. CoLlege to lnclude members of

SRE ’ thewcounsellng'staff and the teachlng faculty as co-

.o .
~ . hed
L]

- facilitators and developers of Humah Development claSSes,‘

4 - . -
. .

i
-

- - -
A R

Slgnlflcance of the Studyn

-

e . | . The rapld growth of the Sommunlty colleges durlng
. . e
the past fifteen years has necess1tated the development of

——

»a new delivery system°of education to meet the needs of the

o

-

student in higher -education. Medsker and Tillery (1971)

.{ . . . ° . A
[N v ~ (s n . : . . . N

=

-




", ~_ "new" stqdentz ‘not only in college, ‘but in life as a(whole.

Vs i .- . e
~ -

S0V VU AUV U VU FORSUOUG I O

~ %
-

P - . &
: report that almost one-thlrd of all studeﬁts enterlng

colleges 'in the Unlted States are doin so.through the N
. public two-year college.- The "open doors" of the public

community college-have brought to higher education a hew

B4 ’ - \ N © v v————

breed of student-~one who was not prev1ously thought to be . - . '

-— —_— .

college maherlal. Accordlng to Moore (1973), thls "new"‘

. K Fd

~studént is an 1nd1vtdual Vho has experienced. little success

. - . . Hy
in previous educational endeavors. These "new" students

: L N 5 . s aeeg Rl o
- * are often at a distinct disadvantage if the community™cdllége'

- .

does not make an effort to provide special programs‘and

P

o courses to6 give them tﬁe opportunity to be successful,

According to Roueche (1973), the "new" sthdeht

-
Fi)
w

bel?e&es he will fail again in his attempts.to be successful

in education. The focus of the cbllege{s educational program

LY

should then, by“ﬁecessity, be humanistic and suéportiﬁe in
< its thrust. Roueche (1973) belleves that the dollege program

l 7

needs to be\dlrected toward ralslng the self-esteem of'these
* x”' -

T Gleaz'r'(197l) suggested ‘that the cormmunity colleges“
) arerthe national resource best suited to the task of democra-

tizing edﬁcational training. Community colleges have had to

ey redeflne the concept/of college and, ih so d01ng~ to move

away from the traditional llberal arts program and bacca— e
g
laireate oriented educatlon. Gleazer (1971) re1terated that _

-

education in community colleges must be d1rected toward the

self-fulflllment of the 1nd1v1oual.

v ' !
v to- . s -

i~
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Some questions that need to be answered in any . T
. N . ¢ .

attempt to appraise a college's orientation toward meeting

' the needs of "new" students include: (1) Does the college -

‘consistently concern itself with the human and social needs
_of the community it serves? (2) Dogs- the .college curriculum

place an emphasis on the learning process as opposed to pnre

‘content mastery’ (3) Does the admission and instructional

_ Process enable the college to be an open door rather than a

°

‘revolvingbdoor institution?. (4) Is there an integration of

.purpose between the student services function and the in-

structional component resulting in a college-wide increased

JAn those "colleges that haVe been able to integrate, rather —]

MY

sensitivity to student needs’ Only through positive responses

to’ these questions can a concluSion be drawn that the public

community college is meéeting its-professed goals.
It appears that the thrust toward makinq“education

more releévant for the individual student has been accelerated

‘n<than separate, the‘stﬁdentvpersonnel function?and the in-'

. structional program. A few community colleges seem to have

. *

‘\.accomplished the goal of humanistic 1nstruction through.a

~

e —  ———— o

series of courses offered by the student personnel °taff of 2
the college. These courses have been broadly categorized as
i

"Introduction to Collegde," “Personal Psychology " "Human 8

Development," or "Personal Development " o Banion, Thurston,

R

Gulden (1970) feel theSe courses should not be viewed as
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.traditional academic courses in which facts and theories »

- form the.suhject matter.’ Neither can they be labeled as

guldance courses in whlch the students learn -about the rules
and regulatlons of the college, career 1nformatlon, the

location of’ the llbrary, or how to start a club 3 O'Banlon}

Thurston, Gulden (1970) conclude that the maln thrust of -

these new. humanlstlc offerings should be. des1gned to - - el

facilitate intra- and interpersonal growth through organized

group activities. -

These new personallzed act1v1t1es are 1n1t1ated~1n
an attempt to nelp students seek answers ' to many of the
important personal questlons they bring to the coliege.

- Creamer (1972} . found that the classes seem to prov1de thex
students with a core of experiences that w1ll lead the’ ‘_‘

student tc examine his or hex own values, bellefs, attltudes,

and potentlals. How these factors affect the quallty of

e = st iy . i .

the student's relatlonshlps with others often becomes” the
. l'qt
L a,“ ‘ v

X
«

fOCuS of the class..

I

The development of -the individual as a'wHole person

has long been the professed goal of the oeneral edug¢ation

programs of colleges and un1vers1t1es. In the period of

. 1940-50, personal adjﬁstment;courses became prevalent in

LAY

many colleges and un1Vers1t1es; Hardee and Powell (1960)

noted that rapidly increasing enrollment rates prompted many

. . 14 . - .
_universities to look for broad educational principles

‘applicable to life situations. These adjustment courses

, -7 18

o« v
.
[/ -
v » ¥
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'were directed toward individualizing the learning process

for the students. However, - there was oonsiderable discon-
tent with the adjustment model for general education to the
4 . .

extent that Mayhew (l969)lnoted that the concept .of Generalv

: S “iﬁguoationwpeganhto decrease in oyerall importance at.many ' .u;
oolleges and universities. Higher education was developing~
. - along Jines of specialization rather than broad ylewpoints.
~Humanistic educafion in collegesiwas on the wane in the
1960's. - IR ‘ -
~ However, in the late l960;s, largely as a result otﬂ

s‘

the student movement, there was renewed interest ln an

Yoo

educatlonal program that was more conscious of the needs of

e

“the 1nd1v1dual student; Through such movements as encounter
B ) 5 . S
groups, T-groups, and "rap sess1on,“ some communlty colleges

»

- Degan to address the concerns of individual students through
. & program of Human Davelopment instfhction:f Creamer (l972)

found that 120 communlty colleges had operatlonal Human
! - G- )

Development programs. Ludw1g (l973) ldentlfled the«Human

Development programs at El Centro Communlty College, Dallas,

Texasy Moralne Valley,Communlty College, Palos Hills,

Il1linois; Kendall College, "Evanston, IllanlS‘ and Santa Fe' .

" e n . N

. e - Community College>\g§1nesv1lle, Florida, as eéxemplary

‘\

programs designed to'meet student.needs. These community ,“

-

colleges .have organized Human Development courses which .

[

y utilize some form of a co-disciplinary model of instruction.
., L

4
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These Human Development courses are v1ewed as part of. the

student ] broad educatlon for llv1ng. . These courses, taught
Y

by counselors and teachers, are not viewed as frllls, or the

exclusive purvmew of the student personnel dlvmslon. These_

__ cooperative lnstructlonal efforts of the student personnel

e e - et e v

and 1nstructlonal programs in the communlty colleges c1ted‘
by Ludwig (l973) could provide an impetus for new student

personnel and educational program direction. . '

Background of, the Study- . T

\{4 y : In response to the needs of students, Saoramento

3 ‘

City College, Sacramento, Callfornfa, began a program of e

Human Development Instructlon in February, l973.‘ The Human

DeVelopment Lnstructlonal program was 1n1t1ated,by the

q

s counsellng department at Sacramento City College. Durlng

the perlod of February, l97%, to February, 1975, the Human

-

Development program had enrolled 1615 studeﬂts in 93 dlfferent

sectiofnis of Human Develonment classes (Clas, l975). Through T

$un

the first four semesters, the program was conflned to Human
. Development offerlngs taught Qy=members of the student per- - s
‘i-: ~ I sonnel staff (Cias, 1974). "Even though the SacramentO'Crty o .g;
College Human Development program had gained a large measure ~

A A
of student acceptance, a majorlty of the teaching faculty

"““ . was not aware of'the scope and phllosophy of the program -fw
(Cias, 1974). Clas (1974) concluded,.“If the Human
|

Development program is to pos1t1Vely &ffect the spread of

Y

18
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'

humanistic education throughout Sacramento Cit& College, the

. scope.of the p ogram must be expanded to include the input:

ion of the teachlng faculty (p. 42).

The involvement of Sacramento Clty College faculty
o /
' . in the design and implementation of a co-disciplinary Human .

.Development gourse that w1ll dlrectly address the att1tudes

.

and needs of students, as measured by a standardlzed 1nstru-
ment, will hopefully éxpand- the 1nst1tutlon s awareness of
the need for ﬁuman Development instruction, The co-disci;\“;-‘l

o

- - A-pllnary Human Development course could have a far-reaehlng

effect on the total college‘ One result ‘could be the} “
‘organization of a Human‘Development course as part of the ’
General Education“pattern of the college.: Another, pos51bly'
more immediate effect; mlght be.to have Human Development
courses become «part of the requlred sequence of selected

major programs at Sacramento Clty College. ‘: .

—
- )

Definition of Terms

P Co—diséiplinary Instruction. The involvement of at é>
" least two,d;ﬁferent”fnstructronal"divisions representing

A : ' . I
Lo both .transfer and o6ccupational progzams. In réeference to -

‘is\ this project, co-disciplinarysinstruction refers to the .
N ] - . % "

involvement_of coungelors and staff fronm theﬂinstructional

= divisions in a joint effort to develop a Human ‘Development

o _ . course.




. e v

o Teaching Faculty. A orofesslonal staff member whose

- o full-time asslgnment is classrodm rnstructlon at the

‘communlty college.

Couhsellng Faculty. A professlonal staff member

whose full-time asslgnment is counsellng and/or Human

“ —

Development instruction ‘at the copmunity college. = *
Human DeVé.i'l'Qp“m—eﬁnE ‘_C_gurse .. The 4Human_ _De&elopment . r', e

course broadly defined is process oriented rather than task

oriénted student-centered rather than knowledge or skill

> . ¢

~centered:‘ and_ls_condnctedllnralsmallﬁgroup_sett1ng oﬁ—less——_——___q

'\‘\\\\\ than’ tWenty students. The course content 1s based on the

(

experlences of the students rather than a prev1ous1y deflned

e

\
kﬂ ~ T N ¢ . - 61 . ’ ‘
“E C body of~ knowledge. i e . : : |
3 > - ‘

|

% . Human Deveiopment Instructlon Program. The program
a . : N \ .'.- - e~ o,
i

3 of 1nstruct1on in communlty colleges whlch 1sfbased on )

humanistic conslderatlons and assumotlons. These 1nstruc~

tlonal programs have as their primary purpose-théifacilita- o T

' - ,tion of ‘the growth of the individual 'in a personal sense.
# ' < ) : ) X _
o ) Humanlstlc Educatlon, A term implying that subject
* . o ¢ ‘n'w
matter covered lncludes anaemphasls on_human concerns, rather

Ao

..
¢ ..Q.,‘.

than tradltlonal deflnltlons of‘educatlon emphas1z1ng Sklll

>

or knowledge acgulsltlon.

Local Panel. A group of elght people comprlsed the

local\panel. The panel 1ncluded twa former students, two

' representatives from the teaching faculty, two from the

N < n B A




- f

<
-

0 <
couheeling‘faculty, one graduate intern, and one college T

*

administrator. The penel wasveohprised of people who AT

volunteered to assist iﬁ the development of the co-

disciplinary Human Development course model for Sacramento
. . d - -~ o

- -

Cityv-Colleges :

-

National Panel of Experts. The National Panel of

Vseven‘experts'wee<cdmp;ised:of those people who tesponded

T

. favcérably ko a~letter'solici€ing support for the:Sacramento

o,

Clty College progect to develop a co—dlsc1pllnary Human
- Development course———The—experts—were~identtfieé—beeause of -

thelr past and present aﬂt1v1t1es in conjunctlon with a

. ‘-

. Human Qevelopment 1nst:uctlon program at a community’ college
in the United States.. , D o8

~
s 7

. . Sample of Students. A representative sample of .

.k o . .8 ’
approximately four. percent of the students enrolled in
< -

‘classés at Sacramento City College ‘diring the Spring semester

of 1975 was asked to complete the OmnibuS‘Persoﬁality—

.

In&ehtory. The sample of 514 students represented a cross-

‘section of the student body enrolled in classes at Sacramento N
}4’)
CLty College during tlie Spring semester, 1975. <

. Omnibus Personallty Inventory--Assessor of Student.

AY

~
<

Characterlstlcs. A natlonally publlshed té%tlng 1nstrument

ylth \brmatlve 1nfor§2tlon, rellablllty co- eff1c1ents, and

validity. §tandards. . In this project, the St%tdardlzed . g

H
w

- -

-

-
e
A}
e
.
.




instrument to be uséd is the dmnibus ?ersonality Inventory,

) ;~*ﬁ . Form F, 1968 Psychologlcal Corporatlon, New York New York._

-
. . ¥

C ) The test reports flfteen subscores relatlng to varlous

L4
3

I personality traits and attitudes.~‘The subtests are grouped ‘

.. _Jdnto the following scales: Primary Intellectual,'Social~

. L * a

Emotional Adjustment, Autonomy and Religious OrientatiOn,

w.

o
s & ,
.

. Model. In reference'to thls«study, the term model~.

/ -

3

refers to objectlves, act1v1t1es, and methods of a course-.

——““*~—~——————r—tn—Human—Bevelepment—défaved—isom—the_g01nt_act1u1tylof_

o pearaptar.

’ counselors, admlnlstrators, students, ‘and teach;ng faculty.

¢ N
N .

The model. de51gned is 1ntended to be offered in the future

~
i

- as a Human Development cOurse at Sacramento Ccity College.
~ Il

! - . . ‘e .
- o 2 . - s Yy,

v - N - -
. i " LN - .

Assumptions,of,the Study - ,‘ -
L 2 The act1v1t1es leading tovthe aévélopmeﬂETBE?E?Tf“"OL*EE .
co—d1scmpllnary Human' Development course model 1nvolved ‘?
: admlnlstrators, teaching faculty, counselors, an.. stuaents.r “.

‘The Human Development course developed as a result of thIS"

study should better meet the personal’ needs of the students

N at Sacramento Clty Coliege because they are based on pre-

determined student characterlstlcs measured by a ' standardized o

instrument and input from a National Panel ofgpkperts. In

- i N e . N . _~7.~ 4_ o
- . + 'the past, the process used to introduce HumanzDevelopment. ' ../

S ¢ourses to Sacramento City College did not include a
. K . - [N s

- . -t N ~

i
|

i - KS
:
. )
I“ ' ) 2 2
. o
. : . .




standardlzed assessment of student characteristics prlor to

'deslgnlng the courses. The coursecdes1gns were. primarily

based uponlthe counselor's professional‘judgment, and the

orally expressed needs of‘students.f Past course proposals .

-
.

T )

did not—&i%aYs-inelude a detatled-outlineof course objec-

e . . LR—

tives and tasks prior to offering the course for the first

ol

time. Previous Human Development course pxroposals did not

3
«

B

.

- AThe experiences gained by the‘staff at Sacfamento
—3
- it '—Gellege<anaihe1r attempts to desiyn and 1mplement a ‘
| N
T model for a co—d1sc1pllnary Human Development course will f,

+

" enable the menbers “of the staff to provmde assistance to
g .

~ -

other communlty colleges in the follow1ng areas: .

P } (l) Other establlshed communi ty colleges Wlll be- ‘

‘ <
4

involve teaching faculty in the design process. . ’ ¥ J
1
|
|

ablé to receive valuable assistance in planning courses

that are tallored to address the personal characterlstlcs

e o I 3 v e —

of students by revmew1ng the procedures used at

Sadramento City College. Creamer (1972) and Ludwig (1973) '
. identified those colleges that offered co-disciplinary ‘

Human Development courses. These co«disciplinary Human

Development courses were ‘offered in communlty colleges

4 <%
2y

|

|

\

- that were organlzed from thelr 1nceptlon in a manner ) i
-

|

e

thﬁt provldedwﬁgr the 1ntegratlon 5f the student
Vd *

% ES

petsonnel and instructional functions.’ Matson (1972)

8 h . " ‘\

-

. N
o ' £
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\ feels that- this integration of purpose is not-widely

found in public community colleges, but’sheﬁfeels it

' shOuld be a new dlreetlonrfor student personnel programs.

e

(2 'As a result of the oevelooment of the co—dls- o

c1pllnary Human Development course based on previously
measured student characterlstlcs, a college—w1de model

for curriculum\planning may also be established It

4

. has not been the, common practlce to assess the personal

L

p characterlstlcs of the students prior to lmplementlng a
“ . . , N
- e currictlar change at most Mmmunl-t\/“col“l'e"g‘e‘s‘. ) '

Q- ;-

! ~(3) The co~d1sc1pllnary course model “may prov1de

-

other communlty colleges Wlth a course addition to

thelr ex1st1ng curriculums.

-

7

leltatlons of the. Study . T

4

The lmgact of this study’ could ﬁgflimited by the

-

follow1ng conditlons- ) . :

_ (1) . The acceptance of a,co-disciplinary model for
. -~ . * . l . ~ . ,
a Human Development course may be limited ‘to those in- .

structors and-counselors who participate in its

development. . ff’thls occurs, the Human Development

program will not expand throughout the college as

S >anti‘cip,atéd.l e - S

. N -~ N \

(2) Without specific reference to the teachinga %

and ‘counseling styles of those persons barticipatingA

b
oy

-

. ' | N
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« ) . M
. . - ™~

|

| .

i in the model development; the model may not have broed _
Lo g s ‘ appllcatmon potential for other communlty colleges.x. C e

-

. .. (3) . An ong01ng evaluatlon of this model for co- ,

- -
P

. -discipllnary-Human Development 1nstruct1on will be '

.' - - » ) ? -

conducted as the model is implemented in the future. i
- Therefore, the effectiveness of this co-disciplinary

. . . model can not be reported within thHe time-coﬂstraints

- .
- . A
_— .

G u '(4) Changes 'in the characterlstlcs of students in,

- the*future w1ll requlre a reassessment of these. i ' '

. characteristics by admlnrstering the Omnibus Personality

v wab

Invertory (0.P.I.),\or some other instrument.

. . . ’ o ‘ . .

-~ . -

T - : : .

ERIC - :
o . .

4 . . el e e e -




‘ L. et : ' Chapter 2 I
e 0 . g . .
. N . . )

-~ . . . -

REVIEW OF THE LITERATURE -

+ .\' .
o b Introductlon _ oo P . Togt
L) - : .

-

¢ ‘- -The. survey of the llterature concernlng the develop-

.ty - \,'{, . 37

A} v A} f:‘ - .

) ,ment-of a mode& for. co dlsc1pllnary Human Development o S

‘a . ! . . C‘ < "o
‘ Instructlon revealed three broad areas, of concern. ‘ila_ —_—

. AP ‘ {,‘4«

- g ) ’ \61) The.tradltlonal educatlonal models for meetxng\
. {

©T the needs of the studenp who lS enrolled ln_communlty ‘1;

. . "

colleges today have not been- effectlve in many 1nstances.

<
. e ‘ .
~ L

There needs to, be a new model developed to bettek e

address the personal needs of the students fQund in-

N

communlty colleges today. This new model must help the 1‘- ;;:

¢

communlty-college student, 1dent1f1ed by Moore (1973) ,

as belng fallure orlented and hav1ng a concept of self,

R - e
B ' N

that is lower than that of tradltlonal college studeéents.

’ . . LY : » . [ 4
e The tradltlonal model for hlghef“educatlpn has been . S

characterlzed as belng purely sklll or content oriented. e,
: 3

s . Tif the "new" students are to reverse thelr trend towaxrd

~
T —

fallure, a new program must be developed Pross (1971) .

-

feels the "new" programs must be designed in a dlfferent
! « ! . e

K . - - . .
manner: "Newsstudents,.then, will be the losers if we S
. N AN LIS



.
70

conceptrate on access proyrams that merely assure the -

¢

. 7

4

entrance of new students 1nto traditional programs Qfﬂvaﬁ

"(p. 158).".

ties and theories of Thixd Fbrce' advocites ‘such as ) - Nes

" and the use of interpersonal relations as subject matters .

-~
: LR —

e . <

eduéﬁtlon. Why can't we{gust for once make old
educational programs fit new'students instead,of

handing down the old education of traditional students? .

A

(2). The Third Force psychology movement has_had

- -
A ey

«
an influence on the humanlaatlon process of the educa-
X, [ “

tional programs in the communlty colleges. The act1v1-
’ L YR . .

-

v . . ) . < '”‘ w -
Maslow,-Rogers,.Otto} May, Bugental, Severin, O'Banion,
. 6 1 7w ) : .
Broﬁn, Sanforé, and'Gibb;pmovide'valuable insights into
) v /. %

T any attempt to davelop a viable Human Development ins "

PN

structron program. ThlS Third .Force group has promoted’

S ay s e e g e e

\¢]
the'growth of such educatlonal.technlques as the en- -

~ .p " t, .,
counter group, the T group, the'development of the 1dea
of the "s@lf" as a bas1s for 1nstructETTy( act1v1ty,.

>

. A . v -
+ (3) Some community colleges have developed" man

Development courses'whfch focus on the persona develop~
\ . ~ . «

ment of students. Seven of these colleges have intro-

duced Human Development programs that involve counselors, °,
3

admlnlstrators, ‘and teachers as facllltators_for the

.

Human Development gourse. The philosophy, objectives,

»

7 .,



goals, and. tasks Of these.Human Development courses
R , ,

v

. N ° , : . .
.have been reviewed and 1nc1udedq¥§here appropriate, in

the Sacramento City qulege CO-disciplinaryfmodei.

L4 4
L

The Need .for a New Educational Model 'to Better Meet

-

.Student Needs s .

. It seems a new educatlonal model is needed. that '

-l

better addresses the current needs -0f the student and

¢
society in general. The complex1ty of today's world makes
changes in education rmperatlve. The needs of soc1ety

appear to change with- each passlng day. The-crltrcs of

-

educatron ave quick-to point out-that education.has not kept

,

pace with societal changes or the needs. of the students!

The need for change in educational direction=scan

_also be substantiated from a broad philosophical base. ‘o

’

HoWever; the changes that are needed‘in higher education -

LR}

must be orderly and directed toward flexlblllty, creat1v1ty,

. -

openness to experlence and respons1b111ty (Sanford 1967 and‘

il

©1972) . K . e ' .o ‘

a . “

Sanford (1967) feels that the "crises" - in hlgher

* .

education are a contlnulng process of re—deflnltlon oﬂ

Al

-

dlrectloni He feels*that the crisis is chronic, and shouldﬂ

L 2
not be attrlbuted solely to the’ r1se of student radlcallsm

P
in the'iate 1960's. Sinford’ (1967) stresses the need for

[

students to experlence change durlng thelr educatlonal

\ . -

exper1ene€§., However, t hlS change should not take the form
. “? IN

e - -




e

- ~

ofhconformity to what was, but it should be a self-

/
actuallzlng process on the part of students.,

. c Shoben (1966) found - that students dld not see the

LRd -

tradltlonal college experlence as%meetlng their, soclal and

intellectual needs. He also p01nted out that thlS dlchotomy

]

led tg_a,stressful_51tuatlonvamong_studentswthatreen

M

trlbuted directly to the student unrest of the late 1960 'S’

e Dressel (1971) npted ‘that students were-demandlng'an

) educdtion which was relebant to their current concerns; The

g tradltlonal pollcles of colleges were often viewed as
paternallstlc by the students. In the view of Dressel (1971),
e -the 1nst1tut%pns/of hlgher educgtion were 1nadequate because"

<
they ‘da*not satlsfy the students quest for knowledge, nor

*

-~ _meet their changing psychologlcal needs. .

e

-

-

DeLlee (1971) also supports an argument for the

-

need for a change 1n the d1rectlon of hlgher education..

Delisle (1971) concludes that students need to dlscover a

*

personal meanlng in educatlon that enables “them to develop

“

- a sense of community which could alleviate the isolatlon-
s ‘often associated?wlth today's society. .
‘ ®  Cross (l97li is of the opinion‘that too much effort
smay be expended in trylng to modify the behaylor of the
"new" non-traditional student found in 1ncreas1ng numbers

. in higher education in general, and the community college

in particular. She believes the colleges need to do the . .

¢
~




Y . . . . ) &

adjusting. Cross (1971)'feels the colleges have neglected
.change, and as a result, she states:

The present tendency among writers to overemphasize:
needed changes in thg¢ school system seems justified for
the simple reason that until now it has been a oné-way
street, with the student adaptlng (oxr failure: to adapt)
to the demands of the schools. If he did not learh,

it-wasconsidéred his "fault" and he suifered the
. consequences (p. 54). . g

’
4 -

v

The need to expand the scope of’knowledge as well as

~

the direction of college lnstructlon can also be noted

Johnson (1969) feels man needs to expand hlS opportunities

<a

to obtain knowledge. He states.

5 -

There is no hierarchy in America which limits man’'s
, need for Knowledge. -NOor must theré be any hierarchy

. which limits his opportunlty to acquire it. Prec1sely

because of this; 'education has a solemnt duty to

equalize educational opportunity and concurrently to
divest itself Of the pedestrian tools of instruction.
i that sufficed a half-century ago and take aggressive
- steps iIn the direction of updating its processes and
, procedures. Change is- requlred and demanded (p. 29).

Rogers, (1967) feels that the traditional methods of

college instrnction have divided the world of knowledge into
artificiéily created segments which have become outticded in

today S. fast changlng world. He states-

The world is changing at an exponentlal rate, If -

our soc1ety is to meet the challenge of the dlZzYlng
Y changes in sc1ence,‘technologY, communications and
' social relationships, we canndt rest on the_answers
' pro¥ided by the past but must put our _.trust in the
' .  processes by which new problems are met (p. 717).

General Education has been traditionally viewed by

higher education as the pfocess by which students were

4




N *’6 o v.‘
S educated for the task of living. However, the.traditional

thrust of general education has not universally met the

1

K ) -
needs of today's college student.
. \

" sanford (1967) presents a view of general education

e ".__that is far broader than has been generally espoused by

most colleges. He contends’that over specialization of

- - " higher education must be counter balanced by a view that .

mgener;i education is global to the éxteht(that ¥t is ™aimed
. . :
at developing the individual's patential as fully as

B H
. pos$ible. Introducing the student to a range of subjects

and ideas, as in survey courses--sometimes called general . . -

education--is not the essential thing. . . (p. 77) ." 2

Crookston (19.70) feels thatla convergeﬁéé of,

counseling'and teaching could provide a learning model

>

U ;‘ﬁbetfér“suited”towthewpersonai;neédsﬁefwstmdentswéﬂﬂe_viewq‘

this as an emerging theory of human development in higher
'educagion which could then begin to help students discover.
what is known, éng apply this khowledge to their'own personal
unde;standing. According to‘Rgéefs (1967) , "a way must be
o found to develop‘within the educational system aé‘a whole, °

and in,each component, a climate conducive to personal

-

growth (p. 718)." The growth-of the individual should be
the focal point of the educational process. Thus it is
apparent that educators must direct curriculum toward meeting

these human needs in students. A vital component. of job and

CT | 31
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life success is not simp1§ skills training, but the ®
’ . : % i B ) -
developmént of humanness. The traditional forms of general

education are out'of date,‘and do riot meet the personal

- needs of students (Ludwig, 1973). : ‘ d

o

" Gleazer (1973) expresses the need for humanizing

‘education by calling for.a diversification of edhcation

N

beyond high school. He feels our society is calling for

people not only Qualified as technicians, but as_persons,

P

"“The movement toward this change’in curriculum should’

probably: be directed toward meeting'the'seven\vectors of

human development outlined by Chickering (1969)‘ competenceh

S MmN

emotions, autonomy, interpersonal re1ationships, purpose,-

identity, and integri-ty.

This movement away from pure skills oriented

education, and toward an attempt to;address the personal

7y
) '\'g‘

AR Y —_—

needs of students has béen ca11ed affective, or confluent'
education. Brown (1971)'describes this form*of education as
dealing With_the non- intellectual side of learning;
Confluent education would specifically deal with student
emotions, feelings,\interests, values, and character:

If a general move toward confluent education occurs,
it cou1d contribute positively«toward student learning
according to a United Siate Office of Education study ' .
conducted by Remanis, and reported in Callahan and Lake

( \732. Remanis.found‘that "among the student characteristics

a

’
S * . @
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that showed the strongest positive relationship to learning

rlnternal relnforcement control (p. 36) Debilitating

=

effectiveness were self-concept of academic ability and

o

anx1ety had a negatlve*reIatlonshlp to student learring

effectlveness.- The Remanis study also sdeed that students

learned most with an instructor that was oflented toward

)

meeting student interests rather thah merely emghaslzlng .

Y c

- subject mastery.

Positive changes can result from the Human Potential

3

Seminar experience, a form of conflient educatior’ intro-~

duced by Otto and McHolland at Kendall College, Evanston,

2 .4

Illinois. Kleemann (1972) found that students'eiposed to

the Human Potential Seminar‘experienced "positive changes

more significantly on all scales (Wrightsman Philosophy of

,__—.——-—«-—'-v'-"*" VVVV

Human Nature Scale) —to- ﬁgreater*degree ffeé than those students

of the cdllege living—learning environment the experimental ”

who d1d not engage in the HPS experlence (p. 93).
Bieniewski (1972) found that a one semester sel f-

development course did have a pos1t1ve effect on the self-

w

actualization scores of students as. measured by the

¢

1self—actuallzatlon construct of the‘Personal‘Orlentation ' :

“Inventory. Bieniewski 11972) also observed that "by virtne

group as well as the control group moved in a positive

direction on the self-actualization construct of the

o . -

Personal Orientation Inventory. It is interesting to

L]
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considerthe possibiiity fhat the experimental group might
have affected the control group due to living togéther in
the same re51dence ‘hall (pp. 86-87)." . -
Lake and Callahap (1973) reported the results of e~
project thaf-was organized td "radically" change the
directioq of a commuhity college in New York State fn 1972.

The ultimate goal of the project was to produce "e‘more

responsiye,and humane way.of learning throughout fﬁe

— \

e aa . e > i

‘college (Introduction)." The objectives .included the

e

formation of a Task Force on Affective Educatfpﬁ which

was to encourage the pursuit of the following within the -«

gcollege:

(1) Provide students with 'lasting' learning

(2} . Increase the‘relaflonship between what _, .

) teachers$ think they are teachlng and what

. ‘ students are 1earn1ng g : )
(3) Increase the relationships between acquired
knowledge and student behavior (adapted from

Lake and Callahan, 1973). -

The model presented‘by Lake and Callalian (1973) for

implementing the goals of affective education through a
college-wide task force coﬁrd-hold promise for: other -

community colleges.

Moore (1970) also refers to the need for the publlc

communlty colleges to be more than an institution that




. toward renewal. agilvie (l970).feels the*community'college

\

encourages»all segments of the community merely to enroIlf
in the school. He states: - . Co :‘\§}

. 4 . ¢
Too_often the term open-dooxr is hypocritical , \\\\\
rhetoric. It is a catch phrase which implies every ; ’
student can enroll in the college. Open—door means .
more than the idea that every student with'a high K
.school diploma can go to dollege. It also means that
-~  the student, regardless of his level of achlevement,
will receive the best educatlon poss1ble in the college
commensurate with his needs, efforts, motivation, and
abilities. . . The overwhelming majorlty of twQ year
institutions neither develop the same commitment,: .o
establish the same’ prlorltles nor utilize the same .
precision and ‘éreativity in development programs:and.. — -
curricula for the educationally d1sadvantaged student
) as they do for the able student. This student is one
. of the academlcally ovexlooked--or, . perhaps. 1gnored . o
In this way post secondary education -has made llttle
or no attempt to manage change or to match the'pre—
valllng needs with the time (p. 35) e

2y o

y
« [}

Trent (1972) reported that Junlor college students .

3

are extremely heterogeneous, and ‘that therefore, generaliza-

tions are d1ff1cult. Some basic student characterlstlcs -

>

were reiterated by Trent (1972) : Jmnlor college students

for the most part were educated in the publmc schoo]s, ‘the
L] R
majority did not take a college preparatory course of study

-
-4

in high scnool; ggdﬁf/;ajorlty of Junlor college students
did-not‘make a'decision_to attend college until late in ‘
their nlgh school &ears, or even after high school.

| The prlmary'thrust of a viable_educational'program

for the communlty college student of today should be directéd




.
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A ' ' . a

-
-

needs to become a community renewél college designed to meet

N

tﬁe varying needs of the commuhity it serves. The public

c0mmunity college should_atfempt to include a degree of

flexibility in its program which is sufficient to meet the
. - .

N & -
needs of the ‘heterogeneous student population referred to

by Trent-(1972). I

< e

The needs of the "high Fisk" student in partlcular

——— k

are not belng met through the current community college

’ .

offerings (Roueche and Kirk, 1272) They state: '

A recent survey of community college programs and

.+ - priorities found that there was no stropg commitment

(as evidenced in the s‘tated prlorltles Qf college

- presidents) either.to the develdpment of‘programs for
dlsadvantaged students or to the college®s role in
solv1ng social, economic, or polltlcal problemns ln the
serv1ce area (p. 80} .-

The community colleges have become the fastest ex-

vy &

pandlng segment of public educatlon due to the fact that the

o
community college is 1ncreas1ngly v1ewed by the public as

the realization of a dream for unlversal post-secondary
.education (Moore, 197§)€ However, Moore (1973) feels there

is evidence shouing the i ébiliﬁy of the community college"
- to meet the needs'of,the.coﬁmunity as a whole'.c The communi ty

colleges appear to need a reaffirhation of. their previously

-

stated communlty—centered goals (Moore, 1972). In order to

~

do thls, "The communlty college must overcome the hurdles of

flganCLal resource and the opp081tion of those who believe
' \ . -or
that too many young people are alyeady in college (p. 83).

[N . \
. - -
— L] \

»
.
R

4-/[



the public community coliege haskthe éotentiel to

* fulfill lts goals. The icommunity college has ‘beén labeled .

as the "neWw opportunity college" (Blrenbaum, 1971). He also

feels that.the public community‘college can best serve the - -

.

publlq need by belng in the front line of hlgher educatlon

-
N

1nnovatlons in the Unlted Stateé L S -

. ) Although Johnson (1969) expressed a concern thét the

_degree of change ln the commuhity college ls similar to that

.in other~segments of hlgher education, he does feel.that the

community junior college helds promlse for future- change
because:' (1) of their rapidtgrowth, innovation, and'experi- o
mentation directed towards iﬁprovement is most prevalent in
the conmunity collegeq (2) of their relative newness, the
community colleges ere not hampered by'the-restriction of

long establlshed traditions; and (3) sizeable’ numbers of ..
commnnlty college students transfer to senioft 1nst1tutlons,
some of the communlty college 1nnovatlons can affect .

-4

established institutions. e e N
- Gleazer (1968) also expresses conslderable opt;mlsm
in regard to the pdtential of ‘the "new" hlgher education
‘institutions, “the' public c¢bmmunity golleges.: He 901nts out
the community college became "both the .catalyst to‘stimulate‘

a community consciousness, and the product of the conscious-

~

ness (p. 20)." The Smmunity coliege in many ways became 1
. » -

T




the symbol of the "American~Dream," so often denied “in the
- past to all of 1ts citizen.,'The communlty colleges became,

'according to Gleazer (1968),, "eclectic and opportunistic,

hY

“ the college had its force and meaning rooted in the urgent
[ N w.,

. needs of community life. . . among the ways to\a better life .
' o s

:V) > " hone was more important thanfedqcation (p. 20)."

It appeafs that the time is past due for sone.

N ¢ ~‘ * ) [
institutional renewal at all levels of higher education.. |

‘.

.Gardner (1968) feels that human institutions require periodic

-

1

redesign. Heé is concerned because in all of history with = .

. all the 7immensely varied principles on which societies have
: . been designed and operated, no people has seriously attempted

- to build a society or an organization which would take ifto
account the aging of institutions and to provide for their

continuous renewal. Hopefully;thiS'redesign of institutions
".can dccur today within higher education in the United States.
s . : -  The survey of the literature revealed.that there ig

f\T‘\' a need for a new educational model-to -better meet the needs
‘ - Ak _ . s

.

of today's student for the following reasons: . ( .

.

(l) The need for existence of a renewal and periodic
* change in societal institutions,can be supported from
both a historical and psychological perspective. '
~ . ‘(2) The public~coﬁmunitx colleges have been labeled o
; :

i . major agents of change in higher education. What is

e
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A

. needed in the way.of change in the public coﬁmunity L
. bcolleges is‘gggia new'direction, but a fulfillment A
of previously stated educational goals and objectlves.
-(3) Higher educatlon must begin to dlrectly address
the affective developmental needs of today s college.
. 'students. These personal needs of the "new" student‘

‘must be addresse§ywithin the institutional settings.

e B v
. «

The Third Force Psychology:'and Its Influence on Education . o

. o . , N
Programs . . L . : -
————————— « vy I *

® The ultimate goal of Humanistic or Thixd Force- . )

4

psychology is to prepare a complete description of "what it.
g A A \ (s

»

re

means to be alive as a hunan being (Bugental, 1967, pl 7)."
This’ humanistic view of life is presented as a contrast to
previously advocated views of psycholog& wﬁich were far less
optlmlstlc in thelr orientation.’ The challenges for the

Humanlstlc psychologlsts are'broadly stated by Bugental (l967)

vl. Develop adequate methods and criteria for a N '
true science which is yet a human—orlented one.
2. Demonstrate that such a’ view of man is feasible e |

and is more fruitful in enrlchlng man's life than is a

mechanomorphic one.

3. Close the gap-with” phy31cal sciences so that®
many may survive with dignity. . -

4., Offset the depersonallzlng, man—as-object :
influence of increasing populatlon and mass. society
so that man may retaln and enlange hlS domain of i
.subjecthood. ‘ .

5. .Explore the 75 to 90 .percent of man. 's jpotential L
which: today is largely latent (p. 1i). : |

' L
. \ !

PO 4 °

: The humanlstlc psychology movement was establlshed

as a Thlrd Force to transcend the llmltatlons of/the twd?

: o




-

-reiigion.(p. 279).“

‘baving a primary aim of helping ‘the individual become the

" main branches.of - psychology, behavlorlsm and psychoanaly51s

(Maslow, 1970) The humanlstlc v1ew is a "hoilstlc," non-

° LS

mechanistic view of man, and the developmept of his poeten- :

tialities. “Maslow (l97b) noted that there«has been a- new

4 l

Rumanistic Weltanschuung that nbs gone far beyond psycho%ogy

¢

and 19?0) is far more hopeful and encouraglng in 1ts view

of .the past. The new psychology, as v1ewed by'Maslow'?%SGS

of man. He feels that this "humanistic view can affect .

. .. . ‘.' N g
every area of knowledge: economics, soclology? bielogy
and.social institutions such as the family, edhcation,-anﬁ '

. N ¢ . '

»

o Maslow (1968) and Severin (196%) feel that the
humanlctlc approach 1s not ant1-sc1ence, antl—lntellectualr

’

or antl-ratlonal. Maslow. (1970) states that "the views of

the humanistic psycholog;st are rather meant fo. correct the

-,

imbalance 1n Western: thought th@t has downgraded, 1gnored,

or negatlvely labeled the affectlve as well, as the p051tlye

side of man (p. 279)." L . .

.
. A

Severln (1965) sees the: humanlstlc psychotherapy of

.

Maslow, May, Rogers, Fromm, Whitaker, Malone, and Combs as
"best possible version of himself as a human being:(p. 73)."
In, order to accomplish this, Maslow (1970) feehs we have to

» \ . 2 . . %

_re-evaluate our societal conceptions of what is godd for man.

-

[\ Y

>
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ﬂisonality: "The phenomenal self is the nucleus of person- ¢

an individual's ‘behavior is to change his conceptlon of

Maslow states~ "Our conceptions'of Formality.have been
] -
“heavily t1nged'by culturai relat1v1ty, rather than what is

good for man. If we redeflne normal{ty w1th what is Ldegé

=
for man our theorles of soc1ety must “¢hange (p. 279).

The~Th1rd Force view- of the human personallty is

ﬁt?

altered from the behav orist orlentgtlons of tradltlonal

psychology. Rogers'(l9Gl) has adopted the "holistic"

A

. concept as the cornerstone of his cllent—centered psycho- o

*
1

therapy methodology. ‘ d ? . s

- -
-
-~

Sanford (l970) comments on Roger's view of per-

s

L=

ality organization. . « They argue that the way to change <

himself (p. 32)." Cattell (1950) emphasizes the need for

hd . o - ‘ * ) [ ‘0 - * -\
_ a humanistic view of the personality.. He defines person-

ality"as'“that which"permits a prediction of what a person o

will do in.a glven situation. Personality is global. and'can
be concerned with all the behav1or of the 1nd1v1dual both

overt and under the skin (p. 9).

understood if we are to try to educate the person to his

bl

fullest potentlal..‘Thls can only be done, according to the

Third Force psychologlsts, in the follow1ng manner..

N ﬂ--

The personality of the individual must be fully ‘ .

In order to apprdise efflclency, creat1v1ty, autonomy, ,“
and <the like, we must observe the whole person engaged in'
transactions with his environment; and by regarding the



-

~

“Without this total‘perspective on -the human personality we

~in this century——emptlness (May, 1953} . These empty people, -
the 1nd1vrdual through the educatlve process. Maslow (1965)
. wants and needs for\personal growth and self—fulflllment,

. ourselves the task of creating the health—fosterlng culture

. couraging students to develop 1ndependent sprrltual value

, .
wWhole ﬁerson as a system, we are able to gain some
appreciation of his differentiation, integration,
flexibility, resilience, soundness,.and breadth.
(Sanfordh,1970, p. 26.Y /,

will not be able to deal with the chief problem of people

according to May (1953), do not know what they want and have =
no clear idea of what they feel. _ '{

There is an obvious need to, focus on the growth of

states:. ”. .« . as we begln to know more about 1eglt1mate

.

that is, for psychological health,.then we .should set

A

{p. 23)." 1In this regard, MaSiow (1970) expresses a negatlve

appraisal of the traditionally run higher educatlonal lnstl-
. .- : .

tutlons. Unless higher education is concerned with en-

systems, in conjunctlon with encouraglng students‘to become
emotionally ope{ and free, "eaucational foolishness” resuitslﬁ
(p..Sl) ‘ Furthgr; commentlng on the typlcal educational ' .. B
process in higher educatlon,.Maslow (1970) feels ‘failure ]

-

results because institutions are: ) e

-~ © Trying to be value-~free, trylng to be purely _
technologlcal (means without ends], trylng to rest o \
on tradition or habit alone -(old values in the absence
of 11v1ng values), deflnlng educatlon slmply as
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<

A}

indoctrinatlon (loyality to ordained values rather than
to one's own)—--all these are value confusloqs, phirlo-
. sophical. and exiological .failures. And 1nev1tably,
they breed all the value-~pathologies, e.g., such |
_idiocies as the four-year college degree, three-credit
. courses, ‘reguired courses -from which there is no
exception; “etc. {p. 51). ] : . ¢

-

Rogers (l970) sees the encounter group as a loglcal

-

response to the impersonality found in most 1nst1tutlons of
hlgher_educatlon. Rogers (1970} feels that the encounter,
self-de@elopment.type courses -attempt to create a healthy

Jpcsychological climate. Aocording to Brown (1971), this

healthy\climate should be a significant inéredient in
education. Brown (1971) feels confluent educatlon leadlng

towards 'a healthy cllmate can be used to descrlbe the

& ~

educational goal. He states: .- =~ o

o . o Et represents not merely ‘a joining of
affective and cognitive emphases in one curriculum

: but is rather a whole new theory and process of
education. There is no intellectual léarning without
some sort of feellngs and there are no feelings
without minds somehow being involved (p. 45) .

- 7 Conbs (1972) also comments on the need to prepare -

.persons ‘with more than cognitive skills. He states:

The educational institution must produce humane
1nd1v1duals, personé who .can be relied upon to pull
their own weight in society, who can be counted upon
to behawe responsibly and cooperatively. We need

! good citizens, free of pre]udlce, concerned about
T . their fellow citizens, loving, caring fathers and .

» mothers, persons.of good will whose values and purposes'

are posltlve, feeling persons with wants and desires .
- likely to motivate them toward positive interactions.
These are the thlngs that make us human (p. 23).

4

~

e



‘of student problems: .

Dr. James McHolland (1972), Director of the Human

Potentiel Project, Evanston, Illinois, focuses on the
identity problems of today's college students'

Many college students struggle with the 1dent1ty
‘question of 'Who am I?'; Many students have great
difficulty making decisions; Most 'college students

- have poor impulse control; The college student is a
product of a fact centeréd, rote memory learning.
emphasis; The college student has gone to a negatlve
fallure oriented 1dent1ty (p. l23)

Shostrom (1967) describes the tyoé of teaching that

. could promote student self-actualization and a resolution

v

Teaching which would help students actualize would
be teaching which centers on the interests of student:
and teachers; encourages full expression of feelings
and ideas of students; handles student questlons and
asks questiong skillfully; allows full expression of
the teachers?* 1deas and feellngs as well (p. ll8).

This climate of a full expression of feelings

advocated by Shostrom (1967) and Rogers (l97bk can be

fostered by a process of group sensitivity training.

-

N . t —
Bradford, Gibb, and Benne (l966) state:

Sens1t1v1ty training offers part1c1pants\1nvolvement
in a regime of authentic interpersonal relationships in
which processes of self-discovery, through personal
confrontation and human encounter are practiced and :
prized. . . . The immediate gains for the participant
are a strengthened ego and improved self-image. The ’
continuing quest, beyond the training, to which the.
participant is invited, is a personal program of
'long~range individual growth .and development,' not
‘the short-run solution of personal or vocational
problems (p. 126).




\He'states:

The need to develop the potential of‘the‘individual

in a group situation is also recognized by Shostrom (1965).
We are in an age of adjustment where, if the -
individual does not adapt by consent, he is forced

into group modes and preferences, either by authority
or popular vote. . . . Neither the group nor the

individual can grow and develop fully without the
other (p. 4).

b

Another attempt directed toward student actualiza-

tion is the "T-group" originated at Bethel Maine, through

the work of Kurt Lewmn, Ronald Llppltt, Leland Bradford, and
Kenneth Benne (Bradford, Gibb, and Benné, 1964). This

sensitivity group is based on several basic Third Force

goals: ™

(1) Group members become more aware of the enabling
and disabling factors in dec1s10n—mak1ng in groups and
of their own behaviors and feelings in groups

(2) Group members utilize the group as a crucible
for 1ncreas1ng their own repertoire of skills in :
managing group processes and their own bhehavior ln
groups (p. 272).

<

The Third Force has also influenced the development

of the National Training Laboratories group sessions. The

. assumptions developed at the National Training Laboratories

concerning the learning process are differentiated in the
group setting and reiterated:by Goldberg (1970), as follows:
(1) ILearning responsibility. Each participant is
‘responsible for his own learning. What a person learns

depends upon his own style, readiness and the relation-
ships he .develops with other members'of the group.

+ 45_.‘
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(2) Staff role. The staff person's role is. to
facilitate the examination and understanding oﬁ the
experiences in the group. He helps participants to
focus on the way the group is working, the style of
the individual's participating, or the 1ssues that
are facing the group -

w

& .

"(3) Experlence and conceptualization.‘ Most o .
learning is a comblnatlon of experlence and con- '
ceptuallzatlon. A ma]or T-~group aim is to provide
a settlng in which individuals are encouraged to
examine their experiences in enough detall ={e) that
valid generalizations can be drawn. :

(4) Authentic relationships and learning. A person
is most free to léarn when he establishes authentic
relationships with other people and thereby increases
his sense of self-esteem and decreases his defensiveness.
In authentic.relationships peoplke can be open, "honest,
and direct with each other so that they are communica-
ting what they are actually feellng rather than worklng
‘their feelings.

(5) Skill acqulsltlon and values. The development
of new skills in working with people is maximized as a
person examines the basic values underlying his behavior
and obtains feedback on the degree to which, hlS behavior
produces the intended impact.

[}

>
0

A combination of sen31t1v1ty groups and basic Thlrd
Force prlnc1ples has been 1nstrumental in developlng the
Human DeveIopment cou;se at oommunity colleges. Ludwig
(l97§) states: "Third Forcé psychology makes important,
contrlbutlons to the Human Development course by further
1solaL1ng characteristics of human de51gn, dlfferentlatlng
new assunptlons.concernlng learning processes, and explorlng

the nature of the self—concept (p. 20)." The Human

Development course referred to by. Ludw1g (1973) has become

L




~

one or the major.vehicles used in. many community colleges
to iodividualize and oersonalize the instructionalxprogram
for the benefic.of the individcal student. The developmeqt
or the Human Developﬁent course then becomes the challenge

for those community colleges that are attempting to humanize N g

their educational program.

<

In summary, the Review of Literature revealed that
oo the greatest contribution of the Third Force'psychofogy

movement to education has been its focus on the personal

PN

- development of the . individual. The "holistic" concepts of
the Third Force contributes in part to the sensitivity group‘
experierices that became part of the educational scene in the

last decade, and led to the self-actualization process in

education. )

I
1

Severin {1971) states: "A concise summary of the
entlré Thlrd Force-orientation to psychology is difficult
* because 1t is not regarded as a school of thought (p. 11)

However, there 1s substantlal agreement among the Thlrd Force )

advocates concerning the following ‘statements:
(1) Wé experience ourselves and others, not‘as v
passively responding organisms who are fully determined
) by fortes we cannot control, but. as spontaneous, sélf-
. : determining persons striving creatively toward self- -
fulfillment and other goals. ’

- . (2) While it is useful to study isolated human
) processes suchas learning and emotion, much more
attention should be devoted to investigating the mutual
‘ interaction of all the ongoing activities within the ' .
- « integral human individual. | - T

47




. (3) Consciousness is the most basic human process,
and every operation of science is wholly dependent upon
it. Immediate experience is the fundamental reality,

not laws and generalizations which are systematically

derived- ﬁrom it.

¥
3

- (4) The traditional concept Bf psychological e
- research is based upon several postulates of classical
physics Wthh are now outdated

(5) PFor several decades psychology has been method-
centered rather than problem centered, .Too frequently
- the criteridn for choosing research top1cs has not been
their relevance to the individual and society but rather
~ methodological cons1deratlons.‘ R
(6) No science, least of all psychology, can be
- value free. Instead of avoiding questions of choice
¢ " and preference, special treatment should be given to
such topics as self-actualization’, commitment,
responsibility, and life-goals.

(7) In keeping with its other objectives, Third °
Force psychology repudiates the traditional goal of
prediction and control as its primary aim. Rather it

- seeks to understand behavior with a view of expandlng
the individual's autonony.

. . *
' . .

The Human Development Course in the Community College

> 3
P

The Human‘Development courses currently offered at
community colleges are a result of the merglng of the student
. initiated changes of the 1960 s, the rejuvenatlon of the
general education movement, the re-direction of gtudent
personnel work in higher education, and the growth of the
"Third Force" in psychological‘thought and~practices. It‘
- has been difficult to pinpoint the eract contributions of. ,
‘ each of these areas to the preseht—daydeman berelopment

) courses. However, Ludwig (1973) identified the following

?
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.factors as contributing to the gromth of .the Human -

. .- - o
Development course in the community college: .
- - * \‘a

' General Education

?

1. Comprehen51ve educatronal goals stressing = *
humanistic values. . . -

2. The personal adjustment course as a - -
3 _forerunner of thefHdman‘Development course. s

[

HUman Development Instructfon S A .

1. A total framework or program phllosophy
focused on facilitation of the individual's
growth as a person and ‘& learner. . - -
2. The use of the Human Development course as ™ .
dne alternative to create such an educatlonal .
.environment 1nst1tutlon~w1de.

Third Force Psychblogy
1. A model of what corfstitutes a healthy
personality intrapersoenally and interpersonally.
2. An understanding of learning process which '
encourage greater realization of human
potential.

*

Student Personnel Work . ‘ - Ce

1. Skilled Human Development course facrlltators.
2. A background in group, counseling directly
applicable to the Human Development course
i} (pp¢ 51-52). .

* » «

The title of the Human Development couree can differ '
with the community college‘setting. The Human Development
.concept has been embodied in a variety on;itles: ﬁuman
Development Personal Develooment, Personal Psychology, and N

Human Potentials. Human Development congcepts are also found ‘

in courses covered, in traditional academlc dlsclpllnes such 2 \

as psychology and sociology.‘ However, the common core of °




.

- all the Human Development classes is the‘emphasis'on
affective rather than purely cognitive learning. Brown

- _ (1971} described this type'éf education as dealing with the

4

nonintellectual side of learning. This affective side ‘also
- L specifiéglly deals with student emotions, feelings,

ihtgrésts{ values, and character. (Brown, r?7l,)
O'Bgnion, Thuréton, and Gulden (1972) describe the .

Human Development-course as follows:

v Such a course 'is ‘a course ‘in 1ntrospectlon~ the. j
) experience of the student is the subject matter. Tﬁe o
student is provided with an opportunity to examine Ris
) values, attitudes, beliefs, and abilities, and an
' opportunity to examine how these and other factors
affect the quality of his relationships with others.
In addition,  the student would examine the social
milieu-~the challenges and problems of SOCLety-—as it
. . relates to his development. Finally, such a course
- - would provide each student with an opportunity to
e broaden and deepen a developing philosophy of llfe
(p 208) . .

?

) + Creamer (1972) conducted a study to determine the
nature and scope of Human Development Instruction programs

in the community junior college. As of April il, 1972, it ‘.

was found that 120 community junior colleges igdibated that

- they had some type of Human Development Instruction courses

. in operation. _At'the time of Creamer's survey, Illinoié had
> .

the greatest humber of community colleges offering some form

.~

of Human Development instruction. Ten California community . |

colleges indicated some form of Human Development instruction.
[}

‘
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Eight Michigan community colleges had Human.Development

courses, and’ seven communlty colleges in New York 1nd1cated

some form .of Human Development 1nstructlon. -

e

A general overview.of‘the scope and deslgn'of Human

-~ Development courses summarized by Creamer (1972) pointed
. e ~ é N .

out the followingé )

The largest percentage of colleges offer one or
two courses, in Human Development, rarely more*
than that. :

The number of sectlons of Human Development

_offered varies from 1-50.

The largest number of colleges llmit their Human
Development classes from 8-12 students. !
Human Deyelopment faculty are commonly selected
from student services staffs, counseling staffs,
or/psychology faculty.

All.respondents said their Human Development
program helped 1mprove the self—concept of .
students.

Nlnety-three percent said their Human Development
program helped -establish a more healthy learning
climate at their college.

Nlnety percent said their Human Development

programs helped link student personnel to the
1nstructlon program. .
Seventy-nine percent said Human Development

curriculum has helped, legitimize student personnel
services as a "teaching" functlon on thelr campus.

Seventy-nine percent said the1r faculty recognizes
the Humaf, Development curriculum as a legitimate
and worthwhile program (pp. 11-12}.

A ‘-

According to Richard:De Cosmo (1972), of Moraine

ValleyGCommunity College, the Human DeVelopment courses serve

¢

-



a wide variety of' constructive purposes. The Human

~

‘,Deyelopment'course can henefit student personnek programs, A

K

. . N .
the community as a whole, and instruction in general. . He

¢ [ - . @ "

- feels the Human Development courses provide the following:

-

(1) An opportuhity for impact. through regular or.
. frequent contact” wlth.students ] ]

o

(2) A legltlmate marrlage between 1nstructlon and
student personnel services v 8

(3) College credlt.for important learning experiences R

(4) A special vehlcle for the use of group processes
and experimentive learning .

Y (5} Expanslon in the numbers of students with whom '

we 'can work- ) .

-

" (6)! Focus On growth rather than remediation (p. 112). «

N
e ~

‘Ludwig (1973) ‘conducted.a study to develop a model -
Human Development course for the oommunity-junior college

from a "pracbltloner s" perspectlve.‘ The Human Development

..

course model developed by Ludwig followed from a survey of

-~ ~

desirable characteristics.from the "120 oommunlty colleges

identified by Creamer (1972) as having Human Development

Instruétion courses. Elghty—nlne usable returns were

obtained from practltloners in conjunctlon with Ludw1g s
study. The data obtalneq from the practltloners was
supplemented by Ainput from a "Panel of‘Experts"} and- by
means %f a survey instrument.‘ The model ﬁumaﬁ Development

course developeé by Ludwig oontalned the types of course

o
~

.

b 4
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.an "ideal" Human Develdpmént course. Following-is an

N (;}

e

. * O » . . - ) . - . v
characteristics, objéctives, practices, fnd‘evaluatlon

N 3 . . , * .' -
techniques_practitioners and experts felt were essential to

S

overview of ‘the essential elements of,tﬁe model Human’

Development course as obtained through Ludwig's survey:"

>
1. Course charactéristics-~the most hlghry de51red
~ characteristics were student's experience,
N academic’ credit, small class size, and basic

encounter prdcess. Another desirable characterisr, .

tic, though not charactérized as essential, was

availability of more than one fqrm of‘Human

Deve10pment course.\\ . ) N o
2. Course dbjectwves——the three Human Development. Y '

course objectives with the highest desirability

rating were personal development, supportive S

environment, and personal change courses.-

3. Practices--the four objectives receiving the
highest desirability rating could all be
categorlzed as basic objectlves of any group
experiences: build trust, generate feedback, . )

. increase self-insight, and encourage risk taking. S

Ludwig felt that addltlonal essentlal Human:
Development course practlces should include
behavioral objectives and basic encounter
practices as part of the meodel Human Development

course. X N . _u
P 4, Evaluatlon_technlques——the technlques w1th the
. . .highest- desirability rating were inservice

) workshops for facilitators and self-reports.
Additional desirable evaluation characteristics
included group participating, individual con-
ferences, and follow-up studies-.
- - » ‘
|
|

»
[}

O'Banion, Thurston, and Gulden (1972), and Matson "

3 a S0, . .
(1972}, féel that. Human Development instruyction provides
the following conditions which contribute to the overall :

PR B : E
v




. e ’ ’ o ° - ) Y B ’
welfare of. the community colleges: such courses generate
L - 3

" additionfal éollege crediﬁ, encourege"participative adminis-

tratlon of the college, stlmulate faculty development

.
. < ©
/ N~ - -

: ‘programs. .Student personne*‘lnvolvement in faculty-adminis-~

; : ) tratlve—student development, and a renewed commltment to

- -~ 14

: commpqlty serv1ce. However, the future of the Human

. Devekdﬁment‘ceu}se Wwill Be'severely restrlcteip"lf 1t mérely,

) . . '

revitalizes-:student personnel Q%rk without continuing to

« .
-
.. . ~
. " .

R " - grow into other areas of the-college where it can revitalize
. . . . - ' o . -

t

. .+ the entire institution. . . then we are’ clearly missing‘an
L . ) .. '
W -exéitng opportunity. . . A Human Growth and Develapment

& -+ . Center for the entire community." (Ludwig, 1973, p. 106.) - -
' ‘ . Prior to revising ‘the concepts and practices of ' .

H%man Development Instruction at Sacramento City.College, ‘

an exténsive investigation of Human Developmegt éeurses at

othef community colieges was eenducted. Particular attention
was paid ;é those existing Human Development courses- that ’
could be adapted to a co;disciplinary format as evidenceq by -

»
\

' their design and practices. The community colleges-surveyed
had been identified in the literature as having strong Human
_Development programs in practice. . o

. ' A variety of features of the Human Development

. courses at other commudity colleges contributed to the

development of the co-disciplinary mode;_fg; Human Deve}epment‘ R

courses for Sacramento Ciﬁy College. éeﬁentcommunitﬁ college

@
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model_at Sacramento City College. Th colleges suryeyed,

‘The

- Santa Fe Junior College,/ Gainesville, Florida.
T \ O

. . . 4 . . )
.course, BE-100, is the core co/rse of a series of courses

that comprlsegtheggeneral.Edudatlon-Common Program for
L ) "(v"‘:-\l By v“‘.,:, &
e B y

studentaxat Santa Fe Junior College. The BE~100 course has

»

been described by Mullis (lﬁ?l) as follows: .-
' BE~100 * The Ind1v1éual in a Changing Environment, .
. three hours credit. ‘A one-térm course of large group
(25-30) , small group ., (7-8), and 1nd1v1dual interaction
and readings’ deslgned to foster understandlng and
application of psychologlcal and emotlonal growth.
basic class materlal is the individual and group
analysis of .the students' experience within an. immediate
unstructured settlng (p. 1). . ..

o
-y . " . /
o I

The

After compleflng BE- lOO, the core experlence which

emphaslzes the personal growth of the student,’ a*student can

L -:////<§§;;res§ to a serlés of courses coverlng a varlety of

academ1¢ dlSClpll es tradltlonally assocmated with general
.

educatlon ln co nlty colleges. ‘Examples of ‘these courses

o

&

1nclude. SO l Ly The Social.Sciences; HM-100, ThHe Humanities;

oSE lOO,.The Scaences, MS-100, The Mathematics; and EH-100.,

The Engllsh Language.

These six courses are designed without

o ﬂ :

2 ' // ’
. - .

/

i
!

1)

- Ot
it

1




) prerequisites, and each course has meanlng w1th1n 1tself

These courses, according to Huber (1973), and the Santa Fe

e N

Qunior College Catalog, are des1gned "to help the student-
see hrmself in relatlonshlp to theé world of knowledge and .
to -afford him the opportunity to make good decisions for

life experlences (p.cl) o ) P

-

Two recent course addltloqs to ‘the Santa Fe Junlor

PA

College Human Development Instruction program, ID—lOO,

Life Experiences,rand BE—ZQl,'Advanced Behavioral Science,

’ provide a solid basis for the design of cé«disciplinary.

Hu?an Development course models for Sacramento City College.

A review of the pertinent features of these Santa Fe Junior
— .
College courses that contrlbuted to the de51gn of the

Sacramento Clty College model include the followrng. (quoted

2

from Huber, 1973, pp. 1-3.)

1. The students will be able to explore and inter-
relate a concept using ideas and -methodologies
from six disciplines: humanltles, mathematics,
English, behavioral science, science, and g

soc1ology. ) \\

2. Due to_the organizational structure of the ID
class,? ‘¢loser student relationships and, student-~
.instructor relationships will evolve, thus
creatlng a more successful learning env1ronment.

3. The artificiality of the traditional course will
be reduced T

4..A more comprehens1ve varlety of experlences per-
mlttlng a more complete expression of each
person's .uniqueness will be prov1ded

)




S 5. A greater reserve for educational and vocational

LTS -planning will be made available by drawing on
=~ . the varidus teaching groups in ways that are

natural to the expression of their own teaching

‘ goals. . . . _— o

: o . . . "t - - ) ‘

' 6.'¥nvolvement in ID will serve as-a comprehensive
%nserviée training session for the individual

s

nstructors and will broadén their perspectives o
nd thus ehhance their effectiveness in' their K

¢

other dourses. . . . "

1

Methods of instruction., The topical areas to be
explored have a broad general theme. Patterns of
Language, Love, Values, Perception are some
examples. Within a’ topical area, more specific
areas are identified and explored. Each topic .
requires about a week to cover. ‘A weekly schedule
. ) is- prepared for each topic, which outlines the
' specific ideas to be explored, grouping of
students, and scheduling of instructors.

The students are involved .in class discussions,
field trips, lectures by guests, demonstrations,
N and a great deal of. other experiential activities.

. Bn overview of the course, ID;ldO, which covers
broad areas of human béhavior, deals with thgiprocess involved

in Becoming human. Thg topids covered in the course include .

(édapted from materials presented by Huber, 1973):

. i

I. The Fniverse outside of us
'A. Cobnceptions of réeality o (

. g RS .

1. Process used to, understand’the universe

2. Views of reality--man's expression
3. Man's inward synthesis of his reality
B. Perception

N 1. How does man perceive. .

57
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N _ + 2, Variables in/ﬁércepgiong- -

3. Deviations in perception
4. Improvement of individual percepfion
II. The nature of the human organism . %A - i
Ai Sexu;lify

B. Food and nutrition

C. Values
g

-~

III..Social‘interactioné between humans
A. Language and communication
B. Self-disclosure

C. Love

An overview of course objectives for BE~201, Santa Fe

Junior College, reveals that the development cf the student's

=

self-awareness is the focus of the class. The course catalog

described the course as follows: _ .

-~

Thé cdurse\%il& focus on special areas such as

Career Development, Personal Growth, Relationships,
Creativity, Envirornments and Social Structures. Teaching
methods will be primarily experiential. Attempts will be
made to integrate concepts, experiences, and generaliza- .
tions in ways that will relate the school discipline to

. objects and events within one's ernvironment (Huber, ‘1973,

. ) p. 1). ' .

Prerequisite-~BE-100,. or equivalent., \
ghe BE-201 course complies with the stated goals of

the college in the following areas (Huber, 1973):

~ v -

1. Encourages the student to clarily his/her system
of. moral and spiritual values in order to more fully

-




understand one's ‘relationship with significant others
and oneself and to enhance one's ability to create deeper
and more satlsfylng commitments. . :

- A

2, Encourages personal growth by assisting one in \
honestly assessing his/her strengths and weaknesses and
by helping one to discover effective techniques for
fostering individual growth

3. Explores potentlal careérs in the context of
values, 1nterests, and educational goals, . thus 1ntegra-
ting one's college experience W1th his broader life -~
within the .community.

.4. Enhances self-acceptance by encouraging, self—trust
through posltlve experlences structured to tap the )
creative resources within the individual and by so doing, !
increase his appreclatlon for the creat1v1ty of others.

5. Integrates-the'total person by empha5121ng ‘the °
unity of the mind-body-spirit in ways that challenge a
student to explore his/her biological and physical en-
vironment and the significant interactions with all
other eénvironments. . .

6. Examines the social environment, the expected e
roles, the reasonable responsibilities of citizens and
- one's relationship .to the home, school community,
nation, and the world (p. 2). -

The methods of instruction for the class are process

*

- rather than content_oriented.' ?he methods for the class are

I 4

designed to assist students in ?cdnceptualizing relationships

T w' operationally." (Huber, 1973, p. 4.) Huber (1973) adds,
4 ! :

_i‘;zlv'"Thus our aim is to integrate the concept; experience and
& - .
)

‘"generalizatidn in ways that will facilitate independent

learning. Our methods must relate school disciplines to - y
> . . v!

2 Objects and events within one's environment (p. 4)." o ' ‘
|
|
|
|
|

Chemeketa Community College, Salem, bregon. The

course, Business Administration 204: Development of

.
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Personal Potential, is taught by Dr. Joseph L. Kleemann,

’,

,Tthfough the Business Division. Dr. Kleeﬁann (1572) has had
extensive experience as a facilitator of Human Development
cou;seg following the.Hﬂman'Poteﬁtial;seminar fopma£ of
Kendall'College. > ' Q -

Following are the features of the BA 204 course at
Chemeketa'CommuQipy'ﬁSiieée that wérésapplicable to the
develoémént.of a co-disciplinary Human Development course

model for Sacramento City College (Quotéd from Kleemann,
1974, p. 2): ‘ - .
. Y ) . /

Course Description and Gbjectives. In this positive .
iaformation seminar you will have an opportunity to get
to know 'yourself and others -in more positive ways with a /
view toward increasing your success potential in the ]
career situation. Technical skills and classroom /

/ learnings aléne do not eqé¥ip the student with’ the i

. " ability and .confidence to succeed in the world beyond /
schooling, nor do they satisfy the student's needs for I
self-expression, self-understanding, and’ belonging. /

This course will "introduce .you to positive methods /
of presenting self and dealing with others. Through
guided interaction in a small group, and through
systematic discussion of .participants’ satisfying
experiences, values, strengths, goals--plus a term-
Self-Development Project--this seminar aims to enhance
your career success potential. '

C . .
* Activities in BA 204 involve specific reguirements
for attendance (deemed essential by the instructor), sub-

mission of shoért reaction papers,'self—deVelopmeng readings,

and-a major self-development project. The objectives fox

GO




the student's self- development progect 1nclude (Quoted from

Kleemann, 1974, PP. l 3):

Behavioral change objective: What is it you will
and can do, and/or in what wag(s) will your behavior
change (from what to what)? Be specific and concrete.

> You must be- able to accomplish your stated objectlve
during this term.-

Specific strategy: How do you p to meet your
stated objectives? What are the steps or dctivities
involved? Describe such thlngs as times, places,
‘beginning and ending dates, people involved, materials
to be used, how your attitudes and/or behavior w1ll
change (from what to what), etc.

Evidence of completion: When will you know that you
have met your objectives? How will you show .evidence
to the.class? (Descrlbe such things as changes in
feeling or perception, a log or journal, specific
activities engaged in, feedback from others, changed
situations, new behaviors substituted for old, etc.).

The course, Business Administration 205, Human
Relating in Business (TA) is also taught by Dr. Joseph‘

Kleemann through the Business. Division.

”

Following are aspects of the-BA 205 course at
Chemeketa Community College, that contributed to the develop-"

ment of the co~disciplinary model for Human Development at

Sacramento City College (Quoted from Kleemann, 1974, pp. 1-2):

Descriptiori. To succeed interpersonally and with

. self-satisfaction in the world beyond schooling, students
need self-awareness and the tools to understand others.
To develop sound 1nterpersonal skills, students enrolled
in this course will examine their styles of communlca-
tion with oeothers. This is a seminar on the appllcatlon
of Transactional Analysis (TA--I'm OK, You're OK) in the
‘career situation which encourages you to start re-
deciding and changing whatever you wish to in order-to

‘become more the person you want to be.

&

.

A
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Objectives. The broadest course objective is to.
enable the student to increase his/her options in the
career situation through the development of substantial
skills in 'reading' human behavior. Each student will,
be thoroughly introduced to¢Transactional’ Analysis
through *lectures/discussion, group exercises, ‘homework,’
and, hopefully, through the achievement 6f Intimacy in
class. Through selected reading and discussion, and
through the development of. increased interpersonal
skills, within the framework of TA, participants will
move toward greater awareness and actualization of their

. own unique selves in the career .situation. '

3
Class activities in BA 205 involve specific require-
\ ’
ments for attendance (as does BA 204) , a self-development

project (as does BA 204) , specific reading assiénments'of ‘

. . i, .
three books on Transactional Analysis, two autobiographical

sketches, a group action contract (specifying some action -

the student will take to change dufing a one week period),
’ 3

-~

and reaction papers designed to "let the instructor,knm&
where you are at" (Kieemannp 1974, p. 4) as the student goes

through the course. -

In an overview of the objeciives of these Human

Development courses at Chemeketa Communiéy dollege, Kleemann

leaves this message with students: ‘ ) '
You will learn or change in this class By doing or
sharing. A seminar format ‘and-an objective, quantita-

e tively oriented grading system encourage equal participa=
tion by all members of the class, including the instructor
(Quoted from BA 204 syllabus, p. 2) ¢ : b

£ . il .

Grossmont College, El cajon, California. Pensoﬁal A

Development seminars are facilitated by members of th%

.



‘Grossmont “College Counseling Department. Even:though the

Personal Development program at Grossmont does not

" specifically inoorporateﬁe co-~disciplinary design at

‘present, the course descriptions did provide an impetus

12

for possible co-disciplinary Human Development ooyrse :

"titles to be”offered at Sacramento City College. The

foliowing Personal Development courses offered during the

L, * - . . . o
Spring semester, 1975, &t Grossmont College contributed to

the'Sacramento City, College co~disciplinary Human Development

model (Quoted from Coons, 1975, pp. 1-2): o :

Personal Development 110—-The World of Work—Vocatlon
Decision Making: The utilization of a group seminar
structure to explore individual 1nterests, values,
,personality traits, and psychologlcal needs, and re-
latlng these individuval characteristics to vocational
aspirations in our changing world. You-.will have an
opportunity to gather first-hand information about
occupations or professions in which you might be
interested. You will be given ,a chance to learn how

to write a job resume, complete job applications, and
interview for jobs.

Personal Development 113-~Individual and Contemporary
Issues: The development of creative behavior followed

by their appllcatlon to the solution of personal and
contemporary issues.

Personal Development 199--Special Studies or Projects
1n Personal Development: Individual study, research or
projects in the field of personal development under in-
structor guidance. Written reports and periodic con-
ferences required. Content and unit credit to be
determined by student/lnstructor conference and/or

department.~ May be repeated for a maximum of three
units

Personal Development 299.03-~Learning Living Skills
for the Physically Limited Person: This class is offered
to physically limited and able-bodied people who desire

63 e -
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to share information, éxperiences, and 1deas related to
physical disability, and how to use thi 1nformatlon to
function more effectively as people. The content and
goals will be defined by the students and the jole of
- the instructor will be.a facilitative one, helping
:. students reach thelr goals with the resources available.

-

. Personal Development 299.09-—Human Liberation:
. . FROM WHAT.TO WHAT? An open-forum semindr to explore
\ . such questlons as: - In what ways do we erect baxrriers

‘ between people? Can we ‘have units in diversity? What -,
+ -~ are the values, attltudes, interpersonal relationships,
. ~ and social structures’®from which we want- tqQ liberate -
ourselves? 1In the interest of our survival, what are -
the alternatives in facing current and future crises?:

. - €

Personal Development 299.13--Foreign Study and -
- . Travel: A discussion seminar in which people-who are
considering traveling and/or studying in foreign
countries and people who have done such traveling and/or
studylng share information and exper;ences.

Personal Development 299.14-~Developing a Unifying
Personal Philosophy:  "Those who have a why to 1live can
bear any how.” We will look at some of our assumptions,
values, and viewpoints 1n order to better clarify and
understand them. .

Personal DeVelopnent 299,.17-~-Mind-Body Enhancement:

This course* is, based upon,the idea that mental fitness
o . and physical fitness go hand in hand. Therafore, the = |
emphasis will be to bring about an improved state of .
. balance between mind-body functions.. The routine will

consist of group rap sessions following a physical

. ’ exercise perlod designed to meet the needs of each
T ] 1nd1v1dual in the group. n u

P _ Colby Community College, Colby, Kansas. Colby -

-

Communi-ty College has developed a campus-wide Human .
bevelopment model. Ludwig .(1975) reports that the~campus—
wide mo@ei for Human Development at Colby began on March L7',

_— 1973, with the hiring of a full~time director of the Human
. A ¢

7
/

Déevelopment.Program. The doals for the Direétoi of .




Human Development outlined by the Board of Trustees jncluded
s " the following:.

4 To Create a comprehensive curriculum-of. human
- development courses; to lead human development courses;
‘ to facilitate operation of a staff development program;
to take human development courses out into the community; - .
. and to build & campus-wide Human Development Program.
_ . - worthy of national recognition. (Ludwig, 1975, p. 1.)
g -t T -
. ) The comprehensive Human Degelopment Instruction began
at Colby Community College in 1973 with the addition of four

N
courses to the curriculum: Developing Leadership; Human.

ﬁelationsa Career-Development, and Advanced Human .Potentials
(Transactiohal Analysis). The.first attempt to introduce a

*N Human Development Program‘was made in 1970 when-James

Childers, an English instructor, brought a Human Potentials \ -

-~

- —- . .class to the campus. ’
The class in Human Potentials, Sociology 2, intro-

. " duced a true co-disciplinary perspective to the Sacramento

v

City College panel. The Sociol§gy 2 class has cut across ‘ _ .

-

the college to incluae facilitators/ipstructofs'from / (
_En%liéﬁ, ﬁsycholéqy, biology, phisics, mathematics, chemistry,
history, allied health, and student personnel éisciplines.
ﬁudwié (1975) reportéd that this diverse-group of people led

the Sociology 2 classes éftef completing a year—long trainihg

program supervised by the Director of Human Development.

-
v . [

[
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Human Potentials, contributed to the development of the

The following aspects of the Sociology 2 class,

o

co—disciplihary model for Human Development (Quoted from

Ludwig, 1975, pp. 1-3):

look at himself in eight different ways, manage his
confllct, plan his Ilife style, name his values, and
show his strengths. The course helps the student
recognize why he is here and where he is going.

"
~

Open to all students.
’ Objectives. The objectlves of the Human Potentlals
Class are as follows: ‘The participant W1ll
1. Increase understandlng of 'who' he is as a
person and what. he is doing to be the kind of
pexrson he wants to be. .

o

2. Increase ability to share with the group by
- verbally recalling positive experlences from
his. past that were instrumental in the formula—
tion of his present self.

3. Share with the\class his strengths as seen by
. hlmself , : ,

.

4. ‘'Share successes. and/or satlsfactlons with the
class and relate the motlvatlonal factors.

5. Clarify hlS values and help others 1dent1fy

théir values by giving direct Eeedback to others

in the class. i ,

6. Set short and/or long range goals and relate-the
achlevement to the class.

\

Learning Units: . ) d

Unit I ~ Self-Disclosure and Feedback. - . ¥

o

The purpose of this unit is to allow each
individual to talk about himself and receive
feedback in a positive setting.

i

\
P .
P « - . . N
N . .

Description. This course will help each‘mndmvmdual,



Unit II - Setting Goals. ¢

The purpose of this uflt is to show each
participant the.criteria of effective goal .
setting and give them experience doing it.

Unit IIT ~ Sharing Peak Experiences.

The purpose of this unit is to encourage the
b sharing and building up of positive experiences.
: M «/ )

Unit IV - Analyzing-Satisfying Experiences. o 1

“

The purpoge of this unit is to study things you
. - enjoy doing so you can do them more often.

“

Unit V - Exploring Values.

.  Everyone has a value system. The purpose of
this uUnit 'is to help you see your value system
clearly.

[
L}

Unit VI - Affirming Strengths.

-

< .Strengths are those things you do which ‘make
things go right for you. The purpose of this
-unit is to enable -you to publicly affirm your
strengths and discover new ones. )

Unit VII - Plannihg the Future. o
o » \ .
'Everyone has a distinctive lifestyle comprised
of the sum total of the ways he lives. The
. purpose ofs this unit is to allow you to explore
your own lifestyle and plan to make it more of
what you want. -,

~

Techniques and Resources. As a positively-oriented
human development course, the Human Potentials Class
utilizes the participant's own experience and small - -
group interaction techniques to extend the individual's
control over his own life.. :

Evaluatié}, The student and facilitator will assign
the ‘grade for this course. The learning and the grading
are joint responsibility. (Contracts as per grade
desired are made with the student.) '

[



Accordlng to uUdng (1975) , "The area of Staff

-
-

Development is an lntegral‘part of the Human Development
program for all college personnel 1nclud1ng faculty,

. adiministration, trustees, student perspnnel workers,

4 Q

“secretaries, and other support staff (p. 4). Thls total

commitment to & Human Development model by an entlre lnetltu—

-
- .

tlon was thought provoking to the local panel at Sacramento .

4 -

. Clty ColIege.. The ultlmate need to include a college-w1de
LR |
_1nserv1ce component utlllzlng Human Dewvelopmént concepts

\
appears to be well documented.

1
. AN
* Moraine valley Community College, Palos Hills,

-

. Illinois. The Human Development model at Moralne Valley

- Community College is bullt upon the concepts of the Human

.
3 . 1

&otentlal;Semlnar developed under the auspices of the
,Stone—Brandel.Foundation and Kendall COllege by Prs. Janes

\ . McHolland and Herﬁert Otto (O'Banion, 1972). . The concepts

- \

R *  of the Human Potentlal Semlnar were adapted to fﬁrm a
N LY . \ ) * '

central 1n~pgrative course entltled.Psycthogy 100—-Human

. Potentials. The seven‘basic phases of the Human Poténtial '~

Seminar are basedson the following asSumptions reiterated. .
L by Creamer (1972), Ludw1g (1973),, and McHolland (1972) 2 -
| . (1) every person 1s:g1£teg, (2) self—concept is learned, ‘

not inherited; (3) self-concept, l&}e behavior, can be,

A

. A
~ '
. .
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(%)

— Modified; (4) all persons afe motivated; and (5) all persons

are capable of learQing to run their own lives in a

Y . \ ’ *
b responsible fashion.\
. ' I '

N

,/ ° The Moréipey?élley Community College Psychologyoloo
ééourse proviéed the”loc?l Sacra@ento’city College panel with

//diréctionuin the following areas (Adapted from De Cosmo

/ ki972)'; O'Banion (1972), Ludwig (1973), and Staehle (1973):

'y ' Description (Psychology 100-Human Potentials).

Wi , Seminar designed so each student can help himself
: become aware of his potential through discussion of
) / his -achievements, strengths, values, and goals. ‘Group
/ participation. (2-contact hours.).

. Objéctives.

4

y . ,h. General objectives:

/ A . L. To increase the self-motivation, self- .
! affirmation, and self-determination of
- ~the individual.

B. Behavioral objectiVes:

. : As a resﬁlt of participation in Péychology 100,
each individual should be able to:

1. Relate positive formative experiencés in = =
his life, : ’
2. Listen for meaning in others' statements.
3. Communicate positively with other students.
‘4. Set and-achieve goals.
. .5. Relate peak experiences in his life. .
: 6. Analyze experiences giving him satisfactien,
achievement and success for his own motiva—-
tors. ’ o
7. List and relate his-own values.
‘8. Ac&nowledge his personal strengths.
.9. Plan long-range godls to set his own
, lifestyle. I
v J0. Resolve conflicts based on his own values.

-




Student Emphasis. The seminars focus on individual
discovery and immediate group reinforcement of the
personal strengths, capacities, and success experienceg
The individual's personal experience is the content.

* |
Organization and Staffing. The student personne
) staff is responsible for developing, offering, supex
L . Vising, -a@nd evaluatlng Psychology 100. -

.5 All profess1onal and sem1—profess1onal student
personnel staff are trained in Human Potential Seminar
process orlglnated at Kendall College.’ Training mgans .
experiencing the process, co-leading with an experienced -
facilitator, and finally 1ead1ng Psychology 100 s CthnS ’
‘under superv151on.

Evaluation. Conslstently good receptlon of
Psychology 100 by students has led to its growtl
reflects its strong p051t1ve influence’ (Staehle, 1970)

increased my feellngs of worth (90%). helped
the habit of setting measurable goals (74%); .
~ga1n a greater degree of contrqQl (67%); helped me become
aware of my values (83%); angdhelped me realize that
conflicts can be managed (72%). ‘

*

Broward Community ColIege, North Campus, Pompano

“!

Beach,‘Florlda. The Psycholegy 101 plass:at B oward
7 )

Community College is designed to encourage the student to’

-
‘s ¥

initiate a self-development program‘of;his/hef design.
y According to Cox (1974) , "Emphasis?on human development

.

carries an overall theme of actualizing the potential of.

r

the .emerging you (p. 1)."_’. ' o

The class activities include typical human develop- |
3 . . N N . '
|
1

- ment oriented actiyities such as autobiographical sketches,

Y © e




reaction papers on books and articles, weekly -goal reports,

and a self development project.

The Psychology 101 class °

encourages the student to plan for self—development over an

extended perlod of time. :

.

The Psychology 101 class at Broward Community College

provided for® the local Sacramento Clty College panel the

following overview of possible Human Development Course

.content areas (Cox, 1974, p;'l):

Description.

1.
2.
3.
4.
5.
6.
7.
- 8.
. 9.
' 10.
11.
12.
13.

‘Content areas:

Self-exploration

Life-style planninrg

Personal strengths

Successes

Values

Godls" “

Untapped potentlal

Human relatidéns .

Healthy personality’

Role of feelings in learning
Helping relatlonsblp

Growth procnsses, pr1nc1ples
You.

Objectives. According to Cox (1974),

Ve e

and behavior

and toncepts

'l -

the long range

objectives of’the Psychology 101 class are twofold.

1. Enhante your capacity to define your own self-
development goals; and .

o 2. Help_yoﬁ develop alternative processes/experiences
to reach your goals (p. 1).

Additional course objectives are:

1. Increase positive feelin%s about yourself;

»

A

.
. .
. .
N I
) :



2. Increase the quallty of your 1nterpersona1
relat10nsh1ps~ ‘ . ©L .

3. Increase your sel%—knowledge;
7/

4. Increase your understanding of and regard for
others; :
2 . . :

5. Increase your conscious involvement in dis-
covering who:you are and in creating who you
want to be; . . .

v . . ’ . .

6. Increase awareness of the freedom, control, and
_responsibility you have in directing your own:
life;

- . T 7. Increase awareness of your potentialities; and

‘8. Increase your self—motiyation. (Cox, 1974,
p. 1.) '

<

* According to Cox, Chickering'e seven vectors of £
development for human concerns are the conceptual basis for

the Psycﬁology 101 course.

El Centro College, Dallas County Community College

Districﬁl Dallas, Texas. Wesson (1973) states:

¢

Since the nature of the Huma1 Development program
at E1 Centro College is counseling as well as instruc-
tion, the chairman of this division is respdnsible to

. " both the Dean of Students .(for personnel. and curriculum
) ) . recommendations) and the Dean of Instruction (p. 2).

The’ groups playing an important role in the growth °

of the Human Development program at E1 Centro College since

1966 include the members of ‘the counseling staff who taught

the Guided Studies and Human Development 106 class; the




counselors, who because of their extensive "group counseling"
experiences, formulated the Human Development 105 course;

_the Guided Studies staff who extended the planning courses

2

to the entire campus; ;nd the Student Aétivities staff who

initiated the request to start a Human Dévelopment Division
to provide training experiences in leadership and effective
group participation. (Creamer, 1972; Ludwig, i973,) fThese
groups have brought thé El Centro Human Development progrgm

to its present high lével of acceptance. Wesson (1973)

described the makeup of the Human Development instructional

[ 4

staff at E1 Centro as folloys:

Thirteen instructors were from counseling, four
from Guided Studies, one from Student Activities, and
one from Campus Security. aAll the ‘instructors have
at least a Masters Degree, and five have earned the
Doctorate Degree (p. 3). .

- The effectiveness of the El Centro Human Development
program hids been difficult to measure in scientific terms.-
Wesson (1973) reports the following:

One of the biggest measuring sticks of the Human
Developmént classes has been- the aceceptance of the
classes by faculty members. For éxample, even though
Human Development courses are not required for any
.course, of study or any degreé plan, many instru¢tors
(especially those in the techfical areas) have strongly
suggested that their students enroll in a class in the
Human Development Division (p. 4).

Two courses in the E1l Centro Human DeVelopment

prégram, Human Development 105--Basic Processes of

i“/-

Vo
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Interpersonal Reiations, and Human Development 106--Personal

and Social Growth, provided the Sacramento City Collegé
local panel with the following specific guideiines for
fOﬁmﬁlating course descriptions, topical’ outlines, and .~

‘behavioral objectives for co-disciplinary Human ,Development

_ courses (Quoted from Weﬁsony 1973, pp. 1-2): i -

Human'Develophent 105. Catalog statement:

HD 105--Basic Processes of Interpersonal Relations
3 hours lecture
Prerequisite: Nbne
- Qe
. A course in human development designed to explore
interpersonal relations through a study of theory and
concepts of. small group processes and actual participa-
tion in human ‘experience. Students will be given' an
opportunity to participate in experiences planned to
increase one's sensitivity to self and others. A
variety of activities are planned partly by each class,
designed tc meet certain specific human needs of the
students in the class. Open to freshmen and sophomores.-

Behavioral Objectives. The student will demonstrate
increased self-awareness through the group process by
gaining an understanding of how others view him and
react to him by developing an awareness of the way his
behavior is influenced by his attltudes, ‘beliefs, and
valves. .

.

The student will increase the quallty end variety
of his interpersonal relationships by becoming less
- ego-centered and showing more concern for others, by
' becoming warm and empathetic in relations with other
members of the group, and by showing an increased
understanding of the meaning and interest of the contri-
. butions of others, and by becoming ‘more accepting of
these contributions. .

By participating as a group member and using the
text, The Shared Journey, and other related materials,
{ the student will gain,k a knowledge of the. group process.




The student will demonstratp hlS understandlng of
the goal setting process by participating in group goal
setting 'and by establishing personal goals to be
achieved during the term of -the course.

Given the opportunity to participate in three role
playing sessions, the student will demonstrate three
adequate responses in each situation to the satlsfactlon

of the group and the instructor. o

Wesson (1973) gives an overview of the course
aétivities,‘which feiterates the self~development and human

relating focus of HD--105. Course activities include the

following:

[y

-

A. Introduction to droup process

- 1. History of group process
2. Development of techniques

B. The healthy personélity
C. Necessity for relating as human beings
D. Human potential development -
. 1. Personal unicldment
2. Peak experience recall
3. Clarification of values
4. Strength acknowledgement °
5. Goal setting 4
E. Personal motivation
F. Self-exploration

G. Self-evaluation and relationship with others.

H. Use of feedback in interpersonal communication

3

I. Life—sty;e'plaﬁning

"%,



Human Development 106. Catalog statement:

HD l06~-Personal and Social Growth
. 3 hours lecture
Prerequisite: None

A course in human development dealing with the
process of personal and social growth emphasizing the
human dynamics of relating to influences 1argely outside
one's own sphere of control. Class activities will
focus on developing a realistic and accepting under-
standing of self, developing an adequate understanding’
of the social influences which have developed the self,
and developing an attitude necessary for proper adjust-
ment in family, school, and society. Open to freshmen
and sophomores. “

Behavioral Objectives. Given a set of general
objectives for this course, the student will list a
minimum of five specific objectives which he wishes
to accomplish during the course.

2

The student will complete a series of psychological
tests. Given the results of these tests, the student

‘will be able to participate in the establishment of his

appropriate life goals--educational, vocational, and
personal.

The group will participate in a brief, but compre-
hensive, unit on study skills if the need for such is
demonstrated.

The student will read a minimum of five selections
from the "Article" Reading List and two selections from
the "Book" Reading List.

The student will demorstrate an understanding and
sensitivity to the needs of others. He will show this
by his ability to listen and give meaningful feedback
to others in the group and by his willingness to receive
help from these same others.

Y

Wessdn (1973) gives the broad areas of concern

covered in HD--106:

n




Introduction to interpersonal growth
B. Concepts relating to .interpersonal relations

1. Exploring one's own behavior )
2. Exploring the influence of one's beghavior .
on others ! '

C. Self-exploration . .
1. Examination of Jfie™s attitudes, beliefs,
‘ and values ’ :
2. Examination of one"s. behavioral motivations.
3. Examinadon of one's total communication '
with othexs

D. Societal influences on the self

E:. Satisfactory adjustments of self
1. Family >

2. College

» 3. Occupation

F. Developing life perspectivgs

e ]

In summary,, the review of the literatu:g revealed

» 9

the following common characteristics of Human bevelopment

courses offered at the community college:

°

1. Human Development‘courses at public community

colleges involve students in some form of basic encounter

experience during the course activity. Human Development

o

courses generally involve instrﬁctors.who have had
background and training in facilitating’ encounter groups.
In order to facilitate thé encounter experience, the. .
Human pevelopmqnt couxrse genefally limits enrollment .

-

from 16—15 stud%rts. . . : Ce




2. - Human Development courses at community colleges

-
. 7

all_have a common long-term goal: theée optimum develop- ‘

* ment of the student's -self-concept. This goal has been

¢

met through a wide variety of ‘Human Development course -
3 ~ -

w/atitles, activities, and behavioral objectives.

’

. 3. A co-disciplinary course model for Human

< ' Development instruction has been implemented successfully il
: - ‘ ot

at Gther public community colleges. “There is no definite

academic format for the co-disciplinary involvément.
"~ This is evidenced by the fact that a wide variety of *

academic divisions have become involved with .counselors

- .

N = > it o' 0] 0] ‘o .
1 in Human Development activities at various community

C colleges. ¢ . N :

]
¢

4.. Human Development courses’ at community colleges
are- formulated on fundamental psychological principles’
associated with the ."Third Force" psychology movement.

The courses are developmental. in their approach, and

© appear to be optimistic in their outlook.

‘




Chapter 3 }\»—4

¢ " ~

DESIGN OF THE STUDY

3

The objectives of this study were:

1l. To develop a model for a Human DeNelopment

14

course that is co-disciplinary in its design and corresponds

to .the personal characteristics of a representative sample

of Sacramento City College students as measured by a ’

standardized test instrument,.the Omnibus Personality s

S

Inventory (0O.P.I.). ‘ : ‘ .-

.

'; 2. To expand the presenf scope of the Human

Develooment Instructlon program at Sacramento City College

to include members of the counseling staff and the teaching

faculty as co-~facilitators and developers of Humari . _

‘Development classes.

A

"To achieve the above objecﬁives, the investigator
(1) assessed the scoﬁe ané content of cbmmunitx college
Human Development lnstruction proérams Fhrough a revlew of .
related literature and other informationosoerces, (2) ad- 1
miﬁis%ered the 0.P.I. to a representative sample of 514
Sacramento City College students, (3) organized and facili-

-~

tated the activities of a Local Panel comprised of Sacramento

"t 67
9 - ' o
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s

city College faculty, counselors, students, and administra-

tors, (‘4) surveyed the Local Panel to ascertaln the des1ra~

- bility of various Human Development course characterlstlcs

-

utilized at selected community colleges, "(5) facilitated the

development of a model co- dlsclpllnary Human Development
course entltled "glvlng and Working 15 Sacramento,

(6) critiqued the Human Development course by surveying a
National Panel of Experts? 1dent1f1ed through a re lew of
related llterature, and- (7) developed“% model co—dlsclpllnary
Human Development course based on input from the Local Panel

and the National Panel of Experts. v

Three instruments, the Omnibus Personallty Inventory,

.

Form F,‘the Human Development Course Ratlng Scale, and the

National«Panel'Reaction Instrument, were used to fulfill

.

the dpjectives of the study. . The 0.P.1. was used to obtain

a standardized measure of the personal characteristics of

L S

students. The Human Development Course Rating Scale was

developed by the investigator. It was designed to identify
the oréanization patterns, course objectives} and implementa-
tion strategies preferred by the Local Panel. The National

\ . .
Panel Reaction Instrument was also developed by the investi-

gator. It was designed for the National Panel of.Experts
to evaluate the proposed Sacramento City College co-

Ad B
disciplinary Human Development course, "riving and Working

in Sacramento.?’
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t

+The model co—dlsc1pllnary Human Development course

Y

_was finalized by felectlng the co—d1sc1pllnary Human

Development course characterlstlcs considered most deslrable

by the respondents to the-two survey 1nstruments.. T e flnal : .//
co-disciplinary Human Development course model is a.de- J/
scriptive statement of what should comprise the.ideal

course for.Sacramento Ccity College students. The model is.

intended tO'se}be hs'a.stanQard of reference for other i

community colleges plarining to engage in ﬁuman-Development

‘Instruction that involves instructors and counselors as LY

. A
co-facilitators and-co-developers.

>
.

.h -

Te

REVIEW OF THE “LITERATURE o
R

13 . -: ,‘ N
The literature was reviewed- to determine various

? - . .- *

characteristics, objectlves, ‘and practlces of ex1st1ng

Human Development courses in communlty colleges across the

~

country. The 1nvestlgator was guided in the review of the

literature by the‘followingnassumptions:

1. Tﬁere is a need for change in the instructional

delivery system in higher education to meet the needs

_of the "new" student.

2.° The.contributioﬁs of "Third Force" psychology

to. the instructionel\progséms in higher education have

. *
. [ . .

resulted in student-centered coutseé.




3. The characteristics of the Human Develoément

2

. h S R o ‘ A R . »
courses currently being offered in other’ communzty T

. I ' : oy
colleges can provide insight for course planning.
Information'gatnered from the review of literature *
‘e © ¢ L
3 . - 3 v - . » ) "
was summarlzed and major trends in Human Development
o * 1 .

Instructlon were Qoted. The' data were then rev1ewed and
A

.

1ncorporated into the model co«dlsc1plrnary Hunian Development

course qeveloped by the Local Panal, and subsequently

reviewed by the Natlonal Panel of Experts.

[
THE LOCAL PANEL AND THE NATIONAL PANEL OF EXPERTS ¢

o . Sy

LocalfPanel Lo ' . '

The Local Panel-was comprised of’ elght persons at -

Sacramento City College. The 1nvest1gator asked seven

‘ o
people associated with Sacramento Ccity College to join hif

on the Logal Panel.which was formed to facilitate a co-
digciplinary Human Developrent course model. The seven
éeople were selected pximarily on.the basis of thelr
previously expressed interest,ln the Human Development
Instruction programaat Sacramento City‘College; . The Local
Panel included: Douglas Stinson, Rhoda Wentsch Crowley, .
Edwin Stupkasy Ronert Léskey, Ken Tramiel, Cynthia Mariano,

James Quierol%, and .Gerald Cias., The eight Local Panel

members represent the following varied backgrounds:

w

1




¢

g 1. Douglas Stlnson-~Mechanlcal—Electrlcal

.
: / ..
-

Technology 1nstructor. Mr. Stinson 1$ a former member of ?\

! the Sacxamento City College Curriculum and General Educatioh

Commi ttees. ’ 2 .

Lo ; , i
2. Rhoda Wentsch Crowley--~Health Education ;

inStructor. Dr. Crowley has been instrumeptal in revising

*

. ' the Sacramento City College Health Education. curriculum, \

"
- . -

and has publlshed a textbook currently used at Sacramento i

City College.' ‘ / o

\
|
4
\ﬂ
3. Edwin Stupka——counselor and Human Development |
|

facilitator and a member of the Sacramento City College

. |
|

Staff Development Committee. Dr. Stupka has appearea as *

. ; . : !
a presentor at various professional @eetlngs on panels .

|
discussing the Human Development prodram~at Sacramento City
College. ey \

4, Robert Laskey——counselor and Human Development
facxlltator. Mr. Laskey has proposed and facilitated flve '
Human Development course sactions as part of the Human
Development program at SacramentoAC1ty College. . '

5. Ken Tramier—-graduate cou;seling intern at _
Sacramentonbity College. Mr. Tramiel has done research on ' u:
the;effeCtlveness of Career Development practlces as they,
relate to the Black student 1h communlty colleges. f’ b

. B
o o i § . \ * ~ .
; : . ) - M
. . 1

b ‘ 4 ok .

i e t !

1 1

. . . .
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at San Jose, and at social agencies in

. He also co—faoilitated the Human Develzpment coﬁrse,

6. CynthlaQﬁariano-—graduate counseling intern,

and alumnus of Sacramento City College.- Ms. Mariano has
ﬁacilﬁtated a numbex of counseling .groups dealing with
Womenﬁg Awareness and Chicano concerns at Sacramento City

¢« <

Cpllege, California State University at Sacramento, and -
P 01} Yy , C
A

University of California at Davis.

7. James Quieroloq—greQuate co nseling intern and
alumnus of Sacramento City Collége. Mrl Quierolo has
facilitated severxal groups at Californi State University

N

e San Jose area.

"Today's Male," at Sacramento City Colfege durin% thes

°

spring, 1975, semester. c

r . . ’ .
‘ 8. Gerald cias--Assistant Deén for Counseling

| i
/

§ervices at Sacramento City College. .| Mr. Cias, the author

|

lof this study, introduced the original proposal for Human

* *

iDevelopment I to Sacramento City College in 1972. He has

'sA;Ved as, a Human Development course’faCLlltator 1n

+  community colleges in Illinois and Célifornia. He has also

served as -a Human Deéelopment consultant to community

- colleges in California, Vi-:ginia, and New York. .

National Panenkof Experts . ’ : -

4 ot
{ . -

The membershlp of the National Panel of Experts was

v

_determined through the reyiew of llterd@ure.. Exem ry B

<
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‘those persons at’ the seven community colleges who were

JUP

N
L

=
o

existing community college/éuman Devélopment Instruction

P

programs were preVLously identified through the literature
survey, and seven schools were contacted by letter (See
’Appendix’A) and invited to participate in the development
of the Sacramenco City College‘co-disciplinary Human .

Development course model. The letters were addressed to

prev1ously identified as being respons1ble for the organlza-

~

. tion and implementation of the Human Development program

on their respective~campuse53k The seven individuals who: .

-

agreed to participate as the National Panel of Experts for
the purposes of this study were: Larry Coons, David Cox,

George Huber, Joe Kleeman, Terry Ludwig, Phillip Theodoreau,

and Jerry.Wesson. The seven experts represent the following’

-

ey

varied backgrounds within the Human Development and

community college moxgments.

2 ©

1. Larry Coons—cDean of Counsellng at Grossmont "

College,”El Cajon, Callfornla. Mr. Coons is also chairman

;f) Y )
of the Personal Development lnstructlon program at Grossmont o
College. -The Personal Development Instruction program 'J'

annually 'enrolls in exceSs:QE 800 students at Grogsmont
College.: Mr. Coons has appeared as a presentor a EVarioqs

professional_ meetings. .
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-
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2. David CoxL4bean_of Student ngelopment at

Broward Community College, Pompano Beach, Florida. Dr. Cox

has been responsible for the introduction of a co-disciplinary

Human Development Instruction program at the North Campus of

Browérd Community College. Dr. Cox has published various

articles on student development and counseling, and has

appeared as a presencor at several professional meetings.
o1

3. George Huber--Director of Counseling at Santa Fe

Community College, Gainesville, Florida. -Dr. Huber is

>

chairman of the Basic Education Studies Program at-Santa Fe

Community College. ® The Basic ‘Educdation course series at,

Santa Fe Community College hLas longfggqn viewed as the

epitome of co-disciplinary Human Development Instruction by

community college professionals. Dr. Huber has appeared as

a presentor and consultant at various professional meetings

2 .

¥y o .
across ®he country.

’

~

4. Jo& Kleemann--Consultant to Business Division,

Chemeketa Community College, Salem, Oregon.” Dr. Kleemann

has been responsible for the inﬁégration of the Human

-

Potential Seminar and Transactional Analysis into various
> L .

N

courses at Chemeketa Community College. -Dr. Kleemann has

o

written several professional articles on the Human

Potentials Program and Transactional Analfsis. He has

served as a wofﬁsﬁbp fagilitator for staff development at

community colleges in the United States and Canada.

LI
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5. Tér:y-budwig—;Director of Human.and Staff
Development at Colby Community College, Colby, Kansas.

. R & : - { . ' .
Dr. Ludwig was responsible for the 14tr9ductlon and coordi-

-~ ‘

'nation of an institution-wide Human Development Program at

- 2

Colby Community College. He also has done'considerable

. <

research on tﬁe‘development of Human Development courses.

~

Dr. Ludwig has: ‘been a presentor at various workshops and
professional meetlngs designed to acquaint professionals
with Human Development instru;tion. S

6. Phllllp Theodoreau—nDean of Student Development,
'“Moralne Valley Communlty College, Palos HlllS, ILlanls.
Mr. Theodorean:dlrectSfa program at Moraine Yalley that is
recognized nationally.as aémodei of Hu;an ﬁe?elopment
Instruction. Mr. Theodoreau has served as a facilitator
and consultant at various profe531onal meetlngs and workshops
across the country.. .

7. Jerry Wesson**Chairnan of Human Development
Instruction Division at El Centio College, Dallek, Texas.
Dr. Wesgon has been instrumental in the development of the
extensive Human Developnent currlculum at El1 Centro College.
Dr. Wesson has been a presentor at various Human Development
workshooé across the country: He has also been a contributor
to ‘a number of publications pertaining to, the Human
Development Instruction program. . .

°
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learning (p. 116, Volume I},  —oo-womeimmme oo o L

INSTRUMENTS

Three instruments were used in conjunction with

.

this study: The Omnibus PersonalityEInventoryj Form F, éhe

-

Human Development Course Ratghg Scale (Sze Appendix D), and

the National Panel Reaction Instrument (See Appendix G). -

AR

Omnibus Personality Inventory

The O0.P.I. was useéd to measure the personal

characteristics of the sample. The major purpose of using

Q - -

the 0.P.I. was to obtain information about students that

could be appropriately éddressed'by,a Human Development

‘course. )

According to a review of the O.P.I. by McReynolds,

s

presented in Buros (1972), "The 0.P.I. seems to be especially
useful with respect to the important intellectual attitudes

and vaiues, and pﬁqbably handles this.area better than any

" . \
other current inventory; in particular it is to be commended
A 5

for its attention to intrinsic motivational factors in

-

The 0.P.I. includes 14 scales ranging in number of
items from 20 to'g9. The first group of scales is grauped
[P )
as ﬁheﬁ?;imary Intellectual Scales and includes Thinking

S ) N/
Introversion, Theoretical Oréentatioﬁ, Estheticism, and

Complexity. Social-emotional Adjustment, scaleg iqcku@é

«

‘Social Extroversion, Impulse Expressibﬁ, Personal Integration,

’ -

" and Anxiety Level. Authoritarian -and nbn-authoritarian

,' ) - '1/..

]

83




v
-

e s e o

A

orientation is measured by the Autonomy and Religious

Orientation Scales. These scales relate to the Human

o o

Development program where self development is the subject

¥ -

matter. No attempt was made to categorize the Altruism,

Practical Outlook, and Mgsculinity—Femininify subtests as

parts of a group.

o

The instrument also has a,scale for Response Bias

‘which measures the degree to which the student is métivated

&y -
.

to make a good impression.. It is used as a cheack to identid. fy
. N e — ' N . . . .
subjects who do not~present themselves in a.consistent .

manner.

>

P

According to statements in the 0.P.I. test manual,
rfade by Heist and Yonge (3968), the O0.P.I. is uniike other-
wise similar nonprojective personality measures in that it

does not attempt to test ‘a specific theory of personality

deﬁ%lopment.’ The test attempts to deal with the specifics

of how an individual reacts to various social situations in

e caan Ve e =

as changing and learning organisms. The measures from the

-+ 0.P.I. attempt to prodvide for the user "a—&ifferentiating
- - %

description of students." (Heist and Yonge, 1968, ‘p. 3.) .
The use of the 0.P.T. “for counseling purposes was '

an aftermath of its development. The qpplicability of this

S

instrument to counseling is presented in the test manual.

b
The following comments age d?&%ﬁffigm seminars and

A b - \ -
A"

\ AN

an academic setPiEQ:VNEh§”§;ndéntsmare~viewedﬁbyﬂthewauthdrS“—’”

e ee]
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discussions held by the authors with psychologists and

\

l

|

counselors who 'have used the O.P.I. in counseling activities
A\

and are presented by Heist and Yonge (1968):

. s+ . Thus counselors have found it especially -
valuable to obtain-data on students! real interest in
; ’ , learning and academlc pursuits and to understand ﬁhether
N . motivation is 11tr1n51c or extrinsic .- . .

Scores on these two scales (Autonomy end Religious
Orientation}) together with the Complexity Scale have
provided counselors with cues about students' readiness :
for new experiences and ideas . . . . ‘

.« The same data, on intellectual orientation and ;-
social~emotional makeﬂup have assisted counselors in
identifying the unusual .deviate who démands or needs
more challernige from an educational program than most
‘colleges are equipped to give. (It is such bright
atypical students who are attacking the failures of
. ) existing educational systems . . .) . :

: The four scales composing the social-emotional

o factor (Social Extroversion, Impulse Expression, Personal
. Integration, and Anxiety Level} give cues regarding the /
causes of their difficulties. Counselors report that

patterns on these scales are definitely related to a

student's freedom to compete and achieve,.and to his
ability to participate and interact socially (p. 27).

N .
N 3
N ~

-~

3 i e e b
e

f:4--—"~‘”“"\% T The authors have taken the fourteen O P.X. scales

and through the use of correlation matrlces extracted nine
\ .
factors for broad interpretation. HeLst and Yonge (1968)

. / - -
report that the nine factors are based on 1oad1ng of 30 or

-

“higher as measured by the correlated subtests of_the O.P. I.

The four facﬁbrs which formed a particularly relevant basis

) kﬁor organizing a Human Develbpmant course inciuded: Anti-—

* * 3 ~

Iftellectual Authoritarianism, a category which contains .




e

v " ,
¢ . . ’ .

Practical Outlook, Autonomy,\Complexity, Thinking
. 1 :

,

Introve;sién, Religious Orientation, and Theoretical

Orientation Scales. Héist and Yonge "~ (1968) report that

o - v

". @' High scorers on a scale cemp@sed of items. of this factor

v ~

would be pragmatic and utilitirian in their orientation to

-

work and ideas"’(pt 53); Good kdjustménf:' Posittive Self-

Regard, a category wnich‘coﬂtains Anxiety Level, Personal
Integration, Response Bitas, and Masculinity- 'miniﬁity s
Scales. Heist and Yonge Y1968) report .that this fectox, -

"represents a dimension Of emotional matuTity, gbod psycho-

logical adjustment, high self-esteem; and low aqgiety"

(p. 54): Impulsivity, which contains Impﬁlse/Expfession,. ~

“

. N L. o
Personal Integration, and Complexity. Heist and Yonge

4

(1968) report that this scale "would be a stronger measure

of deviancy and the need to pursue deviant activities".-

<
<

i .

(p. 54);: Social Intrpversion, a category which contains

fh\

-

.

* Social Extroversion and Personal Integration. "The high

A

loading on this factor indicates the strehgth of this’
’ r

» frequently measured basic dimensionr-the interest in working

and contending with others or the need to withdraw from .

them." (Heist and Yonge, 1968, p. 54.) - MR )

9 \
The 0.P.I. results formed a basis for the develop-

@

ment of the coxdisciplinary Human Devglopmeng‘gourse;objec~/‘

~3 PR .,/—\ ‘o
" . . -
. ] H .

(tives. The instrument contributed the following information:

)

~

P
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'}Colleée. o £

\

N~

-

were based on design suggestions presented by Schofle

1. A factor analysis of the personal characteris-.

tics of the Sacramento City College sample.

-2. A comparison between the personal characteris-

tics of the Sacramento City College studenESV and those of

a;national sample of students obtained from the normative
- > <

data prov1ded by the 0.P.I. Manual.

/
» 3. The statistical comparﬁson between the aacramenﬁb
City College 0.P.1. results, and the Natlonal Norms resulted
in co—dlsc1pllnary Human Development course objectlves

tailored to the needs of the students at Sacramenko City

- -

Human Development ‘Course Rating Scale’

The primary data gathering instrument for the

act1v1t1es of the Local Panel was the Human Development i

) S pp——r

Course Ratlng Scale developed by the 1nvest1gator. The

rating scale was designed to: , assess the de51red charac~

\ -
]
teristics, objectives, and 1mplementatlon strategles of a

modelaco—dr c1pllﬂary//9man—nevelopment course, and to -
measure the desirability o various characterlstlcs of - .

Human Development courses offered at other communlty

.
-~

colleges. ’ >
- N . ‘ ~ /
oo ( . . . -
7 duidelines forﬁthe constructlon of this ratrni scale ,
/

(1972):




ES SRR S
~ course characteristics, objectives,.and implementation L
<L . _ 3 *
strategies. . s . - T . .
_/' w " ‘e
ee e . » The Human'Dévelopment Course :Rating Scale was’

¥ . ’ °
F-4 "

1. Seek the m1n1mum of 1nformatlon whlch 1s
meanlngful in the circumstances. ° °

\

. S . 2. Ask the questions which you. are reasonably sure -
all respondents can answver,

4 «

we

~

5;, ProV1de questlons whlch can bé answered by a
clear xes or no . . . Or by marking clear alternatives.

%
* Ll

) - 4, Omit any'questlons.whlch allow. a biased
answer (p. 189). ' - : ' .

: AN . ) a} - -
- . THe'five—point'Likert'Scale (1932) Qas utilized: to

measure the opinions of the Local Panel because itfyields

’ 1

rellable ‘scores (Shaw and erght 1967) ) The Local Banel

was asked to rate the dcs1rab111ty of Human Development PR

- - - ~

o comprlsed of three‘parts. Part I\oontained twelve items .

‘
,‘, o . 2 - - .

related to organlzatlon patterns~for a co—d1801pllnary ’
,Human Development course. An open-ended questloﬁ at the §

- .) - s
end of Patt I enabled members og\the Local.Panel to suggest

' . . . . B

' alternate course organizational patterns.

.~
-

’

[

. Part lI‘of‘the Human Development Course Rating Scale L
cigtained fifteeh items. ' The items in this portion of - the

7 *°

scale 1ncluded suggested Human Development course objectives

ey

for students. ‘An openﬂenéed question at the ‘end of Part iI

‘enabled members of the Local Panel to suggest addltlonal .

student objectives fFor" the model course.

4
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WA

Part III of the Human Development Course Rating

. . \
Scale contained six items. These items were intended to

ascertaln the desirability of varlous 1mplementatlon

v

strategles for Sacramento City Collegé. ‘Membe£s of the

Local Panel were asked to suggest additional strateg&es for

@

the 1ntroductlonfbf a co~d1sc1pllnary Humdh ﬂevelop ent

course in an open-ended question at the

9 - - /

the rating scale.

.

- .

National Panel Reaction Instrument N ) i-

The primary data gatheringfinstrument.for the

M . "
. 4

National Panel .of Experts was the National‘Panel Reattion

- L <
.

Instrument developed by the 1nvéstigator. The instrument o

was des1gned to pbtaln from the National Panel” of*ExperE“
their assessment of the course, "Living and Working in
Sacramernito," designed by the SacramentoﬂC1ty College Local
Panel The National Panel of Experts was "given. the proposed

course materlals, Wthh 1ncluded the ¢course descrlptlon,

“
L.

’

general ob3ect1ves,'student objectives, course tasks, and

“sequence. The Nationgl Panel Reaction Instrument was

. designed by the Local Panel.

3

;oréanized to corréspond to items*in the proposed coursg

h)

- - Guidelines for the construction of ithe National

‘Rangél Reaction Instrulent were identical.to those utilized

N .
* \ .
- '
o

of Part III of f{'




( ) . ‘;.-_ . . . ]
in constructlng ‘the Hﬁman Development Course Rating Scalé

v !

discussed earller in this report. Research by Ludwig (19}3), .

\

Shaw and erght,(1967), and Schofield (1969) was utlllzed to
obtain thHe measure of the opinions of the National Panel of

Experts.

-

-

r

, The Ndtional Panel Reaction Instrumént was compri'sed

N

of 101 items divided into four parts. -Part I contained '15

-

“items designed to measure the propcsed description of the
R | ’ ‘ . RN .
course, “Living and Working in Sacramento." In eddition\to .
' . \ S - .
_the 14 items which correspqnded directly to the proposed
. } .

‘course description, an open-ended guestion at the end of v '
1 * .

Part I was included. The open-ended question enabled the
o , ,

National Penel of Ekperts to suggest alternate descriptions

’
-

! )y - » A . )
for the proposedxco—dlsc1ollnary course. - ) ‘
A

Part I of the National Panel Peaction Instrument

.

contained 13 1tems deslgned to measure the general course
objectlves ror[the course, "LlVlng and Working in’ Sacramento,"
deVeloped by tﬂe Local Panel. In addition to the 12’1tems
which correspoqded dlrectly éq“the general course objectlves
proposed by the Local Panel, an open—ended question was also “ {
included to enab}e the National Panel of Experts to suggest
additional gengral course objeotives.' . 7

Part IIT of the National Panel Reactlon Tnstrumenf

« '
L v »

contained twenty items., Nineteen of the items were des1gned

¢

< ' 95




L

student objectlves by means of,the open—ended questlon
' 1ncluded,as the - twentieth response in Par't III of the

.instrument.

.the seven‘learnlng modules of\the.course, leVlng'and

' Six, anld eight iteis pertained to Module Seyen{

ta correspond dlrectly‘to the student objectlves for the

course proposed by thé Local Panel. . The Natlonal Panel of

Experts was also glven an opportunlty “to suggest alternate

- -

. -
i : 4t
.

r‘ Y “

Part IV of the Natﬁonal Panel Reactlon Instrument

‘v

contalned 53 ltems.. The 1tems in Part IV were lelded 1nto

seven groups whlch corresponded to proposed act1v1t1es of {

Working in Sacramento." . Seven items pertained tq/Module

oW

-
i

One, eleven items pertained to Module Two, eight/itéms

wA

pertained to Module Five, sevén items pertainéd/tooModule

[

-

SAMPLE .

A sample of the Spring semester, 1975, student: .

population at Sacramento City\College was asked to tak;= the

c.P.1. during the_gerlod %rom March 5 to March 21, 1975. o
The,Sprlng.enrollment at Sacramento CltY.College was
approximately 13,300 full and part—time students, :A.sample - e‘
of 3.5% of the total student population was'?btained by _ - ;
éivin@“the'O.P.I. to 5;4 students. o S &“ ‘ )
. . . A '
. N . .

¢ 793 B '
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. . L0 :
.City College, the 0.P.I. was administered in two class

The majority of the 514 students_ were enrodied in

Health Education classes at Sacramento City College. The

-
°

Health Education class was selected Eecause it was the only

-
- . Y

class specifically required as part of all dedree programs

-t -
I

B

at Sacramento .€ity College.
()

Military veterans are exempt from takingéHealth_ -

. S o3 - : o
Education classes if they have completed two years of active

duty. Therefore, in order to obtain a representative sample .

of the 1,000 veterans enrolled in day classes at Sacramento

sectlons w1th1n the Aeronautlcs Department. The Aeronautiés

i g W

course.

- - .

" classes provfaed a sample of 48 male students of whmch 45"
__were veterans. ‘The 45 veterans provided a sampla of 4. 5%

. of the day veteran p0pu1atlon.

- N

The personil characteristics of the 514 Spring,
1975, students who completed the O.P.I. previded a basis

.

for the co—diseiplinafy model for the Human'Development"‘1

‘COLLECTION OF DATA

Collection of- Data from National Panel of Experts

~“" A packet of materials containing a cover letter

(See Append:x ), and a return post card (See AppendLXrB)

was malled to the seven communlty colleges identified -

.8




Q

©

to four of the community colleges.previously identified as

[y

.through the survey of the literature as having exemplary-
programs in Human Development Instruction.
o The cover létterinoted why the institution was

selected for having an exemplary Human Development program;

It lncluded a definition of the process to be used to

- develop the co-dlsclpllnary Human 6evelopment course at

A\

_Sacramento City College, and asked the person responslble

for Human Development instruction at the community college

1

for a future review of the Sacramento City CoLlege course
- “ 4 [\“w‘.«d:,\ 'EEY
, model. ’ - a K

\Approximately two months after the mailing‘of the

initial letter to the National Panel of Experts, a follow—up

letter (See Appendlx.C) was sent to those institutions who
had not returned the post card or submitted course materials
to Sacramento City College. The follow-up.letter noted the

importance of their participation in ‘the study, and requested
N

their return of the post card and Human Development materials"

s

at their earliest convenience. The follow-up letter was sent;’

having exemplary Human Development programs who had not

3

responded to the initial request.

These procedures resulted in all seven of the prevr-

ously. identified commurity colleges being ‘represented on the

National Panel of Experts. . Each college also submitted .




Human Deve lopment materials that were considered during the

«

. ‘ ‘development of the co-~disciplinary course at Sacramento
City College. ¢
' After the Local Panel éqmpletéd its deliberations

.resulﬁiné in the course, "Living and Working in‘Sacramento,"

- -~ »

N . \
. each member of the Nationai Panel of Experts received a .

second packét of materials. This packet contained a cover ', R
. - , \ - - Ty
letter (See Appendix E)., a brief overview of the O0.P.I. test

& . N ) -

results for the éacramento City College samplé (See

.

* Appendix H)z a copy of the proposed co—discipliaary Human 7

Development course developed by the Local Panel (See

° i

Appendix F), a copy of the National Panel Reagtion'Instrumént(,

(See Appendix G), and a self-addressed, stamped envelpbeifor'ﬂ»

2 . return of the National Panel Reaction Inéﬁrument to the-

investigator. o " ~ ' . , 
: . /
Three weeks after the mailing of the second packet N

?G -

of materials to the National Panel of Experts, all members’ .
PR of the panel had returned the completed reaction in trument

to the investigator,

Collection of Data from the Local Panel . .
Each member of thie Local Panel was approached
individually by the investigator prior to the initial

/

meeting of the 'lLocal Panel. The investigatér gave each

o

- ¢ . B o .
panel member an overvie% of the project. The Local Panel o

v'j s
'
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» ‘ ' ‘E K
. /’ - was apprised of thé need for their participation in the ,

) ‘o follow1ng act1v1t1es~“~arrey1ew of Human Development 1nstruc—‘
_/// " tion at Sacramento City College and_ other community colleges,
/ - : an examination of the O.P.I. test results, a series of dis-"
cussion meetings leading to the development ot co—disciplinary‘
Human Deyelopment course/courses, and completion of any survey

lnstrpments\applicahle to the design of the course model.’ o

Local Panel members were also asked to do somepindigiduél

s

reviewing of Human Deve%opment ‘course materials gathered by

the investigator ‘during the course of the survey of the

~N

literature.

: 7 The'Local‘Panel net as a total group eight times

durlng the period of March 31 to May 19, 1975. The neetings .

!were held each _Monday beginning promptly at 1:00 p. m. and

A 6 o

concluded no later than 3 00 p.m. Attendance at the meetings
of the Local Panel was generally excellent. All elght
members of the Local Ranel vere present at four of the Monday
meetings; seven of the members were present at two of the
‘quaay meetings; and six members of the Local Panel were
present atktwo of the weekly meetings. |

‘ o Ehe format for the Monday meetings was essentially
the same each week. Meetings began with a review of the ‘

p
, .
. \ ‘ N . .
.

\ T previous activities of the Local Panel, and the investigator




g presented any additional -pertinent data“obféined;dgriggmggg»
- { . .
-o ' week. The other members of the Local ?anél presented their-

NS O,

concerns and sugge;tlons. The entlre Local Panel conducted

#

. "bralnstormlng" session to formulate addltlonal course
1nformat1qn. A summary of actLV1t1es was compiled for
e . R o
subsequent discussion and reviaw.

The topics covered by the Local Panel in its weekly

;m__,«wﬁwwﬁ—_;~mmeet%ngs~included“thé“followiﬁq*"”**
~ l. First session—~introdq¢tion of the cqﬂcept of

,  Human ﬁévelopﬁent courses at communit& éélleges; reaffirm
the need for a'co-disciplina;y Human, Development course at

« Sacramento City College.

2. .Second and third sessions=~reviewed Human

.o
-1

Develgpﬁeﬂl course materials obtained from tﬁe Nétiqnaf S
Panel oquxpéptgland the 'survey of the. literature completed
by the investigator.

3. Fourth session—-revi;wed O.P.I.‘testlresults and
identified those Sacramento City College student characééris-
tics thch could appropriatély be addressed in a co-diécipli-l'

. nary Human Developrent course model. s

4. Fifth session--beggg.xo<c9mpi1e the course .,

-

objectives to be included in the Sacramento City College /

AP

* . ‘ . TﬂOdGl. » i .

5. Sixth, seventh, eighth sessions-—completion of

the primary data gatﬁering instrument, the Human Development

¢

-
3

101




Course Rating Scale. (See Appendix D.) The Human
0= - — ST

Development C

urse Rating Scale was distributéd to all . ' R
members of the Local ?anel'prior to the sixth meeting of

. the'group. The results of the course rating scale were

,.discussed'ét subsequent meetings, and the Local Panel used

- !

‘the scale results as a guide to compile the essentials of

the proposed Human Development course, "Living and Working

. R N . - . ‘ 3
' in Sacramento."

TREATMENT OF DATA ‘ e

f 2

o

. The statistical analysis employed in this sthdyfaas
e ., developed in consultation with the investigator's advisor,
N ~? L R s , . _ ———an n
N . : ; i
: the local professional serving on the MRP committee, and

' B advice from other research specialists.at Sacramento City

v

College:.

B . -
-

- _ The statistical analysis for the treatment of the

data obtained from the 0.P.I. test results involved two
O v
- procedures: .
— . )

l. At test for independent data was computed

¢

_between the means. of the Sacramento City College sampie‘and

¥

the Nationéi test norms on each of the fourteen sub sCaﬂis

5
"\\
. to determine if there were any differences between Saéraménto

o of the 0.P.I. A fiinimal significance level was set at

City College students and National Norms.

I

| 1‘0,2' I \




" sample and the National Norm sample on tnewlm%;flegtualw

’ Dlsp031tlon Category of the 0.P. I. was obtaine

o 2. A comparison between the Sacramento City College

by‘+he use.

of a‘s;mple peroentage:comparlson. The frequency and per— *

" centage of -distribution of ‘the Sacraménto City College

sample in each of the eight Intellectual Disposition
Categories was compared to the National‘ﬁorm.
The data obtained from the Local Panel on the

Human Development Course Rating Scale was considered to be,

' primary data for the prel;mlnary development of the Human

'Development course.

To determlne the relatlvo 1mportance of p0331b1e s

‘ co~disc1p11nary Human Development course characterlstlcs,

objectives, and implementation strategies, it was necessary.

to establlsh a crltlcal level for responses, from the Local

1

Panel on ‘the Human Development Course Ratlng Scale.,

Guldellnes for the determination of the crltlcal 1evels

were- obtained through recommendatlons made by Ludwig (1973)

>lFor the study under 1nvest1gatlon, all items on the ratlng

scale Whlch achleved a mean’ de31rab111ty rating of 4.35-5.00 .

were con31dered essentlal for 1nc1u31on in the model couree.

I tems rated 3.35-4. 34 were con81dered de31rab1e for 1nc1u—

' e <

sion, arid 1tems rated 0.0-3.34 were considered to be non-

essential for inclusion in the Human Development course’

model. -

4
“w

v
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The data obtained from the results of the National

Panel Reactlon Instrument were considered to be prlmary data

b

for the flnal co—dlsc1pllnary Human Development course model .
resulting from this study. ' . ' ' - SN
y : .
ggo determine the ‘desirability of the‘variods %om:
ponents of the model proposed by the Local Penel,'the

National Panel Beection Instrument corresponded directly to -

the Local Panel's propOSed outline for the course, "Living

"and Worklng in Saoramento. To determine the relative

)

des;rablllty of the varlous c0moonents of the course proposed

by the Local Panel, it was necessary to establish a critical

&

level for responses for the National Panel of Experts. The-

guldelines for -the determination 6f the critical levels-of

responses‘to the National Pdnel Reaction Instrument were

identical to those used by the investigator to analyze the

data obtalned from the Local Panel on the. Human Development

Course Rat1ng»Scale. All items on the Natlonal Panel

Reaction Instrument which achieved .a mean desirability

rating of 4h35—5»00 were considered essential for inclusion
in the final model. Items rated 3.35-4.34 were considered.
' desirable, and items-rated 0;073x34uwere considered to bek.

non-essential.




s

SUMMARY -

The ObJECtheS of this study were: : a

l. To. develop a mode1 for a Human Development
course that is co- dlsc1pllnary in its design and corresponds
to the personal characterlstlcs of a representative-sample

of Sacramento City College students as measured by a

standardlzed lnstrument, the Omnlbus Personallty tnventory,

-

Form PF. N . _ .
-

2. To expand‘the present scope of the Human
Development Instruction program at Sacramento Clty College )
. Y
to include members of the counsellng"staff anq teaching

faculty as co—fac111tators and developers of Human Development

classes.

-

To ‘achieve the above objectives, the investigator:

I's N . .
1. ASsessed the scope-and content of community

college Human Development Instructlon programs through a
review. of relatedx .Aterature and other information sources.

2 Admlnlstered the 0.P.I. to a sample of 514

-

Sacramento City College students. ‘
¢

R e

et 3”“Organlzed andffacllltated the act1v1t1es of. a
Local Panel comprlsed of Sacramento Clty College faculty,
counselors, students, and admlnlstrators.

4. Surveyed the Local Panel to ascertain the de-

sirability of various Human Development course characteris-

_tics utilized at selected community colleges.
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Fac111tated the development of a model co-

pllnary Human Development course entjitled, "IlVlng and
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- -

Critiqued the Human DeQelopment course by
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Chapter 4 .

-

* , ' _ PRESENTATTON K AND ANALYSIS\OF DATA

Introductlon

)

three groups.

N

The first group, refefrred to as' the

° ~

3

Sample Group, cons1stea of 622

LY

t /e

-
’

%

students enrolled at

\

-

0.P. Ir

. The data for this study consisted of ‘responses from

Y

Sadramento Clty College during

the Sprlng, 1975, Semester.

(See

___Rating Scale.

Of thlS group, 514 students completed the 0.P.T.

. e

Table 1), and the test results became the basis for the

‘fcharacterlstlcs whlch contributed to the

modelwcojdlscipllnary Humar Develqpment course compiled-ds

review of studei

w

LY - * 3 N
*a result of €this study. - - . -
¢ .. . -

The second group, referred to as the:Local Panel,

consisted of eight'voluntéers who agreed to serve as the

-
L]

developers of a co~d1sc1pllnary Human Development course.

-n

The Local Panel completed the Human Development Course

One hundred pegcent, or elgpt, of the Local

—
e

Panel members*rEturnedwusable Human Develophent Course
. T e T -

Ratlng Scales.: I : .

Natlonal Panel

\

T?e third grOup, referred to as, the

\
v of. Exoerts, conslsted of the seven® representatlves of

~

- T em

.
L4

L3

T
~
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- Data

Total Tests
Administered

Incomplete
Teste

.

Usable

1)

Returns

‘s of .
Student
Body

Y

Health

"4 Education o L
Classes 559 . 93 4§6 3.5
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communi ty colleges identrfzed as having exemplary Human
Development course offeflngs through the revlew of the .

llterature. One hundred percent, or seven, of the Natlonal

Panel of EXperts returned usable National Panel Reactlon

’ Instruments. . .

- »

p The three groups responded to lnstruments thaﬁ .

N

contrlbuted to the deyelopment of the model co—dlsc1pllnary

-

Human '’ Development course for Sacramento Clty College% Thls'

PO - oy

ve

Mchapter presents~the responses of the O P, I Sample Group

Do e T

(O P. I test results) the Local ‘Panel (Human Development

* e

Course Ratlng Scale), and the Natlonal Panel df Experts N

(Natlonal Panel Reaction Instrument) The responses of the

- H a

three groups resulted in the development of  the flnal co-

K
-~

dlsc1pllnary Human~ Development course model.

Omnlbus Personallty Inventory ‘54“

-
., — UL

The Omnlbus Personallty Inventorj, Form F, was

. completed by 466 students 1n sevehteen sectlons of Health

-V‘
. U M\ *

Educatlon classes durlng the perlod of March 5 to March 21,

.

'?1975. The Health’ Educatlon course is the only class
“m’*w soeclflcally requlred as part of all degree programs at
ng Sacramento.CLty College. However, mllltary veterans are

o,

exempt from" taklng Health Educatlon if they have completed
ﬁw,‘

" two or more years of actlve servlce. . In order to obtaln

\.'

RSP & -

a sample of the characterlstlcs of the veterans enrolled,

\

-

. ‘ o

<

ey

ya
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the 0 P.I. was also adm1n1stered to two sectlons of beglnnlng

T - , N

7 . Aeronautlcs classes, whlch ylelded test results from 48

. veteran students. All of the completed tests from both =~ -  —
~ groups ware combined to provide the basis for comparison

) between.the‘Sacramento City College test sample, and the
. N . National Norm Sample of thevo.?uI. L . s

[y
MR}

‘The National Norms were established from a standardi—
L ; zation of college freshmen that 1ncluded 3540 men and 3743

women representlng 37 institutions of h1gher educatlon across

-

- the'country. (0. P I% Manual, p. ll )

-.'\ Fourteen t tests for 1ndependent data were computed

) } .

' %, ‘between the means of the Sacramento Clty College 0.P.I.
b .

N ) Sample Group and the National Test.Norms.

PR N . . ¢

, A compariSon was made to determine significant-
, s :

A

/‘. .‘ ., ~differences between the National Norms and the Sacramento 7

U

Clty College O0.P.I. Sample Group on‘:all fourteen of the
. 0 P.I. suhtests. (See Table 2. ) " A minimal significance

N ;. level was set at .05 on each of the fourteen sub scores.

‘1

Slgnlflcantly hlgher or lower scores for the Sacramento City .
" /

;" ‘ College 0 P I. Sample Group were noted and discussed by tbéi:
* Local Panel in conjunctlon with gu1dellnes descrlbéd by
‘ \ -He;st and Yonge (1968).; The comparatlve.analysls of the
" 0.P.I. scores yielded.the results as shown in Table 2.

The t test’between the test results of the Sacramento '

-~

City College O.P:l.*Sample Group and the National Nérms

A\
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TABLE II ... = -
S o COMPARISON OF NATIONAL NORMS AND SACRAMENTO CITY COLLEGE
-7 TEST RESULTS ON 0 P I.
¢ Sacramento Sacramento . - D
City College ' City College Natlonal National T
l - °  Subtest Mean . - 8D Mean SD £ Ratic -
— T1 21.4 6.9 25.3 7.9 11.14%%k
0 17.3 5.1 18,6 5.7 9.20%%%
%S "11’3 * 4.9 1202 . ._.5 0.2 ' 3.51*‘*
.Co _14.6 4.6 " 15.3. 5.3 2.92%
Au 24.1 7.0 . 234, 8.4 1.89
- .- RO 14.0 C o4 2 118 62 8.15%¥*
. . .“ . t;}‘: L
. SE e 20.2 6.8 5% 23.4 7.1 - 10.00%x*
IE 3046 8.4 25.6 8.9 | 12.50%x
PI 30.2 11.0 '29.9 10.5 .60
AL 12.2. - 4.4 12.3 4.6 .48
‘ " am . 18.6 5.4 20.8 5.6  8.80%+
\ PO 16.2 5.1 14,8 6 . 5.00%%%
% MF 28.4 6.0 28.4 . . 7.1 .00
RB 11.8 4.6 13.4 4.4 8,00 ***
‘ * Critical Values Needed , -
. ) i Samplg: .
w .05.=1.96 = £.05 * :
. .01 = 2.58 = ¢.0L #**  Sacragento City College N = 514
001 =329 = &.001 **x National N = 7283




tradltlonal v1ew toward religious thought.

~C1ty College students

1968,

showed that the Sacramento City College Sample Group scored

s1gn1£1cantly higher than the natlonal norms on three of the

O P I. pbtests, namely, Religious Orientation, Impulse f

ExpressionL and Practical Outlook. (See Table 3.)

* According to the 0.P.I. Test Manual, the'"High"

score on the Religious Orientation scale for the Sacramento

Clty College Sample-Group Fould 1nd1cate that Sacramento

"are skeptlcal of conventional rellglous

- LSRN 4 -

beliefs and practices and tend to reJect most of them

- o

- n

esp°c1ally those that are orthodox or fundamentallstlc in

nature (p:. 4). Additional descrlptlon of the "hlgh" scores

on the Religious Orientation scale suggests that "high"

scorers "deny that one must be'wary of* those who .claim not

to believe 1n God, .that there is. somethlng\wrong with a.

person who lacks rellglods feellng, that everyone should

> . 3

have complete faith'in-a supernatural‘power whose decisions

Py L4

he obeys w1thout quéstion, or that thelr church or denomlna-

tlon‘has the only true approach to‘God. (Helst, Yonge, T:w S
BU6.) - L ' ”
The Local Panel interpreted the "high" RO score to
mean that Sacramento City College students do not dlsplayla CY
They also felt .
that the Sacramento Clty College Sample Group was probably
more diverSe in 1ts.rellglous tolerance than representatlve -

college students:..The'ROAscore-also'implied that any Humah

112 ) ‘. ..
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I
v ) . 5 i
' TABLE IIT -
0.P.T. SUBTESTS YIELDING SIGNIFICANTLY HIGHER SCORES *
- : FOR THE SACRAMENTO, CITY COLLEGE SAMPLE
, o Significant
o Subtest Mean SD "t ratio Difference
; - RO(Religicus Orientation)  14. 0 4.9 8.15 P = <.f)0_1 -
IE (Impulse Expression) 30. 6 8.4 - 12.50 P = {001
. . “ . . . . L e ) - 4
PO (Practical Outlook)- 16.2 5.1 5.00% p =’ - 001
« v ‘
% ° :
, &

| S 113
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'

Development course suggested by the Local Panel should

present a W1de spectrum of rellgrous theory in order;to be
§

”xor \ r

favorahly recelved by students. After much dlscusS1ony the '
Local Panel concluded that no significant effort.hould bé%
directed toward.the religious aspect of student d%veiopment
in the co—dls01p11nary Human Development course nodel under
conslderatlon. Tt was felt that there would Be great A

difficulty 1dent1fy1ng knowiedgeable 1nstructors who could

cover the dlver51ty needed in thls.area.

According to the 0.P.I. TestrManual, the "high" ) ‘
: ‘ . S ) \ ) o
Impulse Expression score fqr the Sacramento Cié&-College
C . "Sample Group could indfhate that Sacraménto City College |

® * * [ - 1
4 . .- . - «

students "have an active imagination, value sensual reactions i

and feellngs (p 5).” Further description of the\Mhigh"

T

e 0. P I scores suggests that Sacramento Clty CQllege students o

e o

Jom——

£ - v Ey—— -
L, . - s on . 'X“

O ften‘act'on th spur of the noment w1thout stopplng to

»

. thlnk, ahd that some ofwthelr frlends thlnk thelr ideas are-
) :i." . - 1 N
. 'E' . 1mpractlcal 1f not a blt«Wlld . + . (they) do not subscrlbe
. ) - «N _
to the statement that they have never done anything dangerous

—

for'the»thrlll of it." (Helst and Yonge, 1968, p.ﬁG.y
The Local panel interpreted the "high" IE score to

mean that Sacramentoicity College students tend to react on
3 [: . . .

s,
1S

the spur of the momént‘to situations and éEople.' The Local

Panel concluded that the impul'sive nature of Sacramento City

X
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¢ | T .

College students could, on occaslon, ‘lead to. demonstratlve
‘and negatlvely aggressive behavior. The Local Panel members
_felt that the traits inherent in the IE scale should be
considered within the proposed Human Development‘course.
It was concluded that.a number of small,group activities ' '\;
- .:‘ could be iﬁcludedﬁin this course'that might assist students' 'it
in their interpersonal relations, particularly in helping:

them 1"er*ognize their impulsive responses to situations and

/

..

thelr effect on others. : - - .

Accordlng to the 0.P. I Test Manual the "hlgh“

\\\‘ Practical Outlook gPoy”score for the‘Sacramento City College
Sample Group implies that Sacramento City College students

generally "are 1nterested 1n practlcal, applled aCthltleS,Jkﬂ

2. and’ tend to value materlal possession and concrete accom-

L pllshments. The criterion most often used to evaluate 1deas '

;and things is- . one of immediate utlllty (p. 5)." *Further
. .traits of the high scorer op tHis subtest include‘“preference

for short factual questions on tests . . . (students) don't . .

¥ ¥

like* uncertalnty and unpredlctablllty, and believe it is the
‘ 'responslblllty of 1ntelllgent leadershlp to malntaln the, ¢

P . .éstablished order .« o o " (Helst and Yonge, l968 p. 6.)

=g
v

The Local Panel felt that the -"high" score on the

¢

N PO subtest'had 51gn1f1cant 1mpllcatlons for the overall

dengn of the co—d1sc1pllnary Human Develooment class. The .
i€ ‘ "

I
&
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»

o/p.I.

A

Local Panel felt it was essgntial that any Human Development

course devised must be organized. to include pfacticalv

concerns that could have some_immediete.use for the students

- - -~

enrolled. It was felt that if the course was to have

’ widespread appeal and acceptance by students, it.would need

>

to include such‘things as the job interview, job. applica-

tions, and job 1nformatlo? The Local Panel also thought

,that the Human 'Development course act1v1t1es should 1nc1ude',

T~group interaction .ithat is purposeful and understandeble
- ~ .’ !

for most .of the students. Furtheimore, the Local Panél felt

that the PO score ohtained from the Sample Gréup, 'was very
much in congruence with their observatlon of Sacramento City
College students“as a Whole. e Local Panel concluded that

the utllltarlan v1ewp01nt of Sacramento Clty College students .

\\

" could not be Ignored in the Human Development cpurse as it:
. NG . - Pl . .

"is ultimately designed. . o T

The t test between
%

City College Samole Group and ‘the natlonal forms for the

he test resul S f,the”Sacramento

(%

0.P.T. showed that the Sacramento\City college group scored

s1gn1flcantly.lower than the natlonal samole on seven of the

subtests- Thlnklng Introver51on (TL), Theoretlcal
Orlentatlon (TO) Estheticism (Es),; Gomplex1ty (Co), 5601a1

Extroversion (SE), Altruism (Am), and Response Bias (RB).

(See Table 4.)

104, --°
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- FOR THE SACRAMEVTO CITY COLLEGE SAMPLE -
. o Slgnlflcant
Subtest . Mean SD 't ratio Difference
‘PI(Thinking Int"royersioh) - 21.4 6:9 11.14 - P = ( 001 N
’i‘O(TheqretiCai Orielli:ation) T-17.3 5.1 .9.20 P = (.001 _
. - Es(Bstheticism)} - - — ————"TI737" 4.9 3"”9f = ¢-001
.Co{Coriplexity)- 14.6 4.6 2._92 p= 0L
'SEi(Social E'xf;.rov‘ersi_.on) 20.5 *. 6.8 10.00 - P = < 001
Am(Altruidm) . . 18.6 5.4 —8:80° % P=" (001
RB(ﬁesponse Bias) 11.8 4';6 8.:00‘, P = <.‘001 )
o . & v -
:‘}-\
« ° ":f« .,

bl v

0.P. I. SUBTESTS. YIELDING SIGNIFICANTLY LOWER SCORES

TABLE IV

K4

o e e i oo

<

M
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According to the descriptive material presented in

%'~ the 0.P.I.- Test Manual, the "low" Thinking Introversion

score for the Sacramento City College Sample Group could
‘indicate the following characteristics among Sacramento City

College students: -"dislike readyﬁg serious or phllosophical
- works, reading serious poet}y, writing reactions to a )
. \ - \ “ 4 ¢

SR philosophical point of view or spending leisure time writ}ng
essays . . . (DP.'5)." Most thinking extroverts (low scorers)

"show a preferénce for overt action and tend tofevaluate_.

1deas on the basis of thelr practical lmmedlate appllcatlon,

e e —
R [

or to- entirely Yéject qt avoid deallng w1th 1deas andﬂab—
stractions (p. 4)."

’

The Local Panel'felt that the "low" Sbore on the T

' “scale was congruent w1th the Sacramento City College student
. attitudes manlfested by the " "thh" score on the Practlcal

Outlook scale.‘ The Local Panel felt that thcse subtest

2 - T——

results\relterated the nece831ty for any Sacramento City
o~ College“Human Development,course de31gn to have immediate

value for students, that ie, class activities that are not .
R > Yoo :

too philosophiical or abstract in their approach -or design.

' -

* ' . ) o - 3 ‘ .
. . The "low" score .on the Theoretical Orientation scale

R A
B iy A

could 1nd1cate the fqQllowing characterlstlcs for the

Sacramento City College student Sample. "they do not llke

»

- . tc read sc1ent1f1c or mathematlcal artlcles, or' to wrlte

et L 4
.

-1
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about the possible outcomes of a. slgnlflcant research dis-
covery, prefer having a theory explalned to them rather ‘than

attemptlng to understand it on thelr own." (Helst and Yonge,

a°

- . '&968' pt'S')
The Local Panel felt that the basically practical,

utilitarian, apd restricted range of ideas of Sacramento City

-

(4

College students was again’reinforced'by the results on this
subtest. The imolication from the TO scale for the Human

o Development course des1gn was s1mllar to those manlfested 1 by |

e . A e

o -~ the rcsults "of the PO and TI scales as the Human Development

course model muist have practlcal components within 1ts
DO . ’
\ . &
course outline. . . g >

J
T L ’ -QThe "low" score on the Estheticism scale 1nd1cated -

the follow1ng personallty characterlstlcs of "1ow" scorers

accordlng to the O. P I. Test Manual- (thej) "have not

n -

e dreamed about hav1ng time to palnt or sculpture, do%not like

- to read about "artistic, and literary achievements, or to make
. . ‘ .. — .
friends with sensitive and artistic,men . . . (p. 5)."

‘o

. dThe Es scale results were also considered when the

'

V.

-

Local Panel reviewed the activities fot the proposed co-

-

disciplinary Human Development course. Several members of

) . _ the Local Panel felt the Es scalé meadured charactetistics

- ) that could'more appropriately be addressed in hﬁﬁanities or

fine arts classes at the college. This initial judgment ,
. 4 . . » -

v -
b » . v
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.. . on the- part of the Local Panel was ot surprisiny in light
of the conclusion that Sacramento City College.students were-

' practical and utilitarlan in their outlook. No‘agreement
was reached on whether additional activity was necessary to ot

+ address the "low" score on Estheticism in a co-disciplinary
N < ) . .
- - Human® Development course. < -3

The "low" score on the Complexity”scale is described

v

by HElSt and Yonge (1968) as 1nd1cat1ng the following . o

_,.‘\
" characterlsﬁlcs for the "low" scorers' ‘(they) "do not like

. thlngs to be uncertain and unpredlctable, do not hate regula-

.

) ' tlons, are'not polltlcally radical, and have not had pecullar

.
*

or strange experiences, . . . and flnd stralghtforward

_reasoping more appealing than the search for analogies and

metaphors (p. 6)." ‘ o . Ce

N ' -~
b3 v

‘A "lively" dlscuss1on vas held on the results of the

ot ©  Co Subtest. Some members of the Local Panel felt that the
~ 3 ‘o ) Sa%mamento City‘'College students Were moxe polltlcally
" : . J .

P radlcal and in dlsagreement with regulatlons on more. occas1ons

. than might be 1nd1cated by the "low" score on the Co sugtest. -
- a .
) However, it was.generallyuconcluded that the "low" score Qid

relnforce the Sacramento City College student characterlstlcs

N L -

of practlcallty and utllltarlanlsm. The Local Panel also

*

E concluded that students should be presented with specific

- »

objectives and tasks in the go-disciplinary Human Development v ©

o » ]




rﬁﬁ——,—‘ﬁ —,-f.;?—‘ S T'i - L o - - T -
: ‘ .t . -
o N N s . . . -
’

course in order .to’ establish broad credibility for the
Human Development course. ’

According to the descriptive material presented in

.
Y

. - . .~ - -
. L
- [} . N

N . the 0.P.I. Test Manuial,. the "low" Social Extroversion score

N . . ‘ N ' ) s, . . .‘ » . ‘Y . .
;&f"a' . for the Sacramento City College Sample Group could indicate
_'. . . ) . N ‘-\;( . * L “, . .

[} A

that the students "do not enjoy teas and feceptions, and

their free time is not usually filled by social demands . .°.
R * ! - . ': .
- o do no% like to take the lead at social gatherings . . . prefer

L

to_uork alone ‘p. 6).

-

S - The: results of the SE subtest scale dld not surprlse
. . the Lgcal Panel, They felt that Sacramento City College

. . @

v -~ students are generally too busy* worklng, ralslng a famlly,

. . or studylng to be 1nterested in tradltlonal soc1al dct’v1t1es.‘

Some members of the Local Panel refe;red ‘to the failure of

'most social events on the Sasramento'city dollege campus as.

- A\

b°1ng further-eyidence of,non~group orlentatlon of most

, - Sacramento City gollege stugents. The Local Panel felt that

. S SN : . . s
Yoo T ‘f +a Human Development course could proV1de a v1able alternatlve

" to the formal social gatherlng ﬁor Sacramento Clty College
| SR N -
~, students. The Human Developmernt course could also provlde a
<
. stndent reﬁerence group for those students who are baslcally

hY

. not 1nLerested,1n tradltlonal groun social act1v1tyr

> ™ . -

. . .o > "Low"‘scoreéfon the Altruism subtest of the 0.P.I.
~ ’ N e . s K

' - “are described as 1nd1cat1ng the followlng characterlstlcs ot
e &

among the Sacramento Clty College student Sample- "they

. »
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¢

would prefer to use leisure fime to develop a favorite skill

~

rather than to volunteer social or public service work;

~r

would'rathen not have resppnsibil;Fy for other people, tend
to be somewhat spiteful, and feel that people pretend to
c - R

R o qare mére about one another than‘they really do." (0.P.I.

. Test Manual b. 6.)

" The Local Panel expressed’consmderable ambivalence-

when_discussingvthe Sacramento City College results on the

-t .
-

;e o " Am sub scaleo The "léW" score wds vrewed to be a result of

the relatlvely low economlc status of most Sacramento Clty

-

- College students. Sacramento Ctty College had the largest . .
*
" ( . flnan01al aid. dlstrlbutlon lor any public communlty college

AY
Y

in Callfornla during the Spring; 197S£ Semester accordlng

¢’

e - to Mrs. June Wllson, Director of Flgznclal Aid at Sacramento

A

. A City Collegeé, The Local Panel felt hat most Sﬁcramento

. Clty College students have very llttle tlme to exhlbit sbme  ~
of the volunteer tralts measured by the 0.P. I Am subtest.
. The Local Panel soeculated that students were probably too

busy just pxisting as a student and worker. However, the /
' - Local Panel did conclude that Sacrgmento City Collede R

* students should become’cognizant of the factors that con-

ot ' .9 3 e, - .‘Q

tribute to a helping relationship -with others. The Local

]

l. © Panel fclt that was 1mperat1ve because of the high numbers

L 4

of students at Sacramento City College vho indicate thcy .‘ <




-

wish to prepare for work in;a Pelping'professionisuch as
'nursing, dental assisting, socialmservice, teaching,'lau
enforcement, social welfare,wand early childhood,education.
It was determined that the co-diSCiplinary Human Development
course should address itself to the procedures used to

assist others in developing a meaningful relatignship.

°The Resporise Bias score is not classified in the
- . M . - . - *

same dimension as the cther 0.P.I. subtests. fAccordingfto

3the 0. P I Manuai ,

’ V e -
Thisrineasure, composed chiefly of 1tems seemingly

unrelated, to the concept, represents an approach to

V

_ assessing the student's test taking attitude . . . low'

. scorers . . . May be trying to make a bad impression
~0x are indicating a low state of well being or feelings
“of depression . . . low scorers have sometimes felt

~difficulties mounting so'high they could not overcome
them, have had periods of great restlessness o o o o
(PP-S?) '

. ‘ 4

9

< The Local Panel-felt Ehewélow"'score on'the RB sub"

P

scale captured the essence of the need for an expanded co~
disciplinary Human Development concept at Sacramento Clt;
College. The Local Panel agreed wholeheartedly With the ‘
assessnment that Sacramento City College students often

express a low state of confidence and well being. The Panel

" felt this characteristic could best be dealt with by em-

phasizing self-concept and positive support through the
t~group experiences that might become part of the co-

disciplinary Human ﬁevelopment course.

A}

.-




A fl?f% measure of student characterlstlcs offered

. by the 0,P.I. is the, Intellectual D1spos1tlon Category.
Accordxng to Heist and Yonge (1968), "The system ‘

% o

.
.used to develop the IDC is a way of class1fy1ng or 1ocat1ng
T persons at certain points on a continuum of 1nte11eétua1
e ”dlspos1tlon (p. 23)." Specifically, the ;DC combines six
subtests of the 0.P.I. to conpare persons on inte%}ectﬁal
, - interests and Qrientations to learning. The\sii scales used
o arrive at the iqg,inolude: Thinking Introvers1on, )

(A4

Theoretlcal Orientation, Esthet3c1sm, Complex1ty, Autonomy,

)

.and Religious Qrmentatlon. The dlstlngulshlng descrlptlons,
' - o ) L ) . N
however, are provided for the most. part by the results and

content of the first four scales (TX, TO, Es, anhd €o). A,

comparlson between the IDC results for the Sacramento City
'Coilege Sample Group and the Natlonal‘Sample.ls shown in

v Tahle 5.
&

AY . .
For ¢ omparlson purposes, the O, P I. Manual suggests
s a clusterlng of scores on the IDC into groups 1, 2 and 3,_
" : .4 and 5; 6, 7, and 8. A statlstlcal comparison was made

between the distributions of thevsamples, and it was noted ’

%)

that the follow1ng characteristics of the Sacramento Clty

_College Sample were appllcable to the discussion of the
S 'Local Panel leadlng to the design of .the Human Development C .

course model‘

I
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. . * . TABLE V . '.. P * ‘»1"\
COMPARISON OF DISTRIBUTIONS ON THE INTELLECTUAL DISPOSITION S
CATEGORLES BETWEEN THE NATIQNAL SAMPLE  (T287 Freshmen, -
P. 59, 0.P.T., Manual) AND THE SACRAMENTO CITY
' COLLEGE SAMPLE
Saf_cramentb City Co\llege_ > - National Sample . o,
IDC frequeney - % of f ~IDC frequency 2 of £ | ..
1. .. 1 e01.. 1 - 19 = -1i.5
R 2 s 1.2 L2 65 5.1, -
" . . - P e Sy . \ .
2 3 25 T Ao _ 3 123 13.8 o
i . ;,Z . ’ b A
4 55 10.7  ° 4 177 21.2
5 128 7 24.9 5 273 . 33.0°
. 6 194 37.7 - 6" 425% * 33,0
7 68 13.2 7 125 9.7. )
8 37 7.3 s 80 6.2
. . motal 514 99.9% _— . 1287 100.1% .~
"‘ »
., '
n ) _Z .
I
° b v
w&’”‘ ~ N -~




1. ' The Sacramento City College sample had a lower

1

- pexcentage of students.in IDC categories 1, 2, and 3. In

%

the Sacramento City College sahple, 6.1 percent was in these
categories as compared to 16.2 percent of the National

Sample. According to the 0.P.I. Manual, persons in these

B . s A %
categories "tend .to reach out forga~vaﬁiety of perceptual

and cognitive experiences, many of which are intrinsically

\ o 114

meaningful (p. 25)7 I

t should also bé noted that, "ther
<major1ty of 1nst1tutlons will draw fewer than five percent
in the top two categorles and less than 10 percent'ln the
tqp\three Fp. 25). \

2. The Sacramento City Collegé sample had 3%.6
percent of itsféropp within IDC.categorles 4 and 5, as

compared to 35.0 percent of the National Sample falling in

these IDC classifications. 4Agcording to the 0.P.I..Manual,

"The people in IDCiS can best be defined as neutral on this
measured dlSpOSltlon toward intellectual 1nvolvement . o

the IDC 5_range tends toO approx1mate the O P. I. standard .

score oi 50 or sllghtly higher (p. 25)."
3. The Sacramento CLty College sample had 58 2

percent of its dlstrlbutlon in IDC categories 6, 7, and 8,

.
N

- the National Sample had 48.9 percent of its sample within

IDC 6, 7, and 8. According to the 0.P,I. Manual, "the label

"unintellectual can definitely be applied to persons in tpese

v
-
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categories’. ., . . Persons in Categories 7 and 8
(particularly 8) very seldom express or develop long-range
interest in an educational or academic career (p. 25)."

4 - - . \
. Jhe:-Local Panel concluded that the IDC results did
not. yield any additional informatidngthat was not already

d1scussed durlng their summation of the fourteen individual

Vs .}"' ‘—' et

2
PR G
e ?‘,

“ubtests~of—the 0. P I. Previously the Local Panel had

k4

dlscussed ‘those student characterlstlcs measured by the

~ Otp,l subtests that it would attempt to address in the

modelvc0*disciplinary Human Development course .’ ghe IbC,
_results further substantiated tne conelusions already
reached by the Local Panel that the co—disqiplinary guman.
Development course nodel for Sacramento City College must
include’a variety of course activities +o0 maintain student

interest and address the student neceds as appraised by the

0.P.I.

Summary of Sacramento City éollege 0.P.I. Results

The 't test for independent data was computed between
the means of the Sacramento Clty Co;lege sample and the
National test norms on each of the fourteen sub scales of

the 0.P.I. A minimum significance level was set at..05,

which yielded, significant differences between the Sacramento

City College students and the National Norms on 10 of the 14

subtests. The Local Panel concluded that the 0.P.I. test

127 -
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. rdsults showed that the Sacramento Clty College student

sample had the follow1ng characteristics:
1. A diverse attitude toward religious thought.
2. A tendency to react tesitnations and peoeple
impulsiGely

4

3. A high need for a practical and utilitarian :

-viewpoin%-in situations and learning tasks

.. c . . .
4. _The expressed need for things to have an_

v

immediate value or reward N
5. A lack of interest in things that are "esthetic
in their oriéntation ~

6. A generally‘conforming attitude toward regula-

tions and eyperiences

'7. A dlSlnterest ln being part of a formal socwal
goup, and the need to often work alone on thlngs

8. A non altruistic attltude toward other people
and situations . . ‘ :

7z

9. A lack of self-confidence and positive eelf-‘

. - regard

10. A preference.for concrete academic activity.

Local Panel Data--Human Development Course Rating Scale
¢

"The Human Development Course ,Rating Scale (Appendix

D) was completed hy the eight volunteers who comprisea the

Local Panel at Sacramento City Coilege. The Local Panel
. 7 : .

¢
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was as&?d_to react to Human Development course organization
5 . ‘ . 2,
patterns, course objectives,.and implementation strategies

that were identified as possible components of the yet to

be developed co-disciplinary Human Developmént course model.

a -

Section I of, the Human Development Course Rating

' Scale was composed of 11 items which were representative of
Human Development course organization patterns,identified’
dy Lo

by the Local Panel as existing at other comﬁunity colleges.

Section II of the Human Development Course Rating

!

Scale c¢onsisted of 15 items which were determined by tﬂe
Local Panel to be objéectives commonly associated with’

fﬂuman‘Development courses at other community colleges.

Section III .of the Human Dé¥elopment Course Rating

Scale contained six items which were considered by the Local

Panel to be possible implementation strategies*for the co-

!
. . - ]
disciplinary Human Development course. ! | oo
- - “‘L

The responses to each item in the three sections of

b

Q

the Course Rating Scaie were interpketed .in terms of a mean -
Fﬁesirabilit&'ratiﬁg as indicated by the mémbers of thg
Local Panel. The mean‘désirability rating was the nuﬁerical -
average of the Local Panel's responses to the desirability
scale for each item. ?he mean desirability was developed .

" . .

by assigning individual responses a value from "5" (Highly.
2 ) '

Desirable) to "1" (Highly Undesirable), and dividing the

129
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: sum of jhe individual valties assigned by the total number of -

- .
R

responses to that 'item.

x

To determine the relative importance of the proposed
N\ . ' )

organ’ ation, objectives, and implementation*strategiee of
oo [ - .

_ the uman’Development course it was necessary to'establish
crltlcal levels of ‘acceptance for de81rablllty ratings.

3 : -
Inclu51on of items in the co-dlsc1p11nary Human Development

course model proposed by the Local Panel was based on the

following critical levels of mean desirabilitvt
, .

1. 'Essential--must be inoluded—~mean desirability

of 4.35-5.00. .. )

) 2. De51rable~—should be strongly consmdered for

~ -
-t -

inclusion in the Human Development course model——mean

v

desirability of'§;35—4.34. 5

.3;' Non-essential--should proﬁably oe eliminated
Nfrom Human Development course model~~meén deslrabiiity of
0.00-3.34. ' , |
Each item'on¥the three sections of the Human -

&

Development Course Rating Scale was compared individually

to the critical levels of desirability. The scale was

2

divided into the following categories for the purpose of.

.

analysis: Section I~--Course Crganization; Section II--

Course Objectives; and Section III--Course Implementation

o~
<

‘Straéegies. ) . . Y

~




vAnal&sis of Data From Section I--Course Organization f\\
. . ‘ \\
The first séction, referred to as Human Developmefit -

Bl

organization patterns, contained 11 items which were ‘commonly
. t

ffound in Human DeQelopment courses at other community

colleges. These items were previously discussed by the

"

Local Pa?el and fe}t to Pe'"worth considering" for in;
clusion in the Sac;amenéo City College gogrég\ﬁdﬁel.

One of the eleven items in Section I was ratéd as
"essential" to ‘the Human Development course model. Five of
the‘eleven items were rategvas~"desirable" for inclusion,
and five of the eleve.. items were rated as“"noh—essentiél"
to the Hﬁman Devélopment course model. The critical yalues
.oﬁ;thg items are preséﬂted in Table 6 in rank order.

B Item (A-5), "course is offered both day and evening,”
Qas‘considefed "essential"™ to‘thg Humén_Deveiopﬁent course
..model at Sacramentoicity College. In the past year there
has been a marked increase in interest among evening ét&dents.
to have an opportunity to take a Humah Developméﬁt conrsé.“
Therefore,. the Local Panel felt that'the-co—diéciplinary
course should be offered in{tially.in both the day and
evening.

Item (A—Z),‘"academic credit given gor course in

both Human Development and instructional departments with °

cross—references in catalog," was judged to be "desirable"

<
for the co—disciplin@ry Human Development course. The
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TABLE VI

CRITICAL VALUES OF LOCAL PANEL RESPONSES TO ‘SECTION I

b

OF THE HUMAN DEVELOPMENT COURSE RATING SCALE

Number of

Mean Criticel

e‘ | selected majors

? . .
v Proposed HD Organization Pattern .Responses Value
- (A-5) Offered day and evening 8 - 4.5 .-
- (A-2) Credit cross-referenced 8 — 4,12
- C (A—I) Class sizé kept small .8 4.0
(A—6 -c)- Required for students on ° )
probation .8 3.5
(A-6- ~d) Required of students in - - —
8 3.37
,(A—G-e) Required of all students . S
before graduating - 8 3.37
(A-6-b) Required of "undeclared"
new students 8 +3.25
(A—4) Class attendance only used ) i
~ for grading 8 o+ 3,25
(A-S—a)‘Required'for Eog\etudents 8 ) 3.12 -
(A—3) Course graded A~NC \\ 8" 3.0
(A-6-f) Course should be strldhly '
. elective 8 3.0




‘Local Panel felt the cross*reference of credit in two

would. be the epltome of co—dlsc1pllnary cocperatlon. .

'dlsc1pllnes (Human Development and academic department)

2

K _ ' Item (A-l), "class size kept small, 10-15 students

per instructor," was considered "desirable" for inclusion

. ! . . .
in the Human Development co-disciplinary model. . Thé-.Local

Panel felt that any t-group experiences included ultimately‘

in the Human Development course model would be hampered.if .

*~——the class did not have a low teacher-student ratio.

[}

0, Itéms (A—G-cyq (A<6~d) , and (Ar6-e) all pexrtained

to whether the-Human Development course should be "réquired".

-~ e

of selected students. The strongest support for requiring
the course was . for (A—G-c), "students on probation." The
IL.ocal Panel concluded that a Human Development course, co-
disciplinary ln lts design, would probably beneflt proba-

tlonary students (Below 2.0 or, C, over all grade aVerage).

'.However, even though this, was classified as a "“desirable"

<

1tem, the Local Panel concluded that a findl determlnatlon

would be made‘at a later date_after additional 1nst1tutlonal

dialogue. !

“

Even though items (ArG-d) and (A-6-e) were determlned

to be "desxrable" on the Human Develonment Course Rating

Scale, the Local Panel felt it could not 1mp1ement the Human
Development course requlrements for "students in selected

majors{“'and "1l students before graduating” until after
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‘the co-disciplinary Human Development course model was .
. earefully evaluated and its effectiveness acceéted within
. . - . o .
. . the institution.
b :

: . * v . . .
.: :§r‘ Items (A-6-b), (A44),-YA~6~a);~tA=3), and (A-6-f) o

»

.; were rated as "non-essential" organlzatlonal patterns by

.

the Local Panel. Item (A-3},- "course is graded on. an A, B,' A
c, D, NC bas1s“ was redlacussed by the Local Panel. The

. o +  Panel concluded that the c o-dlsclpllnary Human Development -

< o

. course should be given academic credit, but be graded

S 2 ’ .8

“strictly on a "creditmh— "no-credit" basis? eliminating the
necessity of qradinq'standards:which‘coulq‘he detrimmental :f
* to studentlaeveiopmenf. . ‘.“ . h Y
’ . 4 . . )
Ana1¥sis of Data_Ffom §ectibn II--Course 6bjectiVes ‘ ”

LN .

L]

The second.sectlon of the course rat1ng scale dealt

.

.with pos51ble objectlves for the co-d1sc1p11nary Buman

y )

%'Dévelopment course model. This section contalned 15 1tems

xR

which were prev1ously Judged by the Local Panel as_berpg

¥ _"desirable self—development objectlves" for studehts at

*

Sacramento City Gollege. Many of the Human Development

(3] . N L

\ — course objectives proposed 1n Sectlon II were ‘also Qbjec~

tlves of Human Development courses taught at other communltg

~

colleges.

-The objectives presentedeby the investigator. in

Section II were a consensus of the Local Panel's prev1ous

5{ ‘ meetlngs.a Therefore, it was not surprising to flnd that the

.

\ | : \. ) o _ )
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‘ components ‘of any Human Development course model. ZItem (Bfi),

" Item (B-5), students learn to plan for personal change using

,objectlves in Sectlon II were rated by the Local Panel as -

"students develop an interest in their- own personal growth -

123

T

y ‘ k] 1
Local Panel-was largely in agreement on the desirability of

the proposed course objectives. Eleven of the fifteen

"essential® to the course model The other four ohjectlves -

presented in Section II were rated as “desirable" for inclu-

~

.sion in the model. None of the objectlves in Section IIX were.

&

viewed by the Local Panel as "non-essentlal. The crltlcal

< .
values of these items are presented in Table 7 in rank order.

*

Items «B-1l) and (B-S)_were felt to be “eesentiel“

+

4y

5

dnd development," was viewed as a major objectiye of any
co-drscrpllnary Human Development effort. It.was felt that‘

[}

hls/her strengths*and abilities," was "essential"jto the

¢- \

overall goal of helping studentb rafge their self-contept °

through Human Development group experienceBE? Furthermore,

vy
the Local Panel viewed these objectlves as the cornerst?nes 'x Asr
of any proposed Human Development-course model f- *

Item (B-9), "students learn how-to;gvaluate and use :

job informetiOn,“ was a component which the Local Panel — - . si
wanted to include in the model. Sacramento City COilege,‘ |
students are prdctioal in their orientetion,\and most °
students frequentlp‘express concerns qbont,finding a suitable -
job. A gcomponent related to the individual career deyvelop~

ment,seemed, therefore,“to be imperdtive}to t:he.model.ﬂ,s

<

“ -
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_ TABLE VII . . .3 ...
; ‘ . LA L T e :
CRITICAL VALUES OF LOCAL BANEL RESPONSES TO SECTION T N
. v OF THE HUMAN DEVELOPlVfENT COURSE RATING SCALE st \ '
o Number of . Méan dritﬁealu“' _
‘ Proposed HD Course Objective . . Responses . Valpe -
' : AV,
C- ) t . "'IP': .
¢ .. (B~ l) Develop interest 1n personal . ..
.. grthh E b ) .8 v , 4:75
. - (B-5) Plan- for personal change N o e
; o us;ng strengths Lo .- 8- 4.75 .
— . L 2 .
' . (B-9§ Evaluate and use- jOb . T, L
1nformat10n B o 8 . '4?6; .
. ~ (B-14) Learn to make decisions 'i'i‘. N .
o under stress |, v v 8 + 4.50 .
(B-8) Clarlfy,values relatlonshlp ) <
to others. S e W 4.50
L oy .
5 (B-15) ‘Develop a reference group 8 . 4.37 .
t (B-11) Develop awareness of social K . : '
and government forces . 8 coc . 4,37
' ~ (B-6) Students. learn to make careexr - ° : K
plans - 8 4.37
v (B-4) Communicate more effectlvely ‘
. ‘with others 8 Q:37\
T " (B~3) Student experience basis.for - .. .
course activity ‘ . 8 4.37
) (B~2) «Learn to better organize , IR
' their time .8 o 4.37
- ;5‘(B—l3) Learn Hb& to manage money 8 : '4.12.
(B-12) . Learn to talk about their - oL
feelings 3 8 . 4.12
. >
. (B-7) Get along with all types of ¢ . x )
. . people . 8 . .. 4.12
" (B~10) Learn college rules and - :§;~' Lo e
' regulations - 8, 8 3.37
o i v ’ .0 136 b : ' ‘
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”;, ) o Item (B- l4), "students learn how to better make ,’ .

S

decisions under stress," was felt to be an "essentlal"
‘objective for the Human Development oourse model. The
results of thé 0.P.I. Sample Group indicated that Sacramento

City College students‘tend to be impulsive in their~reactions.‘

e " Consequently, the Local Panel felt that the Human Development

." ) course model should include some exposure to the development
N . . . r©

. . e e . S e C @
and manegement of decision making skills. Specific small, o ¥
C group experiences‘yould have to be designed to address this f

’
¢

"essential"‘objective. ) IR -

-
Py
-

o Lo Item (B- 8), "students learn to clarlfy thelr own

N

.

values in relatlonshlp to others,“ was v;ewed by the Local

Panel as belng a comnon component of most Human Development

»
I

: courses beang offered in communlty colleges.: The Local Panel '-
- _‘ « o« )
felt that some of. the values"exerc1ses preseﬁted as part of

the Human: Potentlal Seminar (McFolland,,1972) would need .to

be included. as part ©of ,the Sacramento Clty College ‘co~-.

] dls01pllnary model . "‘ . e

¢ . .
Ty ’ - ' . -
* . .

Items (B~ lSL“ "students- develop a reference group

% “i +  where they may openly express their concerns," (B44), ‘
| '"students learn to communicate more effectively wrth e
\ _ others," and (B-3)% "students' experience form the basis for -{5;5
' the course activity," were all‘viewed as fundamental Human

Development course objectives. All three of these objectives

S .



. 4
have been conslstently included as objectlves for Human

Development courses 1n communlty colleges across the coumtry. .,

The Local:Panel felt these "essential" self development :

L e

T : - . actlvltles must be 1nc1uded in .the Human Development co-
) ! | -
| dlsc1pl1nary7course model for Sacramento City College.

Item (B-ll), "students develop more awareness of the
soclal and government forces in tHe communlty," was felt to

(
be an "essential" component of a Human bevelopment course
‘ ' < ‘
* model for Sacramento City College. Sacramento - -City College

.

-

has,a.hrgh percentage of ethnic minorities enrolled in the

%,

LT school (Thirty-six perdent accordlng to the Assistant. Dean S
: . ~

e B "+ for Research]). For this reason, the Local Panel felt a d1s~ ‘

cussion of the social forces inherent in the communlty was

N

"essential." . Sacraménto is the State Capitol of Callfornla,
\ . and it is essential that there be a discussion of the
government forces that affect the community since the daily

> lives_of the students in Sacramento are definitely influenced
, " by the State government.

Item (B-6), "students learn to make career plans

based on individual,competencies," was also considered an

.
-

"egsential® objective. for the co—disciplinary Human

Development course model for Sacramento City College.

K3

Item kB-Z), "students should learn to better organize
their time," was viewed as an "essential"(objective for the . '

IR T o,

- Human Development course. The Local Panel felt this objective

~ - .. 138 o
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was 1mportant to any student, partlcularly the students at

K] A

. Sacramento City College, who often hold jobs 1n addition to

g01ng to’school. Thé Local Panel felt that group exercises
in goal setting would be generaliy beneflplal and helpful in,

meetlng the objectlve of nelping students to better organize

their time.

-

- Four objectlves in Sectlon II were rated as
"des1rable" by the Local Panel. Two of the objectlves,
1tems (B 12) and (B~ 7), were v1ewed as 1mportant objectlves.

The Panel felt that these two 1tems were compatlble with the

-

overall goals of Human Development Instruction and should be

included in the'Human Development course model. Item. (B- 12),_:;;

"students learn to talk about their personal :eellngs w1th
others," would be ‘fulfilled by many of the small group
experlences.. Item (B-7), "students develop the ablllty to
get along with all types of people," would also be met as.
an objective through a variety of the structured group
eiperiences.

The objective in item (B413), "students learn how
to manage their 'money better," was .considered to be
"desirable" for the Human Development Fourse model, but it
was not included as a specific course objéctive. Item’(B—IO),'
"students learn the rules and regulations of the cgliege,f

was rated as "desirable." After a rediscussion of this
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‘Strategies : N

objective, it was decided by the Local Panel that this objec~A
tive was "non-essential" to the Human Development ceurse
model,. and it would not be lncluded as a course objectlve.

‘ Two members of the Local Panel suggested that an

addltlonal student objectlve should be "to as51st students

..‘7,

1n developing a pOSlthe att1tude toward work." The other

members conturred, and the de01slon was to lnclude a

reference to this in the Human Qevelopment course model.
Four additional objectives were suggested'by the -

Local Panel for.possible‘inclusion.n However, no.additional

.course objectives were added, as it was determined that

these suggested objectives were already covered in the,

previously agreed upon course objectives.

[y

Analysis of Data From Sectién\III~—COurse Implementation

N
L

The third section of the Human-Deveibpment‘Course‘

Rating Scale assessed the possible implementation strategies.

for the co—disciplinary course model.. Section IITI of the
course ratlng scale was designed to assess the attltudes of ’
the Local Panel as to £uture course act1v1t1es, as well as

to flnallze the schedule for the Human Development course v
model. Section III contained six summary items Wthh were

prev1ously dlscussed by the Local Panel

1 p—

a
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> One of the strategies in Section III was viewed as "non-

One of the six strategies presented to the Local

H

Panel in Section III was viewed as "essential™ to the
implementation of the Human Development course model, Féur
of the six strategies‘presented‘in Section III were viewed

as "desirable" to the future Human Development course model.

\s

essential" to the course model. The data compiled from

Section III is presented in Table 8 in rank order. ‘
Item (C-2), "1nstructors and counselors are -required.

v,

to attend an in-service meetlng prlor to course 1mplementa-

tion,' was v1ewed as an "essentlal" 1mplementatlon strategy -

D . ~

by the Local Panel. ' " ‘ . S

The Local Panel felt that the co~disciplinary Human

¥

Development course was unknown concept to the great majority

" of teachers and counselors at Sacramento City College.

Gonsequeﬁtly;“Human“DeVEIoﬁﬁeﬁt”éoﬁfsemﬁlaﬁﬁlﬁg'ahd’teachiﬁg‘
strategies haa to be thoroughly examined prior to actual
implementation of an effective co-disciplinary Human ’ - o
Development program. The Local Panel concluded that the
model formulated as a tesult of this study was a beginnipg,
and that additional input from professiooalbstaff at
Sacramento City College would be needed in the future., It
was also noted that tHere was no assuraoce that the two

instructors involved in the Local Panel activities completed

141 .



s TABLE VIII S

e s

CRITICAL VALUES OF LOCAL PANEL RESPONSES TO SECTION I1IX
OF THE HUMAN DEVELOPMENT COURSE RATING SCALE

*7

Number of Mean Critical

Proposed HD Course Strategy Responses Value
P (C-2) Instructors and counselors = : ; ? . h
) ) attend in-service L 8 , 4.87 o
(c-1) HD course model offéred ' o T . }
February, 1976 ) 8 * 4,0 .
. M {
|

(Cc-4) Students_glven.course .
outlinn in advance ) 8 - 4.0
(C- ) Evaluatlon includes pre- : ; .-
and post-test . 8 | 2,0

(C 3) Course’ should«anltlally - » m'" ) - ,
be- nine weeks or less N g : ST /

\(C~6) Sacramento’City CSllege offer
more than one co= dlSClpllnary . .
course initially 8 " 3.25




was devised by the Local Panel.

in conjunction-with this study, would be available during

‘the 1975-76 year to co—fac111tate the Human Development

course model. If the two instructors currently 1nvolved

(Dr. Crowley and Mr. Stinson) could not adjust“their

teachlng schedules, any other instructors would need some

1n—serV1ce tralnlng prior to co~fac111tat1ng the Human e

d

Development course model. The Local Panel concurred thau

. a proposal for fundlng an 1n-serv1ce program for co-

d1sc1p11nary Human DeVelopment 1nstruct10n should be pre-

sented to the College Staff Development Commlttee for

Fall, 1975. Dr. Stupka and the investigator were directed -

to prepare the proposal for co-disciplinary Human .Development -

in-service and to present it to the Staff Development
Commlttee for approval and necessary fundlng.
tem (C-5), ' evaluatlon of class effectlveness

\

should include a‘pre-— and post—-test measure of students

enrolled,d was rared as "desirable" by the iocai Panel.
feeling was rhat a thorough evaluation of any future co;
disciplinary Human Development course é&aél was desirable.
However, no definitiue system of pre-post class evaluation
Item (C-1), "the co-disciplinary course ‘should be
offered beginning February, 1976, if Curriculuﬁ Committee -

approval is granted," was rated as "desirable" by the

Local Panel. The Local Panel felt that thezco—disciplinary

) A3
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Human Development course should be offered as soon as

' possible, concluding that the eartiest this could occur

[

would be February, 1976. The College Curriculum Committee
*

2

‘approval process generally takes a minimum of three months,

and the proposal to offer a co~disciplinary Human Development

course could an he preseptea to the Colléﬁe Curriculum

‘éommittee' before September 1, 1975. h

Item (C 4), "the students should be glven a course
outline prlor to enrollment," was rated as "de51rable" by
the Local Panel. After considerable-discussion, it was
concluded thHat it would not be desirablé to present a -
printed syllgbﬁ$ to students who enrolllin the iﬂitiall
sections of the cpufse. Herver, it was suggested that
students should be Q;ven an overview of the course prior to

enrollment, and a‘topical outline of proposed course activi-

ties at the first class meeting. A printed syllabus would

be formulated after the initial evaluation of the course by
;tudents enrolled in .the class.

Item (C-G), "City College should of fer more than
one co- dlsc1pllnary Human Development course initially,"
was rgﬁed as "non—éssential" by the Local Panel. The Local
Panel felt édditional Human Developmenthcourse models could
be developed as a fegult Sf subseiuent in-service activities.

However, to offer more than one co-disciplinary course

initially was thought to be presumptuous. The Local Panel _

\

' - -~
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felt that an expansion of the co-disciplinary course model
to include additional sections should take place only if:

there is a demonstrated student need assessed through

testing or student evaluations of existing Human Development

.course models. , »

The Local Panel'é Consensual Model for a Co-Disciplinary

Human Development Course

The Local Panel concluded its éctivities'by
developing a consensual model fér a‘co—diséiplinary Human
Development%coufse. -The model was devéloped after‘the
following ac£ivities were condﬁcteh by the Local Eanel:;

-l}\ Iﬁ—ser&ice sessions on Human Devéiopment
Iﬂstructioﬁ‘were completed; The in—servkce included a

careful examination of existing Human Development courses

‘at other community colleges °‘that had course activities that

were applicablé to the proposed Sacramento City College
model.

! 2. The O.P.T. test results were reviewed, and a
*

comparative measure of the §acfamqnto Cit§ Colleée students"’

. *

characteristics with National Norms was obtained.

3. The Human Development Course Rating Scale results

rd

were reviewed by the Local Panel. The Local Panel used the

results obtained from the Réting Stale as a guide to the

¢
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completion of the éo—disciplinery Human Development course
model. ’

The consensual model developed by the Local Panel
was forwarded to the National Panel by the investigator.,
The Local Panel éonclﬁded that the National.Panpel's reac-

tions to the course model‘developed By‘the Local Panel,

.

would result in a model Human Development course to be—

.presented to the College Curriculum Committee for review

in the Fall, 1975.

- -

.
¢

The consensual model developed by the Local Panel,

_that was forwarded by the investigator to the Mational

*

Panel of Experts for their review, is contained in
kppendix F. ] o . -

National Panel Reaction Instrument

IS

The National Panel Reaction Instrument (Appendix G)

was completed by the seven representatlves of communlty
colleges across the country selected to. part1c1pate in
thlS study. The National Panel of Experts was asked to .

">..

react to thie consensual model for a co—dlsc1p11nary Human
Developmént course compiled as a result of the actlvrtles—————
of the Local Panel. ,The Natibnal Panel of Experts was
asked to respbnd specificaily to the proposed Humad

Development course entitled "LlVlng and Worklng in

Sacramento.". The Natlonal Panel Reactlon Instrument
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included 101 items divided into four parts which corresponded

directly to the components of the oo~disciplinary Humar
N . 2’ -
Development course model compiied by the Local Panel. )

¢ ; . Part I of the'National Panel Reaction Instrument was
composed of 15 1tems designed to assess the proposed descrlp— '

" tion for the consensual Human Development course model
A ) compiled by the Local Panel. 1In addition to the 15 items,

—_— the National Panel Reaotion'Instrument included an open~

AN

S . ended question. The open-ended question enabled the National

Panel of Experts to suggest alternative descriptions for the.

.

final Human Development co-disciplinary: course model

Part IX of the’Natlonal Panel Reactlon Instrument

\contained 12 items des1gned to assess thé proposed general

‘ course objectives for the consensual Human Development course

- model compiled by theé Local Panel. . In addition to the 12

1tems\ the Natlonal Panel Reaction Instrument 1ncluded an

T open—ended question. The open—ended questron enabled the ]

\

. . Natlonal Panel of Experts to suggest alternatlve and/or

- \ addlklonal general course objectives. '

- \

T . Part III of the Natlonal Panel Reaction Instrument

contained 19 1tems designed to assess the proposed student
objectives for the co-disciplinary Human Development course

. - . ‘ ."
— model developed by tpe Local Panel. The open-ended, question

147 o :
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" additional student objectives:

‘ : . " . 13

included as the twentieth response in Part IIXI enabled tﬁe
. : N ¢

National Panel of Expérts to_suggest alternatiﬁe'and/or

|

Part fV of the National Panel Reaction Instrument . “\

: . , N ,
contained 53 items. Fifty-two of the items were designed N

to correspond directly to ﬁhe.EOUrse activities in the : {”
seven l;arning‘moduies inéluded in the Human Development
hodel'produced by the Local Panel. Part IV also«iﬁcluded
én opeﬁ-ended question.as'a fin;l reaZtion item for,thé
National ?anel,oﬁ'Expérts.~ The Na%ionai_?aﬁel'members were
asked to:suggest additional course activities which were .o E
. ) ) . .
applicable to the co-disciplinary Human Deveiopmen;.éourse ) T
model being developed in this study.

The responses to each item in the four parts of the

. 1
National Panel Reaction Instrument were interpreted in terms

of a mean desirability rating. The mean desirability rating

wés the numerical average of the National Panel of Experts'

o v -

responses‘to the desi}ability scale for eéph of the 101
items.i The mean desirability;was developed by aséigning
individual responses a valug from "5 - Highly Desirable" to
" - Highly Undesirable,J aﬁd dividing’the sum of the
individual values~assiéhed by the total number of responses
to that item.

To d;termine the relaﬁiveiimportancé of the National ‘

~

Panel's reactions to the consensual model developeq by the

.. 148

&




- ‘ 137
L h }Lécal Panel, it was necessary to estgblish critical levéls

, .of acceptance for the desirability ratings. Inclusion of

» items in. the final co-disciplinary Human Development course
‘ > !

model resulting from this stud§ was based on the folldﬁing\

critical levels of mean desirability expressed by the ‘,
National Panel of Experts: - - . -
. : (-

PR o . 1. ‘"Essential"--must, be included in final Human.
Deveiopment course exactly as '‘presented--mean gesirabiiity'=
- 0f4.35-5.00. ) , C |
. 2. ‘"Desirable"--should be in¢luded in “the -final =

model as presented unless a viable alternative is suggeééed .

by the National Panel of Experts in the open-ended section ‘

rd

of the Reaction Instrument--mean desirability of 3.35-4.34.
3. "Non-essential"--should bé‘eliminated\Or

altered radically before being included in the final co-'(

phisciﬁlinary Human Development coutse model--mean desira-

-

bility of 0.00-3.34. : .

; , Each item in the four parts of the National Panel

s ‘o M . -
Reaction Instrument YZS compared ihdividually to the = _ e
critical levels' of dedirability. TheQReaction Instrument
was divided for the purpose of analysis into: Part I-- 8

¥

,// Description; Part II--General Course ébjeqtives;ﬂgart IIX~--

Student Objectives; Part IV--the seven learning modules as

3 ~ ~

presented by the Local _Panel. - : .




& S k1.

<

Analysis of Data From Part I--Description - . T .

/ . N - ’
The first, part of the National Parel Reactign

A

-

Instrument pertalned to the propbsed Human Development

course descrlptlon.’ Part I contalned 14 items that d1rectly

corresponded to the course descrlptlon developed_bx the -
. * ~ : ) ' s

Local Panel. . -~ O

v >

Eight of ‘the fourteen course descrlptlon items in

Part I were rated "ecsentlal\ by the’ Natlonel Panel of

\
\

Experts. C

vog S

.'
. ) j
f

3 ' -~ -.0 R > L] . + .~
Four of the fourteen course description items .in .-

Part I were rated ds "desirableﬁ'by thexNationaI panél oﬁ’ﬁffi
Experts. _ . -

« Two of the fourteen oourse description'iteas }n - . i

Part I of the’National Panel Reaction Instrument'nere ratéd 3

o ' 0 i “ e,

las "non-essential by the National Panel of Expertsﬂ;:‘

.
> .

The critical values of the reactions to Part I of

|
. |
¢ 3 u.o‘ '.‘
|
|
\

the National Panel Reaction Instrument are presented in

v -
iad )

Table 9 in rank\order. 0T~ o

o 3 A4 N N

It was determlned that the elght proposed course oot |

v

items rated as "essential" by the Natlonal Panel would be B . 'Ij

1nc1uded in the rlnal co~disciplinary Human Development course'

model exactly as they were presented by the Natlonal Panel.’. -i;g§
No modification of any kJnd was proposed to items (Q—e); n: ij
(9-£), (9“d)4 (9~a), (8), (2), (9-c), and (3). mhey appeared L

in the flnal course model as originally devised. - S



TA?LE IX

<

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO PART I.
OF THE NATIONAL PANEL REACTION INSTRUMENT.

. Number of Mean Critical
Description Proposed . Responses’ . Value

~ 8

t9-e) Values clarification . - R 4.86

(9-f) Personal communication skills

developed : _ 7 © 4.86
(9-d) Career decision making skills 7 4.71 .
. (9-a) Personal and social growth 7 4.71

o

(8) Teachers and counselors co-

: facilitate ’ 7 4.71 ‘ fl
(2) No prerequisites o 7 4.71
(9-é) Self-concept for gdﬁcation T oS
and vocational planning ‘ 7 . ‘ 4.43 .
. (3] Three semester hour credits 7 " 4.43
) . (9-b)'Underst5nding.of local ’
- government ‘ ) 7 K 4.29
(4)\' Nine weeks, six, hours
per week o 7 3.86
(g One . lecture/discussion-= -
two .small groups . - , N _—— 3.71
‘(7)) Lectures, spéakers, group , -
discussions. 7 : : 3.43
(6) Credit/no credit grading 7 3.29 |
(1) "Living and Working in : L
Sacramento” \ 7 - 3.14 . -

©




. the"nine week, two houts per day format would be most

_‘Nerggne;wog Experts, "I have a bias against lectures and

conjunction with the proposed descrlptlon (1tem 7). It was

The four items rated as "de31rab1e" by -the Natronal
Panel of Experts were also 1ncluded in the flnal course
model. However, lt was noted that the Natlonal Panel of
Experts expressed some concern about being able to cover

the proposed material in a nine-week period (item 4). The //

Local Panel discussed this issue, and it cencluded that

compatible with.student needs at Sacramento City College. .
Most of the Human Development I classes currently offered
are nine weeks in duration. ' Lo e

The cémment by one of the members of the National

~

* . : | -

speakers in Human Development classes," was discussed in

‘I-'-\

concluded that the co- d1sc1p11nary format of the Human .

-

Development course model implied that there was a need_for
involvement from a wide variety of sources, and some of

thé people could only be included as guest speékers due.to N

time'IimitationsZ' It was, concluded that lecture presenta—

»\4\

tions and guest Speakers would be kept to a mlnlmum in
congruence w;th the objectives for ‘that actlvmty.

Item (6),7"grad1ng credlt/no credit," was rated as . '
"non—essentlal" by the National Panel of Experts. The

rating "highly undesirable" by three of the'Natlonal éenel«

£



- v

in conjunction with Item (6) indicated a concern for non-
’c;edit Human-Development experiences. The Local Panel

thought the National Panel ohviously misinterpreted the ) .-
) i B - . ™

intenti# s of the Local Panel. The credit/no credit grade

BRI

system a Sacramenfo City College means that credits'are

earned, but no 1ette£ grades are glven for the cldss. The
credits earhed are treated the same as all other credlts ) ’““i“i
earned at Sacramento Clty College, and no attempt is made o : j
“to de—empha51ze the importance of any class by a351gn1ng : f?

\

credlt/no credit grades. Credit/no credit grading is an . ,fli%
. dption that Sacramento Citf Colilege students have in all o "’@%
courses offered as part of the eollege program. However, ?
a cumulative unit limitation ie.placed‘on ihe number of
'units of ‘credit/no credit a student may earn. -ft wae o i
eoncluded that'the prdposed co«disciplinary Human Develoément.
class weuld'follow the'con§entional gradihg system of
. assigninb letter grades, but that etudente would be made
aware that' they have an option of a credit/no credit grade
inrthe course.

S
-

Item (1), "Living and Working in Sacramento," was
rated as "undésirable" by the Nat;onel Panel. The National
Panel submitted the following altereate'titles for‘considera;
o "tion: (1) "Becoming You at Sacramento City Coliege;“ .

(2) "Becoming You in Sacramento," and (3) “Changing One's

Self in Sacramento." It was decided that a change in the

153




course title would be made.’ The title for the final course ~

model would be "You and Your Life in Sacramento."

Analysis of Data From Part Ii—~Course*bbjectives

The second part of the -National Panel Reaction

Instrument pertdined.-+to the proposed.Human Development

I

course general course'objectivee.j Par} IX contained twelve
items that dlrectly,eorresponded to the general course ~
objectlves developed by.the Local Panel. ‘ ¢

Five of the twelve items in Part II wefe ‘rated as
"essential" by the National Panel of Experts..

Seven of the twelve itenms 1n Part II were, rated as

"de81rable" by the National Panel. : )

None' of the items in Part II of the Natlonal Panel

Reaction Instrument were rated as "non—essentlal" by the

National Panel.
The critical values assighed to the items in Part II

of the National Panel Reaction Instrument are presented in

Table 10 in rank order. ; . A - .

\

The five items in Part II rated as "essential"'by

" the National Panel were included in the final Human

Development course model as they were presehted in the

% »
consensual model. No modifications were proposed for

items 2, 5, 11, 4, .and 8.




“ CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO PART II
N ’ OF THE NATIONAL PANEL REACTION INSTRUMENT .

-

|

|

| : : : |

' . : .~ TABLE X
?

. Number of , .Méan Critical

- " General Course Objectives. - Responses =%~ Value
(2) Plan for personal change T P
‘ using strengths 7 5.0
Be .
. . (5) Clarify values in relatlonshlp ) o -
, to others ‘ - 7. 4,71
(11) Establish a referénce group ) o
for ,students 7 ) 4.57
(4) Learn how to make better : ce e
decisions under stress 7 4.43 -
. (8) Supportive environment to ) N
: assist communication 7 4.43

(12) Learn how to talk about \ .
©  personal feelings 7 t 4,29

(6) Learn how to better organize . .
time 7 ) 4,29 =~ oo

(1) Develop an interest in : ..
personal growth and development 7 4.29

(10) Develop an awareness of - -
social forces ) 7 4.14

(9) Make career plans based on

- ’ individual competencies 7 4.14
- (3) Develop techniques for evaluating /
and using_vocatiogal information ¢- 7 4.14

(7) Utilize past experiences as part -
of Human Development course
activity 4 ' 7 4.0




©

<

The seven items rated as "desirable" by the National
A . i P

Panel of Experts were also included in the final co-

" disciplinary Human Development course model. No significant

adjustments were made in the intent of these seven general

L

: s : !
course objectives (Items 12, 6, 1, 10, 9, 3, and 7).

‘Howéver, the comments by one member of the National Panel of

Expérts led to a modification in the woxrding of th% general
course objectives in the final course model. The following '
quotations characferizqd his concerns: "To assist, to o
help--these have subtle put-aowns‘in them (the‘poor'thing, /
student)" . . . . "fo in;ité the student to beéome aware of |
how to present qneself to others in bositive ways," “fo
invite the student to becomé more tﬁe person hé/she wants ‘f
to be," were suggested gs'shbstitutés. - It wasAconcluded "/
that the words "help" and "assist" needed to be modified |
in the fiﬁal course mode{rwhen referring to thase generai /

course objectives that were rated as "desirable" by the

National Panel. LI

-

Analysis of Data From Part III--Student Objectives

The third part of the National Panel Reaction

Instrument pertained to the_proposéd Human Development

course student objectives presented in the consensual
7 .. -

-

course model prepared by thg Local Panel. Part III

4

’

N e
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contained 19 items that directly corresponded to the student
objeﬁtives deveioped by the Local Panel. -
Fourteen of the nineteen items in Part IXIX were X | f'
. . rated as essential" by the National Panel of Experts.
Five of the nineteen student objectives in Part IIT
were rated as "desirable" by the National Panel. -
None of-the nineteen proposed student objectives :
presented in Part III of the reaction instrument were rated

as "non-essential"” by the National,Panel;

The critical values of the reactions to Part III of

IS
>

kg

the National Panel Reaction.Instrument are presented in

Table 11 in_ rank order.
The 14 items rated as "essentialf by the National

Panel of Experts included items: 18, 10, 5, 3, 2, 8, 4, 6,

9, 12, 16, 14, 11, and 7. Thesecitems were included in the '

final co—disciplinary Human bevelopment course model with
"no significant changes. .The only changes hede in the con- _ o
" sensual mogzl of the Local.Panei woudd be in the nature of

some minor changes in wording. Several of the items pre-

sented in Part III included the qualifying word, "more." It

wasvconciuded_that the word "more"~wou1d not be includedjin

tﬁe final Human Development course model when exbressing the
proposed student objectives.
The five items rated as "desirable" by the National \

Panel of Experts were also included as student objectives in ' .




TABLE XTI

CRITICAL VALUES OF NATIONAL PANEL RESPQNSES TO PART IIIX
. °OF THE NATIONAL-.PANEL REACTION INSTRUMENTL

. Number of Mean- Critical
Student Objectives .. Responses

Value
'(18§ Identify and solve personal
and career problems ’

4

' 7
(10) Set and achieve long and
short term career goals

ST L 4.86
(5) Relating with and mére -
appreciative of different people

.7
(3) Comfortable. and seéure in
being myself ‘ o 7 4,86
(2) Confident in my dealings
with others
(8)

7
Meéting career objectives
and directing life style

N 7 v ‘i
(4) More satisfying intexpersonal
relationships

(6)

4.86

4.71

7 4.71
Listen, and hear the meaning
in statements of others

7 . 4.57
(9) - More aware of potentialities,
see from standpoint of possibility

7
(12) Identify satisfying life style

4,57
7
(16) Importance of work as it

4.57
relates to my life goals

.
(14) Aware -of aptitudes and skills
that contribute to  career choice
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TABLE XI (CONTINUED) ' .

-

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO PART III °
OF THE NATIONAL PANEL REACTION INSTRUMENT -

Number ‘of Mean Critical *
~ Student Objectives Responses - Valve T
7 N * ¢ x B

(11) Aware of job qpportupities

in Saframento area N - -7 4,43 :
. (7) Aware of negative effects- | é
I ——_ of labels and stgreotypes 7 - 4.43 ‘
/ » . . .
(19) Aware of helpful and negative . B . .
feeling in groups 7 4.29 e
(15) Discovered what is truly - ) ’. . E;m P {
important 7 4.29 S LT
(135 Relate values to those of | ’ -
- society . -7 _ 4,29
(1)  Feel more competent 7 4.29

(17) I.Have become more -
synergistic ‘ 7 ' 3.71 -
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the final Human Development course model developed as a
result of this study. No 51gn}f1cang modifications were
made to items 19, 15, 13, 1, and "17. i ‘
Two membe;s of the Nationel Panel ofJExperts1
. expressea"some general concerns dboyt the.stddeht'pbjectives.
lThe concerns expressed by these two Nationei Panel‘members —_
were reiterated in the following quotetions: ‘ |
Shafing of feelings isialQays a by-product of

. group cohesion and skillful facilitation--not a
functlon of behav1oral objectives. . 1

oy

More never says yes or no——sugqests‘making

- progress; but not essential change or cure.
B ~

How can you measure these behavioral objectives?
You must develop an evaluation component to measure
. what, 1f _any, -change took place. -

Consider the individual growth contract for .
students, negotiated with each student at the beginning

of the course. They will help that individual make
- sense out of the experience. . o —

Ve e ——

N * These tomments made by members of the National -
Panel of Experts were‘considered ig the final Human
Development course model developed as a result of this
study. It was.concluded that a specific evaluation—;;m-

; ﬁenent n%eéed te be developed as part of ghe final co- - e

discipli&ary Human Development course model to measure any

changes in the student that resulted from the course °

» activity.

et
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"Analysis of Data From Part IV--Course Rstgkities
'Development course act1v1t1es.

were designed to respond to the general course and student

 nine week, three unit Human Development course organized by

o e T o N T
: . . aa
S . S : 149 ~

‘The fourth part of the National Panel Reaction

Tnstrument was an evaluation of the proposed\Human

The proposed course act1v1-
ties were developed ,as part of the consensual model of a

) \ .
Human Development course. The proposed course activities

L

objectives that were proposed as part of the co—disciplinary

Human Devg\opment course model. The course actmvmtles were

arranged into seven learning modules that would cover the

- .t

the Local Panel.

Part IV of the Reaction Instrument
contained 53 iteméy,dividéd into seven sub-sections
corresponding to the proposed seven- learning modules. \

Thirty-three of the 53 course activities within the

. - . ot

seven learning modules were rated as "essentiel""by the

-

National Panel of Experts.
. Twenty of the 53 course activities within the
seven learning modules proposed by the Local Panel’were . \
rated as "desirable" by the National Panel of‘Experrs.~

None of the 53 course actiQities proposed by the
Local fapel were rated as "non-essential" by the National

Panel of Experts. _ ' ) .
' |

Analysis QE‘Learning Module One. The critical Y

. ‘ : . |
values of the reactions to Part IV of the National Panel . |

2

161
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~ Reaction Instrument, Module One, are presented in Table 12

in rank order.
Five of the seven items in Part IV,'MQdule One, .
were rated as "esSential" by the National Panel of Experts. \

The five "essential",learning activities for Module One

were items 1, 7, 6, 5, and 2. These were included in tﬁe

final co—disciplinary,ﬁuman Development course model with
no changes. : T - ©

Two of the seven items in Part IV, Module One; were

‘rated as fdeeirable" by the National Panel; items 4 and 3.

Modffications were made in both of these items before being

included in the flnal Human Development course model.

L t‘ -

x «Mv‘( L IEE TR

< w~The*To;low1ng comments made by twowﬁémbers“of the - -
Natidnal Panel of Experts initiated the modlflcatlons of
1temg 4 and 3 of Learning Module One.‘

Personal growth requ1res-rlsk taking which makes
specific activities of the class secondary to the
environment . . . review best group leader charac-
teristics. s B

: ‘Mqdify the unfoldment and do make. sure the in-
: structors part1c1pate too! ;o Avoid teacher-
studént, one-up/one-down ‘cerap'. )

Al

~

The personality inVentory that will be introduced

will be the Tennessee Self Concept Scale. It was concluded

Y

that the Tennessee Self Concept Scale would best assess the

«

personal growth of the individual students. The test would

162



’

" TABLE XTI

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE ONE, .

PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

Number of

»

Mean Critical

i Course Activity Respon%gé Value
(1) Discuss course objectives 7 " 4.86
(7) Listening‘to others - 7 4.71.
(6f Ehpathetic recall 7 4.57
(5) Personal unfoldment -7 4,43
(?) Survey student’ needs 7 :4.43
(4) Complete personality
inventory 7 4.0
{3) Introduce college ,
instructors e 7 3.71
(ol

163
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Y

be given at the beginning of Module One,’ and again atLthe '

tr

conclusidn of the course. The assessment of growth in Co

’L * . ’

.student self concept would be the purpose of the testing;

:
Y N L .

Item 3, "introduce all college instructers," was

modified to become a part of the Jnfoldment exercises. The
. ' ‘ -
students would be 1ntroduced to all of the 1nstructors ~

involved in the co- dlsc1pllnary Human Development course

in an informal group- exercise. The class environment would
- - 1 . -

2*

be set at the initial meeting through group exercises.

<+

Analysis of Learning Module Two. The critical

values of the reactlons to Part IV of the Natlonal Panel

*

" Reaction Instrument, Module Two, are presented in Table 13

in rank order.

Five‘of the eleven items in Part IV, Module Two,
were rated as "essential" by the'ﬁatibnal Panel of Exﬁerts.
The five "essential" learning activities for Module Two
mere items 7, 4, 3, 8,=and 5. a;l five of these items.ﬂere
included'in the final co—discipiinary Human Demelopment
course model with no modifications. !

Six of the eleven items in Part IV, M \kdule Three,
were rated.as "desirable" by the National Panel of Experts.

)

The six “desirable” ‘temg (1, 2, 10, 11, 6, and 9) were

'

reviewed prior to being included in the final co-disciplinary,

Human Development course model. TItem 1, "discussion of

164
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TABLE XIIT -

CRITICAﬁ»VALUES OF NATIONAL PANEL .RESPONSES TO MODULE TWO,
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

ol

Number of Mean Critical

Course Adtivity . Responses Value
, ;
(7) What am T interested in? ‘ 7 '  4.57
K (4) Achieving short term goals 7 , 4.57

(3) Short term goal setting o
techniques ) . > 7 _ 4.57

{8) Introductipn.to Sacramento
City College Career Development

Center 7 4,43
L S (5) :Long—term career goals . 7 . ~ ;4.43
. “ (1) Persénalif& tests 7 L 4;0
(2). Discuss test results '~ "7 £ 3.86
(10) Read, I Ain't*Much Baby:ieeo. 7 ‘ 3.86 ° T
(li) Develop mind-body awareness 7. ) 3.86

N >

(6) Action "Goal Logs"

. (9) . Read, The-'Shared Journey

1




results," item 11, "develop mind-body awareness,” and

F}

. -

item 6, "introduce action goal logs," were not changed prior~ =
to inclusion in the final co-disciplinary Human Devel pment N

s ’
course model.

-

. Items 9 and.l0 were specific reading'refere ces in
cbqjunction with Module Two. Several members of the
National Panel of Experts suggested that students/be given

a choice and additional references be included in conjunc-

tion with the learning -activities in Module Two Items 9
ana 10 were expanded to include the followiﬁg dditional
references as part of the module:

Johnson, David W. Reaching Out: Intdrpersonal
Effectiveness and Self-Actualization

Pfeifer, William J. and Joﬁés, John E/. A Handbook
of Structured Experiences for Human Relafions Training

o

2

Analysis of Learning Module Three. /The critical

values of the ‘reactions to Part IV of NatiqAal Panel

Reaction Instrument, Module Three, are preTented in

R ‘Table 14 in rank order.

| Five of the eight items in Part IV, Module Thrée,
were rated as "essential" by the National/ Panel of Experts.
The five essential learning activities for Module Three were

depicted in itéms 6, 7, 2, B}Céﬁd 3.. All five of these ‘

A



I o ass

TABLE XIV

" CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE THREE,.
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

Number of Mean Critical

Course Activity Résponses Value
fG) Personal values clarification 7 5.0
: (7) Values auction . 7 ' 4.57
- {(2) Valﬁes of diverse ethnic :
.groups : o L 7 4, ::é
(8) Reading, societal values 7 ' 4.29 R
h (3) Work ethic in America 7 4,29

(4) Business mores and values 7 4,14

(1) Living and working in i .
Sacramento _ ‘ 7 4.14

(5) Worﬁing for state government 7 . 3.71




v .
class activities were included in the final co-disciplinary

Human'Dévelopment course model with no modifications.

Threé of .the eight items in Part 1V, Module Three,
were rated as "desirable" by the National Panel of Experts.
_ The three items (4, 1, and 5) were not modifiéd.aﬁd weré
included in. the final course model as presented.

Howevér; members of the National Panel of~Exgérts
suggested additional references that were agPlicable to
Module -Three. The following references Qeré considered:

-

Walz, Gary, "Life Career Development System,"
College Entrance Examination Board--"Decisions and
Outcomes Examination"

Fullmer, Robert M. The New Management

~ .
Analysis of Learning Module Four. The critical

values of the reactions tec Part IV, Moduie Four, of the

National Panel Reaction Instrument are presented in Table

15 in rank order:,

‘ All six of the items presented in Module Four were '
rated as "es ential" by the members of the National Panel
of Experts. The items presented as part of this proposed
~learning module were given the highest ovgrall ratiné of .

any of the proposed learning activities by the National

<

Panel of Experts. The National Panel of Experts assigned

a consensus mean critical wvalue of 4.71 to this module.
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TABLE XV

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE FOUR,
PART 1V OF THE NATIONAL PANEL REACTION INSTRUMENT

. Number of Mean Critical
.- Course Activity ' Responses . Value

(3) Listening and analyzing
group activities 7 « 5.0 toe

~

(5) Communicating feelings:

with words ‘ ' 7 - 4:86

.l(2)\Did I hear what you were .

saying? : : 7 4.86

) -égi%*m(l) Listening triads 7 . 4,71
(4) Réle réversél o . 7 4.43

(6) Feelings based on words ,
ve he chooses i 7 4,43

169
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It was apparent that no modification was necessary to

Module Four.

+
©

[

'
Analysis of Learning Module Five. The critical

values assigned to the .reactions to Part IV, Module Five,

" of the National-Panel Reaction Instrument are presented in

Table 16 in rank order. ° ,
| All six of the items presented in Module Five were

rated as "essential" by the members of the National Panel
of Experts. The items pfesentéq in Module Five were all
related fo Robert Carkhuff's problem solving metho¢ology;
The sequence and content of this pfoblem solving téphnique
is well known among psychologists and counselors across the
country. No modification in the activities assigned to

_ Module Five was made in the final Human Development course

rnodel.

Analysis of Learning Module Six. fThe critical

AR

values assigned to the reactions to Part IV, Module Six, of

the National Panel Reaction Instrument are presented in

Table 17 in rank order. .
Four of the seven items presented as learning
activities in Module Six were rated "essential" by the

members of the National Panel of Experts. The four

"esserftial” item$ in Module Six included items 2, 5, 6, and 7.

170
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TABLE XVI ‘ 5

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE FIVE,
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

-
.

Number of Mean Critical
Course Activity Responses . ' Value

(6) Action based on interaction ) .
with values " ' 7 . 4,71

(5) Redefine armnd furfher clarify | _
values system . ) 7 4.71 '

(1) Introduction to probklem ,
solving process 7 - 4,57 ' .

(2) Introduction to the

systematic method of problem . ¢ _
. solvinyg ' B | " 4,57 :
(3) Exploring and understanding . .
the problem 7 4,43 .
(4) Developing an alternate ' .
% course of action # 7 4,43

171
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|

> ' . ’ TABLE XVII

+

CRITICAL VALUES OF NATIONAL PANEL RESPONSES TO MODULE SIX,
PART IV OF THE NATIONAL PANEL REACTION INSTRUMENT

>

Number of Mean Critiéal

Course Activity Responses Value
(2) What is ﬁy.value system? o 7 ° 4.71
(5) Job resume', application ' ¢
forms, interviews 7 4.57 ..
(6) Write and submit resume’ A 7 4.43
(7) Visit potential ﬁob sites 7 ‘ 4.43

(4) Long and short texrm job .
forecasts ’ 7 4.29

(3) Review of Sacramento

job market - 7 4.29
(1) Strong Vocational ' ‘
Interest Blank 7 4.14
i
) 177




No modifications were made in these career oriented learning

activities presented to the National Panel of Experts as

part of Module Six. o
Three -0of the seven itemé présented as learning

acfivities in Module Six were rated as.“desirable“«by°thé'

‘National Panel of Experts. None of the. members of the

, ~National Pariel suggested alternatives to the "desirable"

B items (4, 5, and.l). I£ was concluded that thé career
development needs of the Sacramento City College students — .
could best be addressed if no modifications were made in .

itemé 4,~5, and 1. Those items were included in the final

co~disciplinary Human Development course model as presented.

Analysis of Learning Module Seven. The critical

values assigned to thé reactions to Part IV, Module Seven

of the National Panel Reaction Instrument are presented in

Table 18 in rank order. ' *
Four of the eight items presented as learning
activities in Module Seven were rated as "essential" by

the members of the National Panel of Experts. The four—-

@

o “éssentialﬂ items in Module Seven‘included items .8, 7, 1,

and 6. .

The four "essential" items in Mo@ule Seven were .

included in the final model with some additional modifica-
e 2 :

tions to strengthen items 8, "self-evaluation within course,"

>

?

173 S :
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TABLE XVIII

N CRITICAL VALUES OF NATIONAL PANEL RESPONSEékTO MODULE SEVEN,
. PART IV OF THE NATIONALs, PANEL REACTION INSTRUMENT"
[

v

. ' Number of Mean Critical

. . Course Actiwvity . Responses + Value —
) (8) Self-evaluation of course . 7 5.0
(7) Course” evaluation 7 - _ 5.0

&

(1) Review criteria for long

term goals .. 7 4.57
(6) Develop goal achievement : L
. schedule ' 7 0 4.57
o I3 . - - -
(5) Analysis of peak experiences 7 4,29

°

(4) Motivation techniques to

complete goals ’ 7 - 4,29 L,
(3) Setting doals to correspond , ;
to life style 7 4.14

- (2) "Action Goal Logs" 7 _ 3.86
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and item 7; "overall evaluation of the éourse." The

* National Panel suggested thé following additional activi-

ties in conjunctioh with those two items;,

I like best?
to a friend?

Allow more freedom in the students’
their exper;ences.

Least?

How abqut scheduling some open rap time--maybe for
students to show and tell, or whatever.

.
.

evaluation of

Let them express themselves freely.

Include questions for evaluation such as, What dld
Would I recommend this course

The procedurés for student evaluation of the course

suggested by the  National Panel of ExperEs would be in-

.., corporated into the final Human Development course model

<

evaluation component.

with -Module Seven's learning activities were rated "desirable"
by the National Panel of Experts.

included items 5, 4, 3, and 2.

Four of the eight igems presented in conjunction

s

The four "desirable" items

No specific modifications

to these items'were suggested by the members of the National

Panel.

The four items (5, 4, 3, and 2y were culminating

activities to group experiences included earlier in the

proposed Human Development course model so modifications
°

would be unwarranted unless the activities were to be com-

. pletely eliminated.

175
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Overall Evaluation Comments Made by the National Panel

of Experts
* B ¢
In addition to specific suggestions for additions:

. . to the sevenm learning module activities, ‘the course descrip-

-

‘ T tion, and course references, the National Panel of.Experts
e s D
made some summary comments on the proposed co-disciplinary

Human Development course model. 'Five of the seven members
of the National Panel_gave'an unsolicited overall assessment
of the class. These overall appraisals.are quoted as
presented:
The amount of work you have put into this project
; is, readily apparent and outstanding. Good luck to you
on its rapid conclusion.

Is the course overstructured?

Spnry I.wasn't more discriminating to be helpful. . .
Excellent. ' .

\ Really good objectives. This is amn excellent
program. ) -

Looks like a 16t of thought has gone into developing
\ this. Keep me posted.

H

‘\ The overall evaluation of the proposed Human
. Development course by the National Panel of Experts was
favorable as evidenced by the responses to the National

Panel Reaction Instrument and the unsolicited summary

remarks made by the National Panel members.

JERR
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Chapter Four Summary .

The data presentéd were based partially on the

results of 'the Omnibus Personality Inventoxry, Form F ;V//g
qgtained from a represent%tive sampie of 514 students )
enrolled at Sacramento City College:dﬁring the Spring /A
Seﬁester, 1975. : . /

The Sacramento City College O.P.I. results were

(99

compared with the National Norms by usingea t test. The

¢

0.P.I. results ‘yielded significant differences at a level
. of .05 or better on ten of the fourteen subtests of the”

0.P.I. when comparing the Sacramento City College Sample

' L3

to the National Norm Sample.

s

Additional-data were obtained from the activities
of a Local Panel composed of eight people including in-
structors, counselors, students, anq adminiétratdrs at -

Sacramento City College. - The Local Panel examined Human

Development courses at other community colleges and completed

the Human Development  Course Rating Scale which contained 32
’ N I3 . .

items measuring proposed Human DeVelobment course organiza- ’
tion patterns, course objectives, and impiementation
strategies. The responses to each item in the three sections
of the course rating scale were‘interpreteé in texms of a

mean desirability rating. Those items rated as "essential"

or "desirable" by the Local Panel were reviewed, and included
Q¢

9

o 1T \

¢
-




T 166 .

. PR , .k .
y ooF =

as part oflﬂts proposed cgrdisciplinary Human Development

2
. ‘ -

E w’

course model.
The National Panel of . pérts was composed of
individuals responsible for Human‘Development'instruction )

at seven community colleges across~the country. The National‘

' Panel was noted as having an exemplary co—d)scipllnary‘ﬁuman ;

.
Y L . . 1

Development course program by meéhs of a rev1ew of -the

N ¢

literature. .- , ! & '
The Natlonal Panel Of Experts responded to_the
proposed co—dlsclpllnary Quman“Development course mddel’ Lo

\ deuised by the Local Panel The responses from the National
Panel of Experts were sofﬁc1ted by means of the Na%xonal
" - t .

Panel Rejaction Instrument which contalned 101,items that

(4

corresponded dlrectly,to the consensual co d1sc1pllnary

‘Human Development course modél developed by the Local Panel.
'& ]
The responses to eﬁgh item in the: four parts of the Course
. Rating Scale were interpreted in terms of a mean desirability
. .
rating. -
¥ \ : .- . 32 .
‘ The input from the National Panel of Experts.was

summarized, and included for'consideration as part\oﬁ\the

final co-disciplinary Human Development coﬁrse model.

- ]
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co """ FINAL MODEL.AND RECOMMENDATIONS

SO ‘ Chapter 5 {
i
i
. . : . :
The purposes of this.study were: (l) to develop a ..
: ' A
! _ . riodel for a Human- Development course that is co—dxscxpllnary
o £
"o _ in its deSLgn and corresponds to the characterlstlcs of

, .

Sacramento City College students‘as assessed by a standardlzed
k

test‘anstrument, and (2) to expand the present scope of #he

{

Human Development Instruction program at Sacramento Cltyl
College to include membnrs of the counsellng staff and 1!
]

teachlng faculty as co- fac111tators and developers of a

¥ Ress

‘Human Development course.

To achieve the objectives, a series_of‘activities
were conducted at Sacramento City College: _These activities

|
i
involved a Sacramentd City College Local Panel of eight ' . )
' \ . . * o ‘ e .
persons including students, instructional faculty, counselors,
) - 3
- ;an}.administrators; & NationalrPanel of Experts representing =~

e s N .
- ) . ~

seven community~colleges“across’tne‘country'identified'as

- )

having exemplary Human Development Instruction programs. jl

| ' * Ths procedure followed to develop the model course

i
k --.

;w \ . . included:
!
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o
LY

1. A review of tHe ljterature on Human ﬁevelabment
o e
N '
education in the community colleges.

1]

3
1
¥

2. The administration and analysis of the 0.P.I.,
whiéh was given to a sample of 514 students in March, 1975.

2

3. The activity of .a Local Panel which met eight
' times during the period of March 31 to May 19, 1975. The
Local ‘Panel ‘concerned itself with the| following:

b

L '~ a. A review df'Humap*bév%lopmept courses at
- other community. colleges

b. A review of the characteristics of a sample °

S . - of Sacramento City College-students as

. ) « %
measured by the 0.P.I.

/

- " c. The development of co-disciplinary Human

7

I .
. . . Development course entitled "Living® and
i

f

Working in Sacramento.” This coudrse was

presented to a National Panel of Experts for - '

————

critique E
: S e

--d. The revision of the Human Development course
J

model following\iﬁput from the National Panel

Experts

¢ r

!
4. The National Par.el of Experts participated in

| the following activities éuring.the peridd of November, 1974,

v

to July, 1975: '

3
|
!
-
i
;

1
-
o
.
A
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- a.’Members of National Panel of Experts sub-

mitted Human Development materials to

. Sacramento City College Local Panel for

?

review
b. National Panel members ‘reviewed the charac:
terfstics of the Sacramento City College

samplé that completed the 0.P.I.

v
K

c. The National Panel members critiqued the

¢

Human Development course g9del, "Living and

o

Working in Sacramento," prepared by the

Sacramento City Collcje Local Panel

o

The activities of the investigator, working in con-
junction with the Local Panel and the National Panel of
Experts, resulted in the development of the following Human

Development course model.:

COURSE DESCRIPTION

5

Proposed Title: Human Development II, "You and Your Life
in Sacramento" s

Prerequisites: None . - e

Credit: Three semester hours transferable to California

.« 3 o8 w .
State University, Sacramento, as@Group III requirement, \
elective credit for Sacramento City College AS and AA

' Degrees

“ERIC, | | 181
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Class Meeting Schedule: Nine weeks, six class hours per

.. -week (2 hours--MWF), one class period lecture/discussion,

two class periods will be small group seminars ) :
. 4 . 3
Catalog Description: Human Development II is an extension

of Human Development I classes offered at.Sacramento City 3&

<

College since 1973. This class is intended to foster the

- - T s

personal development of students through a variety of

——

activities including lectures, guest speakers, group dis-

cussions, individual readings, small group growth seminars, -

g

field trips, and individual conferences. Teachers and

counselors will co-facilitate the class activities.
< -

° Class activities will be designed primarily to

enhancé the personal and social growth of the student. An

-

emphasis will be placed on develdping an understanding of

Neerae

4

concept will.be exploréd as it relates to educational and\

vocational plaaning. ' Decision making, personal communica-

' -,

tion, and values clarification skills will be developed to

L4

better enable @pe'stﬁdent to live and work effectively in

pho Sacramnento a§ea.

N

e .
hY <

GENERAL COURSE OBJECTLVES
Géneral course objectives_are:f
. 1. 7o invitg students to devélop an interest in

.
. their own personal growth and development. '

s . .
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2. To encourage students to plan for personal
change using his/her strengths and abilities. .o

t . 3. To encourage students to develop techniques £for

et

evaluating and using vocational information. -
4. To encourage. students to learn how to make
better decisions under stress.

- . 5. To invite students to learn how to clarify their

own values in relatioﬁship to others.
N
6. To encourage students to learn how to better

.

e o e= ... Arganize their time..

7. To encourage stud.nts to utilize past expariences o . <
A as a regular part of the Human Development course activity? T
8. To create a supportive environment where the

1)

student may learn-to effectively communicate with others.

9. To invite students to make career plans based on
individual competencies.

10. To encourage students to develop an awareness of
the social forces in the community that affect their daily

liv{ng and job situations.

*”

- . 11. To invite students to establish a reference

¢

group.where he/she may openly express concerns.

-

i2. To encourage students.to learn how to talk about, ]

.their personal feglings with others.

X




|

>~ - STUDENT OBJECTIVES -

Student objectives will be met through a variety of

o

class activities conducted during the nine week course. The °
students will also be encouraged to identify and accomplish
pthér individual objéctives during the nine week ﬁeriod. "
These individual objectives will beé an integréi part ofuéhe
course, and will be part of the student's goal setting

-

activitx;: Students will BPe encouraged to complete an

’

individual growth contract to measure their progress toward
meeting the objectives.
Obijectives for students taking the Human Development

< &

IT course will include, but not necessarily be limited to,

the following itwo broad areas of concern: Social Awareness

and Sc¢lf-Development, and Career Development.

Social Awareness and Self-Development Objectives

Students will be eﬁcouraged to freeiy talk about
themselves and their perceptions of the society in which
they live. The activities will be designed to enable the
student to(receive positive feedback. Students will bé-
encouraged to communicate to others their feelings about
theqselves and others. Studénté.will also be given.gp
opportunity to appraise the;r value systems, and to sét

specific goals for their spbsequeqt°social beha%ior. A

compa¥ison between perceived individual values and societal
¥ .

. .
. T * 0‘/
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values will also be facilitated through self-assessment

instruments and group sessions.
2

.

Career Development Objectives

Students will learn and review the major elements

of career development. They will become awafé of and

\

‘explore career, educational, and personal areas integrated

<

with developing an awareness of lifelong planning skills.

. The sessions dealing with career development will

v ° N
\,

be gonal oriented. Focus will be placed on studeht exaﬁ%na—

* \

tion of personal, career, and educational alternatives N

«

through structured group exercises and various self- RN

learn planning skills, and subsequently use these skills to

‘assessment instruments.)| Students will be encouraged to

maximize personal choices related to career development.
More specific student objectives are listed ‘below

in terms of "I" statements which we hope would be facilitated
~ o N

L

as a result of the course, "You and Your Life in Sacramento."
1. I will feel competent. '
27" I am confident in my dealings with others.

3. I am comfor%able and secure in being myéelf, and

have fewer feelings of anxiety.

4, I have satisfying interpersonal relatibnships.

@ v © a

5. T am comfortable: relating with, and more -

~

appreciative of people who. are different from me. I have

“

-discovered the characteristics that bringupeople together.
\ o \ " !

e o

<

»

L4
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6. I am able to listen for, and really hear, the
meaning in the statements of others.
7...I am aware of the negative effects and super- ’
ficiality of societal labels and stereotypes:
' 48. . I feel responsible for meeting my personal
career objectives and directing my life style.
é. I am aware of my potentialities, and I can see
:myself from a standpoint of possibility.
10. I am able to set and achieve my'loﬂg a%d short

term career goals..

11. I am aware of thé\job opportunities in the
Sacramenfo area.
122 I have identified a satisfying life style for

! : present and future living.

13. I am able to relate my values to those of

society in gecneral.

: l4. I am aware of my aptitudes and skills that could

* M . EamadiiP") J—
» .
[

. .contribute to a successful career.
. “
15. I have discovered what is truly important to me.

16. I have d%scoverea the importance of work as it
relates to my life géals. S °
17. .I can see both sides of life as being meaning-

3\
© fully related. I can®see both sides of issues.

N g 18. TI.am able to identify and solve personal and

caréer problems. ¢
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19.,(I am aware of the helpful and negative factoxs
; , ;

. | :
in groups, and of my own behaviors and feelings in_groups.

LI

~t

]

COURSE TASKS AND SEQUENCE o

The proposed tasks are presented as modules, which
can be.expan&ed or contracted based on the needs and wishes
of the students. The modules are initially designed for -~ =-
approxima;ely one week's activity. However, inéividual

preferences of instructors or students could result in ) -

/ N . - .
modifications. T 5
"™ "The course, "You and Yonur Life in Sacramento,” Teen
o« e - . . . . . . t
‘includes, but is not limited to, the following specific . BRI e

o
course activitiess: .
< ‘ . .
MODULE ONE

Introduction to Group Process : .

1. Discuss course objectives. (Lérge group
activity.) ' . - * N

2. Survey students as to theit particuiar needs.
Why did I take this course? (ﬁarge group ac£ivity.) .

3. -Students complete the Tennessece Self Concept

-

Scale.

-

4. Personal Unfoldment--Getting to know the in-
, )

structors and students in the class. Human Potential Seminar--

-~

Kendall College. -(Smail group activity.) 2t

1387
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7 3. Short term goal setting techniques. (Small

5. Empathetic Recall--Human Potential Seminar-- o

~—

-

-~

Kendall College. (Small group activity.) .
' 6. ;Listening to others in groups. .Feedback

_ .session. (Small group activityr)

MODULE TWO

~Personal Goal Sﬁttiné and Self-Awareness

= ®
1. Personality inventories; What do they measure

anyway? (Large group a%tivity:)

%

2. Discuss inventory results with the class--
) °(I»ndividua} conferences to be arranged at the request of the

student. (Large group activity.) ‘ .

¥

group activity.)

4. Achieving short t€rm goals. (Small group

activity.) o 0 \
5. How can I set long term cargerqgoé%s? . Discussion
of measﬁrable goals, valuing my goals. YSmall group
activity.) .
6. Tntroducel "Action Goal Log" to students fqr

short term goal setting. Human Potential Seminar--Kendall

7

Collegé. (Small group activityf)
7. What am I interested in? Is there a job for me?

Students complete the Strong Vocational Interest Blank.

©
N o

.{7. (small group discussion and take home test.)

188
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8. Introduction to the Sacramento City College

o

Carcer DeQelopment Center. (Small group activity.)

3
!

. 9. . Intréduction to ming—body awarendss. Importance

of good mental and ppygicai health. (Small and large group

activity.) ' |
10. Read and review one of theAfollowing bcoks:

The Shared Journey, by O'Banion and O'Cohnell; I Ain't Much

Baby, But I'm All I'"ve Got, by Lair;  and Reaching Out:

Interpersonal Effectiveness and Self—Actualization, by

Johnson. “

Y

~ MODULE THREE

. a
Urderstanding and Relating Personal Values to Societal Values

1. . Living and working in Sacramento--an overview.

(Large group activity.)

2. Values of diverse&ethnic groups in Sacramento--

HHowﬁdthhey differ? How are they alike? (Guest panel, large

group activity.)
3. The work ethic in American Socie;y. Is it still
viable in today'sieconomié_world? (Large group discussion.)
4. Business mores and values. (Small group, large
group.) .

5. Working for state government--the backbone of

7/

Sacramento economy. (Panel discussion with state workers;
L3

large ¢group activity.)

‘ 189 .
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6. Personal values clarification; identification °
and response to values questionnaire. Adapted from Human

Potential Seminar—-Kendall College. (Small group activity.)

7. Values Auction--Human Potential Seminar, by

McHolland and Trueblood, 1972. (Small.group activity.)
8. Read and review assignment on societal values.

The books will be selected from a réading 1ist which will

! .

include, but ngt'bé limited to, such books as:. Futﬁ;e Shock,

Toffler; Man;—The Manipulatdr, by Shostrom; The Greening of

America, by Reich; Games People Play, by Berne;-No Easy | L

Victories, by Gardner; and The New Management, by Fullmer.- 1;@

)

MODULE FOUR

.

-

Communication and Listening Skills '
’ ) N

1. Listening triads to identify the concerns of

others. (Small group activity.)
2. Did I hear wﬁEE_you were saying? Fﬁedback ;e
analysis by others in the triad. (Small group activity:)

-3, Listening and analyzing the activities of a

3

group. Inner-outer circle techniques used to provide

!

feedback to others. (Small group activity.)

~

4. Role reversal. Students will be asked to choose

a role that is not,fﬁein own. Example: An elderly woman, .
- - )) +

T e




v a black téenéger, and attempt to play the role through a
- predetermined crisis situation. (Smakl group activity.)

5. ,bommunicatihg feelings with words. How do°I
react to the-spokén word? View £ilm, "Who Did What to
) ]

ﬁhom," py Robert Magar. (Large group activity.)

. 6. De;cribing how the speaker feelg based on ?he
words he choéses. Managing impulsive reactioqé. Ad;pted
’frqm JohqiL. Wallen, Northwest'Regional Educatian |

. Daboratory, 1969. (Small gfoﬁp activity.) .
} ] R * .

) MODULE FIVE oo ' AT

i

Problem Solving ’ ' ) . e
5 i

A ~ 1. Introduction to the problem golving process.

——t———— —————

-The irt gé.Problem Solving, by Robert Carkhuff, 1973.

%
(Large grﬁup activityv.)

2. Introduction to the systematic, method of

problem sjlving espoused by Carkhuff. (Large and sma;l“. v“w;;m
group aét'vity.) . '

—t

N 3. Exbloriqd and understanding the problem. Goal

-

I . ‘definiéioﬁ. (Small group acti@ity.) .

1

4, Developing an alternate course ‘of action for

¢ > consideration. (Small.gfoup-ac%ivity;)

5J Re-define and further clarify the value rsystem

involved with the problem. (Small group activity.)

191




";ZSmall groub activity.)' . . . L

!
'
R \ .
. ’.
. b -~
~ . - .l o .
:

activity.) ‘ ;o ' ' o,
~ "% wvong aﬁawshort term job forecasts. (Presemta— g
tlon by Sacramento Clty College PlacemEnt Offlcerg large - .
group activity.}), ! ” 9 o "’ i.;"
e 5.-*Wrxt1ng a 3ob résume, completlng the appllcatlon dj;:'

. by thé‘instructor. (Homework ass19nment.) o . ‘/JQ

. . .

6. GConsidering and defining a course of action '

pased on the interaction with a person”SLHalue~system.“ /
. < - » L4

<

. . - . -
boL ‘ .

- - ‘ MODULE SIX. (TWO WEEK MODULE) .. ' s

The World of Work '
-

_ lj Discuss and’ 1nterﬁ>ret the Strong Vocational -

.Interest

Blank. (Large group and small group act1v1ty ) e

. .2. What.is my. value_szstem° "Am I ready, to _go i

Work? Life‘Stvle affects job’ choicé. (Small gromg

activity,) E . S . ‘/* ST

3.° ‘Réview oL " the’ marKet in the bacramentdwarea.

Afflrmatlve Action and its effect 'on me. (Presentatlon by

Saoramento City College Placement Offlcer, %arge group -

form, - preparlng for my 1nterv1ew.'_What does the employer

expect from me? (Presentatlon by local employers, large
oL

groq\‘act1v1ty )y 1 C ’ o 27

Y

‘6. erte and submit a personal resume for review &
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» wnen

we -

e

7. Visit three potential job sites that are of .
° ) ) [
personal interest. (Homework assignment.) . .

o

MODULE SEVEN (TWO WEEK MODULE)

: 2

" Long Term Goal Setting and Life Planning

1. Review criteria that should be present in .wviable

. - . o . . R ! - .
..long term geals. .."Should" ggals versus.'I Want To' goalsS..........ife]

* (Small gréup activityl)_\ : ' ~ v

2. LSetting goals that corresSpond to my life sgyle. o

8

Set goals that yOu'wishlto achieve. (Small group activity.)

- " Motivation techniques used“to complete goals, L

‘Feedback and positive reinforcement from others, Strength

bombardment di5cussiop. ;Adapted from Human Potential

©

_ Seminar—-Kendall Coilege. (Stall group activity.)

4.  Analysis of peak experiences. What things bring

e e me joy -and sa;isfaction? Adapted from Human..Botential - —eee |

bt

Y

! Seminar——Kenééll Céllege. (Small group activity.)
5. ‘Open:rap time for students. Show and tell.
6.f:Develop gqai and proposed goal achievement
schedule.; Wﬂere do I go from there? (Small groﬁp activity.)

7. Students coméleée the Tennessee Self Concept'

Scale.
: 8. Course evaluation.. Students will be asked to

’ < .
rgspond_anonymouslj“to instructor and class activity rating

5':?,"‘ -\‘c;

7
- N . 1 9 3 |

7
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sheets. Questions that will be addressed in thesevaluation
v ,

. 4 . -
process are: How did this course help me? Were my needs, "
fulfilled? Would I recommend tﬁis course to a friend?

What did I like best about the couwrse? Least?

. .' The co-disciplinary Human Dévelopment course model

. \
_specifies the types of course characteristics, objectives,

«

act1v1tres, and anticipated outcomes felt to be approprlate "

to the needs of the students at Sacramento Clty College

RECOMMENDATIONS

)L .
Human Developnrent .facilitators and others.should .

view the co-disciplinary Human Development Course model in
v 0 f . «

‘relation to the partiCular'oirCumstanCes'of their

institution. Individuals at communlty colleges with no

I 1

Human Development courses currently being offered may view

PRIV - -

the model as a founaatlon on whlch to build a Human
Dcvelopment Instructlon program. Individuals at community
.colleges with a Human Development program or course currently

S

being offered may wish .to view the co-disciplinary Human

Development Course Model as -an added~dimension to their

current program. The co—aisciplinary model format could
s \ ' ) .
also encourage those comnunity colleges with Human Development

course offerings to involve instructors and student personnel




workers in a system of planning and 1mp1ementat10n which
i : ¢
has been prev1ously 1gnored.

(i3

~ Further research' should be, conducted to determine

.~

e

the value af the Human Development Course Model developed
for this study® ‘It is recommended that the co-disciplinary“
. Human Development Course Model be adopted in order that

the following questlons be answered~ -

- - e e i c o . - '
s - - - il

¢ ) 1. How effectlve is a co-disciplinary model for
Human Development instruction? Can teachers and counselors :
work together in an ‘ihstrué¢fional setting?- - ' Cove e
2. «Qges the co-disciplinary Human Development. model . »_ o
o have :a' more positive effect on student self~-concept than ‘ RS A
does a Human Development course that is not co~disciplinary
in its design? Does thé Human Development course model have

more of a‘positive effect on student self-concept ‘than

another_course in ps ychology or other behavioral d1sc1p11ne°

(%

P

3. Hdw feas1ble are the\Human De¥elopment model
course objectives, actlvrtles, and evaluation techniques? .
is a structured\Human Demeiopment codrse well received by : ;
*students? ' o - . v >
4. . Can a Human Development course be tailored

spec1f1cally to meet the needs of a group of students as

measurcd by a standardized instrument?

\
[ . N <
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! ° N B . . ¢ b
. Properly controlled experiments should be conducted
Sl
if these guestions are to be answered. The effectiveness
) o
" - 3 . . ’ .
of the co-disciplinary Human Development course.model can
be measured only if it is implemented and investigated;
systematically. ) o . S ;
. T ..a / :
. rh. e o N . , .
) ¢ I
- . o N
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&

. - Sacramentd City College
. ‘ 3835 Freeport Boulevard
Co- - Sacéramento, Califorhia 95822

@

Co “ o November 21, 1974 L e

S e S
- . Dear ) e :

' In the past, we have exchanged Human Development materials e

v e = e and.laeas. Your past comments and matexials have had.a. e

4 "7 " very positive effect on the/Human Development Instruction, R

LR . program here at Sacramento City College. The staff here Tl

o ke V-Sanexely appreciates youx interést in our program. We feel .l

L e e _that.our Human Development Instruction-program has become R

i S _more.effective as a result of 1nput from otliex communlty RN S T

s T 7 ¢ éolledes. . g , . Y 4 SO

- : Y

We’hgve reached alconcluSLOn?whouever, that—our—Human P—
Develooment program must begin to involve a wider segment T
of the college community if we are to continue to be e
tesponsive to current student needs. ' We are- partlcularly
interested in attempting to involve classroom teachers in
the_planning and teaching of a co—dlsc1oliﬁary model for
. * Human Development Instruction. We hope to develop.co- .
A el B dlsc1pllna1y Human Development COurses. jointly with adminis~- -
- .trators, instructors, and students during the next three or
- . four months. Hopefully,. these co~dlsc1p11nary courses will
give us a desirable new dimensi®n in our Human Develonment
‘ . progrédm for. the follow1ng Yeasons: ‘ .
1.~ Prlor to developlng our co-disciplinary course models,
. N we hope to receive input and materials from other
e . community colleges recognlzed natlonally as leaders 1n
3 therfield of Human pévelopment.

cm o —

S

-t

A

L )
2.. Prior to plannlng our courses, a representatlve sample
of our studehts will be given the Omnibus Personality
“Inventory. The 0.P.1I. results, hopefully, will give us
» 3 standardized measure of our students' characteristics
. "that should be addressed. in a Human Development course
- model. In the past, we have not attempted’to design a -
¢ - course based on pre- determlned student needs.

194
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- i + APPENDIX A (Continued)

PO
PP

November 21, 1974 : Tt
Page 2 . ‘
. 3. Prior to finalizing our co-disciplinary courses here at. = .
Sacramento City, we hope to share the proposed course I
offerings with other communlty colleges who are recog- ) -
nized nationally as leaders in the field of Human
- e Development. Hopefully, these community colleges can .
. .draw on their experlences and a581st us in. develoolng s

N 2 C effective course designs. . i : BN

- - o

<

i would like, to ask your cooperatlon and a551stance in ‘this
Human Development activity. Specifically, we would hope to T
receive from you, any Human Development information such as e
course outlines, blbllographles, and in-service mateglals Lo
that .you feel could assist us in developlng Human Development - ﬁ*fg
course models.

‘..p.' .o . - tne ' 3 -
Yt *- ‘o g »
e A T e o - - N - ¥ LS Y S X
. If any of these materials are reproduced, 7 are for sale , ey
- 2%« -0 ="~ through your-institution or‘elsewhere, pléaée‘feel free to Rt

=" -+ - .= bill us for the materlals.’. o R

Aftpr we develop our co- dlSClolwnary Human Development course -

- « . model, based on 0.P It —resultswlwe would like:to ask you to
T &, - comment on the couree materials prior to 6ur developing the
- final course mod , It is our hopg that we will be able o7 T
offer the co-dis 1pllnary courses during the '1975+76 school 4

_year. o o * 1

- I hope you ‘dre able to once again a551st us in developlng

our Human Developme Instruction program. I look forxrward |

to hearing.-from-you-%t your earliest convenience. Thank you
_ for your a581stance. _ ‘

~

Sincerely, . : ¢

-~
~

. oz * . . - r'\;\-.
» . ¥ , Gerald W. Cias,’ ASSlStant Dean’ i
Counseling Services

'y
"

#¥y  GWC:sm- -

:

©
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Aruitoxt provided by Eic:

: :
7 -
: APPENDIX B : '
. 3
\b.":'.‘ ) - - . ’
aE e e, POST CARD .
.o ”“ : - N . ) -
- ’r on ,)¢ - ' 4 «
“ EX !:v"
Please check approprlate response s :
- Yes, I will share our Human Development course
.. .. materials with vou. I will mail them to you. -,
L]
We are unable to prov:Lde you with materlals at ] E
this time. . < , R
oo b coren¥es, I would be,willing to review and crlthue your e
. co—dlsc1p11nary course model that you are developlng.
e v e H“é v 1"‘a'm unable ‘to spare the time. to rev1ew your e T ey
e 23 T v o u“: B maéee,rlals thlsn»sprlng. . . e e P S
L COMMENTS S
- . NAME N ADDRESS o
" i,:: . - R
K ,‘%4 B . . ° ‘, \\' . LN h
- JIITLE . - COLLEGE . : -
. T
ety R
Ll S
) i J
¢ . 2 e RSN . ' . ’
- sg “‘;V;\L . 2 “<
LIS 3 N
- ~ . V' "~ ‘ . *
- A '
. e
N e 19\6 ¢ 5
EN o .
: £
Q )
/ -
(% B N ‘




APPENDIX B (Continued) - ‘ o -

.

Please cﬁéck appropriate response: -

Yes,\I will share our Human Development course oo
materlals with you. I will mail them to you. .

\

We are unable to prOV1de you Wlth materlals at ‘
this time. ) : -7 A

Yes, I would be willing to review and critigue your . //z,' K

. co-disciplinary course model that you are ﬁeveloping;.’ L
: / A e

I am unable to spare the time to review your ,f o
. materials ‘this sprlng. : - /S

COMMENTS ‘ B B S
w . g : 7 . .
. - . ‘ . el ]{/ T L e e

e DR ~NAME - - - T --» ADDRESS ~ . . _ \,,/:‘ ) . . . ',_‘,(.\:;mw«-;‘-

R . Tyl . . e raegt o . - .
= e , ’ S ot L,
- .. % . . o
. . {+ _ TLTLE COLLEGE \ LS . ,
L .- Diem . o= . et .
- 1 /S .
2
" .
; . bl -
N - - ’
- " /
NN , .
'3 ’:‘ -
/
/.
4
;
e B ~
- s ' «
S L4 .
.. g -
. .
. /
,
. : " -
. G , v . .
. N -
/ - ’ . ‘
- - P
/
. -
- 3 .
€ . ’
» ~ )
- ~ *
. R » Y
£y Tl
N
.
2 \\\
- i ¢ -
T v
[N A
- >
:
}
. % N
> N~
’ \
- - 3
A}
. ’ .
a
. - : "
. -
“ N
£ -
;
, :
A - o 3 . .
- o n 7 0
. .
. ~ e
- 3
~ s Rl N L4 .
o 2 - ¢
. .~ r !
. 3
. \‘1 ‘ ’ . A . an
"ERIC | ' R
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ﬂWe here at Sacramento City College sincerely appreciate your“ ‘

f

APPENDIX C

\ Qanuary'27, 1975

e

Dr. Laurence Coons
Grossmont -College -
El Cajon, CA  92020. _

Dear DPr. Coons:

I hope you had a good Christmas holiday. /We- here” at

‘Sacramento City College are .anxious to begin finalizing our

plans for the development of a co~disciplinary Human
Development course based on pre-determined student needs.
We ‘hope "to offer the class “in=¥Fall, 1975. ""-\

& ~ »
> e TIRA T

B et -

You may recall that in my November.2l, 1974, letter to you,

I asked you to.assist us in.the: development of the co- -
disciplinary Human Development courses. (In case you may

- have mislaid my previous,lettér, I have taken'.the liberty

of enclosing another copy of my previous letter. our
college was one of six colleges recomménded to me by _

Dr. Terry O'Banion as having an exemplary Human Developmént
Instruction program.) We’would sincerely appreciate your -
assistance in. the development of a new dimension for Our
Human Development .Instruction program. In an‘effort to

begin our program, would you please return the enclosed

post card at your earliest convenience. cL 0

* f}

past interest in our Human pevélopinent program. I am en-
closing for -your information a Student information booklet
outline Spring, 1975, Human Development course offerings by
members of the counséling department. Thank you for youx
cooperation and assistance. I look forward to hearing

from you. N N ‘ o L F

Tﬁh 1 T w: ‘ ' N
. s W, L ae
incerely, - —_ e d W1 e -
« \ . S -

Gerald W.. Cias, Assistant Dean
* Counseling Services. ‘ -

GWC s ) .

198’ !
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- APPENDIX D

-

HUMAN DEVELOPMENT COURSE RATING SCALE

-~

A, Please react to the following Human Development courée

o organization patterns and indicate to what éxtent you feel RN
they should be part of any future co-disciplinary HD course -
-ee ...at Sacramento City College. Please circle your assessment . .a&_%i

._ 5 (Highly Désirable) 4 (Desirabie) 3 (Neutral) 2 (Undesirable) -
'1-(Highly Undesirable) .. S ~==.

- -
~ o~ v Y

1. Class size kept small (10-15°

cmveome = == - Shudenks—per instructor) RS O
! ~ 2. gcggemic credit given for ‘course : - i
S _~7in-both Humah Development and - e
. instructional department with cross )
e ve=r réferénce. in- catdlog. Lo 5. -4 3 |
: ' 3. Course is graded on an A,B,C,D; - h c T
NC basis. : B - 4 3 2 1 .
..4. Class éttendahce only is used to o .,
determine student grades. . 5 4. 3 2 1.

. 5. -Course is offered both day
- and evening. L . U5 4 3 2 1

6. Course should be required £6% the
L following students: - i .
' . _a. EOP students “ B 5 4 3 2 - 1
. b. ﬁew'sgudents with "undéclared" - ‘
ceoTy majors B ’5 4 .3 2 1

/ ‘. "
\ c. Students on probation - ‘ 5 4 3 2 1
o R Students’ in selected majors

- " _ (with concurrence.from th .
- department) °. : . 5 4 3. 2 .1
- ~ e. All students before graduating_ 5 4 3. 2 1

~ . “ < * \\’ .
f. Course should he strictly
elective . . _ 5 4 3 2 1
' 7. Other-suggested organization patterns.
' N . . 199
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APPENDIX D (Continued)

-~

B. Please react to the following Human' Development course 1
objectives and indicate to what extent you feel they should
be a part of any future.co-disciplinary Human Development
course at Sacramento .City College. Please circle your
assessment 5 (Highly Desirable) 4 (Desirable) 3 (Neutral)

2 (Undesirable) 1 (nghly Undesirable). i

-

~

! 1. .Students develop an interest in .
" their own persofal growth and T .
development. , 5 4 3 2 1
oo - T 9. Students learn to better organize -
.t their time. ' 5 4 3 2 1l
3. Student's experience_forms the ' j:':"
P basis.for the course .activity., ..-5...4 "3 2 .1 ...
S © 4. Students learn to communicate o “;._m'r - e ¢
-th\<:\;fi’ more efrectlvely with- othérs. . . - 15'{34.u}3f.&2:f ,l
;;*“"-s_¢TTF§><_5. 'Students, learn to plan for perdonal =~ - s O
- - thange :using his/her .Strengths and § . . .. o
u abilities. o 5 4 3 2 1
« ‘ \\ ' - N o
6. Students léarn to make career e . , -
plans based on 1nd1v1dua1 competenc1es 5 4 3 2 -1
. e LT, Students develop the ablllty to get
) aldéng-with all types of people. 57—-4._3 2 -1
- . . i . . . ) : ! ‘\‘\\k\ . &
) 8.  Students learn to clarify their own ) . ST
o ' values in relationship to others. = . - 5 4 37 2 1.
. ) Qi Students, learn -how to evaluaté’and ) kl; ) ‘ ¢
” use’ job information. o 5° 4 3 2 1
S lo. Students® learn the rules and’~ ’ ] ’ A i
. ' regulations of the college. . « 5 4 3 2" 1 .
11. Students develop more.awareness
of the ‘social and government forces -
in thé community. , - -5 4 3 2 1
F . ;, T ""\z::_s‘“*-“-«-—
12, Students learn to talk about their Y ‘ SV ’
k. personal feelings with others. - 5 4 3 2 ;1
. L & . . .
o " . ;7. 13. sStudents learn how to manage their ) s
7 money better. s .. 5 4 3 .2 1

. ) R
z . ¢

212
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APPENDIX D (Continued)
14. Students learn how to make better -
@ ‘- decisions under stress. . - 5 4 3 2 1

15. Students.develop a "reference". .
group where they-may openly express

their concerns. . _ .- 5 4 3 2 1"
16. Other suggested cours e -objectives. :

", C.. Please react to _the following possible implementation T
strategies for co-disciplinary Human Development courses ‘and TR

¢ indicate to what extent you feel they should be utilized at
. Sacramento City College. Please circle your assessment - -
.- - 5 (#4ghly Desirable). 4 (Desirable) 3 (Neutral) 2 (Undes:.rablel...r
. 1 (nghly Undesxrable) L

[ <. : o - -~ < - arcnennsd

or o e wn

- vamem ns ‘
- - M B . N P T L

. .. "lv The co—dlsc1pllnary course should o e e
Vo .- be. 6ffered beginnlng'February, 1976, if ‘ T e U S
. Curriculum Commlttee approves.” - | .- 3 4 3 2 1
"N ) i \"\~’ . . ' ~

o T 2, Instructora and counselors are '
< ) required to atteridd an in-service meeting . o
: prior to course implementation.- . 5 4 3 2 1
’ N . »

: 3. The course should“initially be-a
E short-term course (nine weeks or less). 5

Y
w
o
.

o o 4. The Studeﬁts should be given a - c :

- course outline prior to’enrollment. 5 4 3 2 1
o, vf 5. Evaluation of class effectiveness . o
N o should include a pre and.post class .
measure of students enrolled. . ' 5 4 3 2 1 7

N ' . 6. Clty College - should offer more than o ¢ >
"¢ ‘. one co-disciplinary Human Development -
‘ . courseflnltlally. } ) 5 4 37 2 1

7;\ Other suggested implementation str%tegles., ] ’ -

N
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. @

June 18, 1975

» C . . -

‘Dr. Jerry Wesson, chairman :
Human Development - .

_El Centro College = N ' ,
Main and Lamar o _ - ’
Dallas, Texas .752Q02 , ‘ .

Dear Dr. Wessona

----- ER e LT Sy eie— - T v s § o PG e e
u.."ﬁ IR S i B e By iy B g

Enclosed you will £find the proposed co~dlsc1p11nary model
for a Human“Development course gt Sacramento City College.

e e

The course materials presentea for your analy51s and. -

"

2

1. Human Development course materials from other communlty
colleges were reviewed and apalyzed for possible con-
tribution to the existing Sacramento-City College”Human
Development Program. ..Seven communlty colleges across
the country were 1dent1f1ed as having exemplary HD
course designs and programs. Key profess1onals in these
.seven colleges were asked-—te- serve -as a reviewing panel
for the proposed co-disciplinary Human Development course
at’ Sacramento Clty College..

2. The Omnibus Personallty Inventory was’ admlnlstered to a

represeritative sample of S.C.C. students- in March, 1975.

\  The results of the 0.P.I.. were used by S.C.C. staff to

L develop a Human Development course specifically tailored

| to meet the needs of students as measured by that

\ standardlzed instrument. . o

@

3.1 A gloup of Sacramento Clty College students, teachers,
counselors and admlnlstrators met ni timmes during the
period of March--May, 1975, " to des1gn a co—d1sc1pllnary
Human Development course whléh will be introduced in.the
_future. The final course design presented to the College"
Curriculum Committee will reflect the. activities of the
local group, and the opinions of the National'Panel of

. Experts.

202
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APPENDIX E (Continued)
N S . ° + .
‘Dr. Jerry Wesson

Page 2
June 18, 1975

&

Will you please rev1ew and crlthue the course outllne
developed by the Sacramento City College group? For your*
~ information, a brief review of the 0.P.I. test results is-

also enclosed. Please complete ‘and return the four sections

of the National Panel Reaction Instrument to me at your )
SRR TP earliest-convenienca, . .Please .feel free to.make .any.. . I i
: additional suggestions or comments -for the proposed course . "

in, the space provided, or on other sheets if desired. I am s
. very anxious to. conclude this act1v1ty by July 1, 1975, so. .-

s I have enclosed for your convenience a stamped, addressed
’ cem envelope. If you have any- othrer questionsy. please feel- free TR
to call me colleck at Sacramento City College, 916-449-7289, -
St -or at homey,. 916 933 2097-*“*;?”*ﬁ*.-m;“’“‘ ST mgus o SRR
. [N .w_ . it e * N G . . .
ot <.~ = .. .-Once again. thank you for -yowur -assistance and*cooperatlon in e
e, «+ .+ .. .this. endeavor...Your past*cooperatlon hasabeenLSanerely ERIGS £
- appreciated. . __— Tt
. . . | )
Sincerely, . : ‘ ,
1 ~ § s P
- N ALY B e . _—
Gerald W. Cias, Assistant Dean . - . ~ .
. Coupseling Sexvices .- . ceemee——— G dle e - . BRI
. L3 . & o . . N ) - . . ‘ -, «
o« 7t GWC:sm ; T . . . ‘
Enclosure . T D .
- . - . 7 ’ : ’ . -
. I . .
. o )
A%
~ ‘ 4 \ . N ~
e e ' 5 *
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APPENDIX F .

Part I--Course Description (Proposed)

~

4

Proposed Title: Human Development II--"Living and Working

in Sacgramento" o -7 ‘ :

v e e - —— s . - > e
S R N L i - o ———e - < s g s b et

Prerequisites: None el ' v

c . )

ja-
s

o Credit: Three semester hours transferable to California'
,—l’_—_—‘ N t- : N

- - Stak@-University Sacramento as Group III requirementy - ~.. — .:=3&kRs

. . _ . elective credit for.Sacramento City College AS and AA Degrees. «avimnu
. Lo ° L) . o leale

* L4 g - . . -
" Class.Meeting.Schedule: Nine weeks, six.class.houxrs pex... .. m-wwshisy

week (2 hours--MWF) one class period lecture/discussion, two

- . . RN
. - .. "

P tond qlass.periodé will be. small group seminars el
. Gradihg: Credit/No credit i i : . e

Catalog Descriptign: Human Development II is an extension of f:\ .

* ?

'Human Development I classes offered at SCC'since 1973. This .

R " class is ihtended to foster the pérsonal development'of‘
& ' H ) ' )

students through a variety ofA@ctivities'including_léctuiesf L

<

guest speakers, group discussions, individual readings, small

group seminars, Field trips, and individual conferences. N

Teachers and counselors.will co-facilitate the class - °

ot

s X

activities. -

. Class activities will be designed primarily to enhance
’ - . 4 A
7 the persgnal and social growth of the student.  An emphasis o

o
. ~ t o

204




. /;s./ APPENDIX F ¢Continued). -
will be placed on developing an understanding of the ‘

student’'s reactions to hjs/herﬂlocalLenGEronment. Self-
/2 - concept will be explored as it relates to educational\and A
. . é . . '_1' .
vocational planning. Decision making, personal commuhica-

.

tion, and values clarification’ skllls will be developed to

-

. - o . J
"em. - 'w .. " better enahle the student to 1ive and work effectively 1n R

the Sacramento area. . )

Part II--General Course.Objectives

PSR e % .. X BN - B v e RSV AN

. . .
K - . PY et . L mma ¥k AT
. . o .

PN ?
+

-

’ . ’ * e
Y P st A e a” Tu o8 s .;Twelvemgeneralmcourse obJect;vespformthg.Human,wmwl.”u.&law

. [ 4 -~ o ‘.\

Develcpnent IT class, "LlVlng and Worklng in Sacramento, '

J\?‘cu, '
have been proposed t These objectlves were generated byw~“ C
i f L
v - ,ﬁ. - - -~

elght members of a Sacramento Clty College grouRp-of teachers,_

« o - counselors, students, and admlnlstrators who met durlngqthe

Y

perlod of March through May, l975,»to help design ‘a co- o '

- t » d1sc1pllnary modcl for Human Development. The results of g ;L"

the Omnibus Personallty Inventory, admlnlstered tg 514 S,

. - .

.

-

- students at Sacramento City College in March,‘lQZS, were ',
. - “ >~ ‘

g 1'

. i e
also considered prior to ‘setting the general, gourse’ . -
‘ . ~ :c " " B . ~' . &
“ objectlves. L T . RS RN e e
/ . e Proposed general course db]ectlves 1ndlude: e -
/ w T, . .-
", 1. To assist, studcnts in developing an interest ln
* J thelr bwn personal growth and develooment. oLt
N & ] ,! . . i .
NN
< . -
- . ‘ " , . N »' . v *
° * . , 2
.. . [N v .~ }‘ .
+ .
p 217 . .
Q
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. R ' 3 APPENDIX F (Conthued) e T
j> ., 2. To help students plan for personal change uslng : ‘
‘hls/her strengths and abllltles.' , - T

L ’ P

. 3. To assist students in. developing technlques fo

. evaluatlng and using vocatlonal 1nformatlon. .

) ) ‘ . .

- 4. To'assist students «3n learnlng how to maka . Cen
. bctter decisions under stress. - . C e

) 5. To help students in learning how to crarlfy )
v e their own- values in relatlonshlp to others. . .- RS
6. To assist students i learnlng how to better
organlze their time. . ‘ e

\ ’ ..
. 1] -
¢ s ° e [N R

Toen T o 7. To -encouradge students, to btilize past ekperlences T T

- as a regular part of the HD course actlv1ty. ., . Loy
: . . 8. To create a supportlve env1ronment whére’ the~ M
R e -stﬁd%nt'may learn to effectlvely commun1cate~w1th others» b g
* . 9. To’‘help students nake‘career plans "“based on : <
' 1nd1v1dual competencies. ' i X . )

“ ‘ . .- 10. To help students develop an avareness of the _
social forces in the community that affect thelr daily . !
llv¢ng and job” situations. . £ " e

4 f ' Y s

‘s

Fad*s

- - . -

- 11. To help students: establish a reference group

-

- . where he/she may_ openly express concerns. . .
'“,}‘« - - 12... To help students, learn how to taik about thelr
e personal feellngs with others. ‘ . _— -
<. L ~ .
) : v ‘. : o ! ‘ :
AN ‘ Part I1I--Student Objectives A BN ,
R Y . . \ - N ry .". . ‘. R " Q} -

~

- e . " Student objectives.can be met through a variety of L
- N . . . { . . 4 T
s : s . . Y L
+  class activities conducted during the nine week course. The
" = ? P .
L students will-also be encouraged to identify and accomplish .

- h * “

N >
N .
~ - - N . . N
| 218 Y
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APPENDIX F (Continued) -+ . . . .

» \ - Y .
i . . . ek &5 ®@

other individual behavioral objectivés during the nine Wéek“
| . . Ty
period., These individual oojectlves will be an lntegral
part of the course desmgn, and- w111 be part of the student's

goal setting activity.

.. ~ ’ . - .
. . Objectives for students . taklng\tte Human Development
P II,Eourse will‘include, but'not necessarily,ﬁe limited togy. g 1T

. v
the following two broad areas of concerns: Social Awareness

¢ -

> *  and Self-Development, and Career Developmignt. .
: - ) et : :‘ ; T N s ‘N\ . . wﬁ*\,}wm}
.. . &..Social Awareness and Self—Development Objectlves ) fﬁngfﬁdg
e - ° - IS

Students Wlll be<encouraged to freelymtalk aboutw“ L OTIINE

hlmself/herself and hls/her perceptlons of the soc1ety in -~

Y

whlch,he/she lives. The act1v1t1es will. be designed to s

¢

enable the~studentvto receive feedback. Students will ., '
o . . ‘ ¢ ¢
. . -+ communicate to others their feelings about themselves~and

others. Students will also appraise their-value system,

e

+ and set specific goals for their, subsequent gocial behavior.

A comparison bgtween perqeivedéindiVidual values and
] ' ] . . .
" societal values will also be facilitated through self-

assessment instryments and group sessions.
a < . PR . . L.

-

' career Development Objectives N . '

- Students will léearn and review the major eleiments

. of career development.' They will become aware of and eprSre
..; . \‘ ) .y N

. . .
[ —~ .
S . - ©
[ [y :

1
ar




-
+

. APPENDIX F (Continued)

; . v o A ) c, : - P,

. T ‘career, educational, and personal areas integrated with
. .. « N » >‘ ‘ . . . A

developing. an awareness of lifelong planning ‘skills.

. ! - The 39331ons dealing with - career development Wlll B

be goal oriented. Focus w111 be placed on ‘student examina- - ¢

tion Of personal, career, and educational alternatives .
‘ v
. N . - 2
- ’ Q s e v 7 ‘ “ n e | Am
i e e wen . through.-structured ggqup,exerc;ses and variqus. self= -
| ’ assessment instruments. Students w111 learn plannlng T

- .. skills, and subsequently use these skllls.to maximize

‘. . &

personal cholces related to career develonment.

e e o e e "“”More spec1f1c student objectlves are'llsted ‘below ‘f?f“

-]

- . in terms  of "I" statements which we would like to facilitate "= .Ila]
and see students affirm as a Tresult of the course,‘”L1v1ng

E .. and Worklng in Sacramento." -

-

1. T will feel more competent. .

A

. -'..2,\ I am more confident im my dealings with othérs. - R
‘ ‘ 3. I am more comiortable and secure in being myself.
- ‘ T ) 4. I have more satisfying 1nterpersonal relatlonshlps.
. < ' 5. I am more comfortable relatlnq w1thk and more
< appreciative of, people who are different from me. I have .
~ discovered the humanness that brings people together. '

«

6. I am more able to listen for, and really hear,
the meaning in the statements of-others. ' .

7. I -am more aware of the negative effects and ,
superficiality of societal labels and stereotypes. .

S . 220
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soclety in general. o

.coudd~contribute to. & suyccessful career. . ‘ .

APPENDIX F (Continued) -

> 8. I feel more responsible for meeting my personal
career objectlves and directing my life style.

9. I am more aware of my potentlalltles, and I can -
see myself from a standpoint of possibility« -

N 10. I am more able to set and achieve my .long and
short term career goals. . .

11. I am moré aware of the job opportunltles in the
Sacramento area.. . . ; e ety

12 I have ldentlfled a satlsfylng life style for
prcsent and “future livin.

- ~
‘c . > -

~- 13. I am more able to relate my values to those of L kA
34. T am more -aware of my aptltudes and ékllls “tHat ”*5”“f“

~15. I have discovered more of what is truly impcrtant
to me. . ,

16. I have discovered the importance of work as it
relates to my life goals.

9
L3

.. 17, 1 have_become more synergistic in‘my outlook:
I can..see both sides of life .as being meaningfully related. - .- .ued

18. I am more able to identify and solve personal
and career problems. . ‘ .

-
&

19. I am more aware of the helgful and negative
°factors in groups, and of my, own behaviors and feelings in
groups. . -

b

Part IV--Course Tasks and Sequence

(R

J S ~
The panel of eight persons at Sacramento:City College

has extensively reviewed the Human Development offérings at
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other communlty colleges. The activity condncted in' current

Human Development I classes at Sacramento Clty ‘College was '
W ' e

, also rev1ewed for possible lncluslon. )

s
¢

The proposed tasks are presented as modules, whlch

. - ’

, . can be expanded or contra&%ed based on the needs and w1shes
e = OF _the students. Thewmodules arem;n;;;ally designed to.be .'f"jﬂf
. comprised of approx1mately.dne week's actlylty. However, R
individual preferei.cés of instructors or students‘éould

result in modlflcatlons. The course tasks ontlined dg:not

v “ ~w~aingludewthe_speciﬁiC"reference materials. that-wilk be - é@M~wwmg=
. . 3 N

. developed and compiled"by‘the course instrugtors who wille . . -2y

-

. " pe”identified during the Fall, 1975, semester. The course
materials will, of course, reflectltne expertise‘and
philosophy of the instructors, and the demonstrated reeds

" of the students enrolled. Howe@er, it is anticipated that

. the student behavioral objectives previously cited will be ‘ -

+

fulfilled if the following learning modules are completed.
. ) It is the consensus. of the Sacramento City*Colleée |

. ‘ panel that the coufse, "Living and. Working in Sacramento,”

should 1nclude, but not be llmlted to, the follow1ng

*

spec1flc course acthltles. : , 0
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7

L, ok
.

- MODULE ONE

,;mgntroduction to Group Process

[} N °
s L

. 1. Discuss course objectives. (Large group

'3

2. Survey students as to thelr partlcular needs. ..

-

Why dld I take this course? (Large group act1v1ty.)

+ i

3.

during. the course. (Large group act1v1ty.) -

. 4. Have all .students cémpleté personality
.1nventory» (Tennessce Self ‘Concept.) Do e e e
5. Personal Uanldment.. (Human Potentlal Semlnar—-

PO SO

Introduce all college*lnstructors to be involved

»

Kendell College, small group actiV1ty.)

" 6. Empathetic Recall. (Human Potential Seminar--

Kendall College, small group activiﬁy.)

*

7. Listening to others in groups.

* (Small group ectivity.)

MODULE TWO e L :

ﬁersonal Goal Setting and Self-Awareness

1.- Personality invenvoriés; what do fhey measure

L

anyway? (Large group activity.)

2. Discuss 1nventory results,w1th the class.
(Individual conferences will be arra{ged at the request of

the student, large group activity.)

223 !

Feedback session.
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i . X

.

S

- 3. Short term goal sétting technidues. (Small

group activity.) q , ' ‘ : ) vl
4.. Achieving short term goals. (Small group

TR . o

- . activity.) . - . .
. - r - » ) T L R
T - o 5. How can_ I set long_term career :goals? -Discussion—-—:-v=T
T . W ) . ‘
. .. .- ... . Of measurable goals, .valuing my goals. (Small group . .- R
. I S o L
activity.) SR - ) L e
k ~ -

6. Introduce "Action Goal Log" te students for
A - I ) . - N - \ >

short term goal setting. Human Potential Seminar--Kendall

e Tv*f~~Cor£ége;‘ (Small group‘aétivity,y“ B DA ichiier
. T T . . - ' o]
e me o+ opews wre- .T.. What am.EI: interested in? Is theré& ‘a job for me? .- -
;T Have students complefe the Strong Vocationél‘lnterest Blank;
(Small group discussion and take home-#é@t.) ' é
< ) 8. Ingroductiomrto tﬂe Sacrgmento'city Coilege
— ;“. ;Careér Develépment.Cenier«~ (Small groﬁp'actiy;ty.) . .. SR
;E N ‘ ‘9. Read and review T?e Sﬁareg/Journey byKO}Banion
j ;nd O'Connell. (Homework assignment.)
T ©410. Read and review I Ain't Much Baby, But I'm ALL. o\
.3 I've Got by Lair. (Homework aséigq?ent.) .
< IS

. ». 11. Develop mind—bqay awareness, good mental_énd

physical health. (Small grdup and large group activity.)

] ~

fed
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. : S - MODULE THREE ) ‘ SR
& . : . . . . - . R
'~ Understanding and Relating Personal Values to Societal Values
© .y 1. Living and working in Sacramento--an overview..

- ¥

(Large group activity. ) —

et e Pt e e

2. Values of diverse ethnic groups in Sacramento—-
—— L_,w_;. How do they differ? Ho; are they a;ike° (Qpes§,panel( - . ?3
e iarge group activity.) o -
o 3. . The Qerk ethic in American soéiety.

Is it still T

-
48 o~

viable in today s economic worlcl'> - (haxge group discuSSion )

s Py
e~ h -

- T IS SR e v mrerimiea iRt I
N 4. BuSiness mores and values. (Small group, large_
= N Cops Wb rt—r g2 Loppu— bl ughlany b bttt I - > . Y SLAENT R RS
e v wmmnm - -JLOUP . ) —— : C e s
- 5. Working for state government--the backbone of

- . the Sacramento‘eqongmy. (Panel discussipn witn state

workers, large group activity.)

6. Personal values—clarification. Identification

- &

?

and response to value questionnaire.

Potential Seminar--Kendall College.

Adapted from Human

7..

' (Small group activity.)

.Valpés Auction--Human Potential Seminar by

McHolland and Trueblood, 1972.

Reading and review assignment on societal values.

(Small grOup.activity.)

s

The books wWill be selected from a reading list:which will

'include, but not be limited to,

such books as Future Shock
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by Toffler, Man the Manlpulator by Shostrom, The Greenlng of

- ' ' Amerlca by Relch, Games People Play by Berne, and No Easy

V;gtor1e§~by Gardner.

B ‘ .MODULE FOUR

Communlcatlon and Listening Skills

- o 1. Llstenlng triads to 1dent1fy the concerns of
others; (Small group act1v1ty.)_ |
| 2.‘ pid I hear what you'were séying? feedback
:;“;_ ~l *”M‘;‘ana1y51s by others in the trlad. (Small group act1v1ty ) R
e 3. Llstenrh; ana ana1y21ng the act1V1t1es of a T
group. Inner—outer circle technlques used to provxde
‘ " feedback to others. (Small group act1V1tyL)
‘ 4. Role reversal. Sstudents will be asked to choose
a role that is not their own. Example:. an elderly womah,
a black teenager, and attempt to play the role through a

“

‘ predetermined crisis 51tuatlon. -(Small dgroup act1v1ty )

. 5(’ Communicating feelings with words. How do T

react to the spoken work? View film, "Who Did What to

N

Whom," by Robert Mager. (Larée group activity.)

- ] . 6. Descrihing'how the speaker feels based on the

words he chooses. Managing impulsive'reactiens. Adapted
from John L. Wallen, Northwest Regional Education .

>  Laboratory, 1969. (Small group activity.ff .

M
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-

Lo Lo - " MODULE FIVE

‘Problem Solving .

1. Introduotion to the problem.solving process.

-

- The Art of Problem Solving by Robert carkhuff, 1973. ”(tafge‘

group act1V1ty )

2. Introductlon to the/systematlc method of problem

o, - * ( solving as espoused by Carkhuff. (Large and small group
. ‘ 5%y

» .
, <

activity.) v

o ) ’ 3. Explorlng and understandlng the problem. Goal

-

bone .o - [P,

deflnltlon.‘ (Small group act1v1ty y B /;“..ﬁ‘

4, Developing an alternote/course of-action foxr

consideration. (Small éroup éotivity.)

5. Re-define and further clarify the value s&stem-
involved with the problem. (Small group activity.)
6. Considering and defining a course of action

1

. " . M
based on the interaction with a persons' value system.:

~

(Small group activity.)

MODULE SIX (TWO WEEK MODULE)

. The World of Work

l. Dlscuss and interpret the Strong Vocatlonal,

Interest Blank. (Large qroup and small group actmvmty )

°
H
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- 0

'2. What.is my value system? Am I ready to go to
‘work? Life style affects job choice. (Small group

activity.) . - ' i

- “

3. Review of the joquarket in the Sacramento

area. Affirmative Actlon and its effect on me. (Presenta-

tion by Sacramento Clty College Placement Offlcer, large

group activity. )

’

4, Long and short term job forecasts. (Presenta-

tion by Sacramento City ‘College Placement Officer, large

b . »

group act1v1ty ) R

s - —

, 5. ertlng a job resume', completlng the appllca—

tion ‘form, preparing for my interview.' What does the

-eméloyer expect from me? (Presentation by local employers,

'S

large group activity.)
6. Write and submit a pe:sonél resume' for review
by the instructor. (Homework assignment.) * ‘
7. Visit tnree~p0tential job sites that are of

hd

personal interest. (Homework assignment.)

MODULE ;\VEN (TWO WEEK MODULE)

iy

Long Term Goal Settlng an Llfe Plannlng

AL

1. Review criteria tﬁat should be present in' v1able

\ &

long term ‘goals. "Should" goals\yersus "I Want To" goals.

(Snall gtoup activity.)
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2. /. Discuss "Actipn Goal Logs" introduqéq in

Module TWO .- (Small group acﬁiyity;)‘_.

3. Sétting goals that céfrespond to my 1iée style.
Sét godls th;t you.wish to achievé. (Small group ac?iviﬁy.)
o 4, Motivation}ggchniques Qsea to complétg goéis.
Feedback and positive’ reinforcement from.others. Strength

¢

bombardment.discuséion. Adapted from Human Poténiial

i

Spminar—fKeﬁdali,Collégeumwgsmali group activity.),

5. Analysis of peak experiences. -What ghinés .

bring me joy and satisfaction? Adapted from Human Potential

2w

. ) R
Seminar--Kendall College. (Small group activity.)..

6. Develop goal and proposed goal achievemeqt
‘schedule.' Where do.I'go from here? (Small group acfivity.)

<

7. Course evalpation. To be completed by all
students. Students wili be asked to respond anonymously
to iﬁstructgr and class activity rating sheets. (Large-

¥

grodp activity.). ' - .
8. How did this course help me? Were my needs -

fulfilled? (Self evaluat%on to be submitted by each

student in writing.) ’ . S

*

“{
¥
.
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- . NATIONAL PANEL REACTION INSTRUMENT )

4

- Part It Proposed Course Description . ) -

<

The rtems presented here represent the major descrip- .

tive components of the proposed co-disciplinary Human

T Development course at-'Sacramento City College. Please react
: to the propésed course description, and indicate to what .

extent you feel they should be part of the Sacramento City

College co- disciplinary Human'Development course. ' Please

circle your assessment 5 (Highly Desirable) 4 (Desirable)

o 3 (Neutral) 2 (Undeslrable) 1 (Highly Undesrrable) ©

o

- ) 1. 'Title:‘ "leang—and Worklng In ) . - .
‘ " Sacramehto ) ‘ 5 4 3 2 1

2. Preregquisite: None -5 4 3 2 1

3. Credit Asslgned' Three, semester x .
‘hours . 5 4 3 2 1
- v x “« . .
4, Class Meetlng Schedules Nine .
weeks, six class hours per week A .5 4 3 2 1
'; 5. Class Meeting Schedule: One ° v
%.lecture/dlscusSLOn, two small group

seminars (15-20 students) -~ 5 " 4 3 2 1
5 6. Grading: Credit/No Credit < 5 4 3 2 1
7. Activities: lecturesy speakers, ) s
group discussions : : "5 4 3 2 1
§. Teachers and counselors co- ’
facilitate the class activity " ‘5 4 3 2 1. .
9. Class goals as.presented in the
. catalog déscription:
) a. enhance personal and socral

growth 5 4 3 2.1

— 2t

. : ' - 230
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¢ - ’ o s ) . ‘-‘ ‘e
b. develop an unders#fdnding’of -~
the local government ° 8 4 3 2 1

c. self-concept definition for
educational and vocational

: .planning ) . ' 5 '4 '3 2 L

e g « i . ' .. .’ ¢ C
- .d. career decision making skills .t e

~ developed L 5 4 3 2 1

- . - 7

e. values clarification skills® ) _
developed S 5 4 3 2 1

o B f. Qeréon;i communication.skills
‘ . developed . ' .5 4: 3 2 -1

10. ther suggested course description items:

-

- e -

“

part II:* Proposed General Course Objectives

. The items presented hére represent the general .course
objectives of the proposed co-disciplinary Human Development
course at Sacramento City College. Pleasé react to ‘the
,proposed general course objectives, and indicate to whag, .
extent you feel they should be included-as part of the '
Sacramento City.College co-disc¢iplinary Human Development-
course. .Please circle your assessment 5 (Highly DEsirable)
4 (Desirable) 3 (Neutral) 2 (Undesirable) 1 (Highly
- - - - F)

o
378
o

Undesirable) ; .

* -
1. . To assist students in deVelopiné
an interest in their own personal ¢

'growth and development . 5 4 3.2 1

‘ 2. To help students plan for personal , . o
4 change using his/her strengths and - o .
A abilities. i . 5 4 3 2 .1

-
z

3. To assist students in devéloping; '
b techniques for evaluating and using )
) - vocational information - . | . 5 4 3 2 1

-




. 4%5 To assist.students in learning. K

_ stress. 4 . 5“4
8Z : - B
5. - To help students learn "how to* ' .
. clarxify their own values in © e
'relatlonshlp to others o s 5 4

_ 6. To assist students in learnlng

11. To help- students establish a-,
'.reference group whereme@e nay
‘openly express concerns '\‘:-. Ce

APPENDIX G (Continued)

‘how to make better dteSlonS underx Vo

how to better organize their time 5 4
7. To -encourage students‘k to- utll,)ke -

past experiences as a regular part 7. ...

of the HD course act1v1ty “ .5 . 4

8. To create a supportLVe env1ronment

where the student may léarn to )
effectively communicate w1th others 5 .4

2"

'9. "To help students make career plans
based on 1nd1v1dual conpetenc1es . 5 4

10. To- help students .develop an °~ -

awareness of the social forces in the.

community that affect their dally !
llVlng and jOb sltuatlons . . ot 5 T4
. l . *
—

ah

1 ' ~
12. .To help"gtudents learn how to
‘talk about theipr: persdh feellngs
w1th others . ‘ _ - . .
R v N » }'
13. . Other sugdestedxgeﬂeral course objectlves-




¥
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4 S T ’ o . T ",*‘ . . . . N
Park III: Student -Objectives - ' : s

’

.-’ L4

. . . fThe items.presented here répresent the specific -
student.objectives to be met by -the Human Dévelopméent II

~ course. ‘Please react to the proposed student objectives,

L and indicate to what extent you feel they should be paxt of
the Sacramento City Collede co-disciplinary Human Davelopment *
course. Please circle your assessment 5 (Highly Desirable)
4 (Desirable) 3 (Neutral) 2 (Undesirable) 1 (Highly
Undesirable) . ' e L : -7

» 1% I will feel more competent, ¢ 5 4 3 2 //l?’/w R
: C o - 3 : .

e 2, , I am more confident in my ' i T T
dealings‘yi;h others 5 4°-3 21 ‘
3; f am more comfortable ahd secure - . - L e
in being myself - ... 5 .4 3 2 I s ;

4. I have mere Satisfyiné‘interperSOﬁ;i ‘
“relationships ‘ , :

] [ . -

.5, I am moré.comfortablé relating with;

¢« and more appreciative of, péople who are

different from me. I have discovered .
. the humanness that brings people - = ° . .
together | ' : 5 4 3 2-:71 .
" 6.. I am more able to listen -for, and ) ‘
. really hear, the meaning in tHe ‘ . o -
statements, of others _ . .5 4 3 2 1 -
7. I am more aware of the negative
effects and superficiality‘of societal . ’
labels and stereotypes S s . 5 4. 3 2 1
8. I feel .more responsible for T ‘, C oy
S meeting my pewsonal career objectives
and directing my life style - -5 4 3 2 1
9. I am more aware of my potentialities, . L
and I can see myself from a standpoint ' - . Yoo
of possibility S .+ 5 4 3 2. 1 )
L]
. 233
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10. I am more able to set and achieve

my long and.short term cgreér goals 5 4 3 2

11. am more aware of the job .
oppor lnltles in the Sacramento area 5 4 3 2

12.‘«I have rdentlfled a satisfying °’
life style for present and future
living _ 5 4 3 2

13. I am more able to relate my

values to those of society in general ' . 5/ 4 3 2
) » I, N . . . - ©

14. I am more aware Of my aptitudes

, ‘and- skills that could ‘contribute to

a successful career 5 3 .2
‘15. I have discovered more of what
-is truly important to me . -5 3 2
16. I have diséovered the impoxrtance

of work as it relates to my life goals 5. 3 2
17. I have become more synergistic in - .
my outlook: - I can see both sides. of \—
life' as being meaningfully related 5 3 2
18. I am more able to identify and = -
solve personal and career problems 5 4 3 2
19. I am more aware of the helpful ' S
and negative factors in groups and )

of my own behavior and feelings in

groups . 5 4 3 2

b

20. Other suggeqﬁed student behévioral‘objectives:

>, ]

234 -
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Part IVs Broposed Course Activities .
~
N * The items presented here represent the. course
’ act1v1t1es outlined in the seven learning modules for the
course, "Living and Working in Sacramento." Please react to
. the proposed course activities, and indicate to what extent )
. you feel these activities meet the objectives of the course.
o . Please indicate to what' extent you feel the course activities
- should be included as part of the Sacramento City College co-
dlsc1p11nary Human Development, Course. Please circle your:
assessment 5 (nghly Desirable) 4 (De81rable) 3 (Neutral)
¢ ) 2 (Undesairable) 1 (Highly Unde51rable).

‘£, -

Module One

1. Dlscuss course. objectlves 5 4 3 2 i‘

o o 2. Survey studentsuas to thelr _
v s particular needs —--ie : 5 4 3 2.1

KN
w
(N1
(=]

3. . Introduce all college'iestructgrs 5

. : 4. Have all students complete
' personality inventory .

5. Personal Unfoldment
6. Empathetic Recall

3

7. Listening to others in groups

T RN BT, BT |
K - O -
W oW oW W
S

+“

Module TWO

P

» 31; fersonaliﬁy tests 5 "4 3 L2 1‘
' '2.1 Discuss test results with class 5 43 -2 j N
3. Short term goal setting techniques 5 ~4 3 2 ” 1
* 4. ‘Aehieving short term goals 5 4 3 2 1

5. How can I set long term career
goals? .

B
w
N
(™

™ ¢

6. Introduce "Action Goal Logs"

235~
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7. What am I interested in? ' 5 4 3 2 1

“-''g, Introduction to the Sacramento i : 1
” _ City College Career Development Center .5 . 4 3.2 &l '
. N . 9. Read and review Thé Shared Journey 5 4 _j,. 2 \l
10. Read &nd review I Ain't Much ﬁaby _ s ‘ \ '
“But I'm All I've Got ’ - s 5 4 3 2 1 - .
11. Develop minh—bodf awareness ; 5 4 3 2 A l ;
! Module Three .
1. Living and working in §§cfamehto 5 45 32 A i;
i 2. - Values-bf”diverge ethnic groups 5 4 3 2 'l‘ ; ;;
- 3. The work ethic in American éociety 5 4 .3 2- 1- | d
4. .Business mores and values s 4 3 2 1 )
hv‘r . é.' Working for state goverﬁment . 5 4 3 2 1 - ’
. 6. Pérsonal value clarificatipn: 5 -4 3 2 1
7. Values Auction ‘. ) ‘ ~\§ & 3 2 1
8. Read and reviéw assignment on \ o
.societal values 5 4 3 2 1
. ) M?dule fpur , ’ ‘ % .
T , . 1. ;p;sten;ng t;iads oA : . 5 4 3 _d2 % ’
2. Did I hear what you were’séy;ng? 5 4 3 2 l{
3. Listening and‘aﬁalyzing.the , )
avtivities of a group - _ ‘ 5 4 3 2 V¥
4. Role reversal ' \ 5 4 '3 2 1
' o

236
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5. Communicating feelings with woxds
6. Describing how the speaker’feels

based on the words he chooses

Module Five

1. Introduction to the problem solv1ng

process °
2. Introduction to.the‘systematic,
method of problem solving

3. Exploring .and understanding the
problem .
4. Developlng an alternate courge of
action for con81deratlon :

5. Re—define and further cldrlfy the
value system involved with Lhe problem
6. Considering and defining a course
of action based on the interaction
with a persons' value system .

n
<

Module Six

oy

- 1. Dlscuss,and 1nterpret the Strong

Vocatlonal Anterest Blank —

,’ﬂ' 0ﬁ

2; ;What is my value system°

3. Revxew of the job market in the
Sacramento area - ‘

4. Long and short term job férecasts
5. Writing a job resume', completing

the application form, preparing for
my interview

13

225"

3 2 1
2 .1
*
f 2 1
3 .2 1
2 &
3 2 1
37 2.1
3. 271 R
. ~
3 =2 1l
3 2 1
3 2 1
3. 2 1
3 2 1 Ca
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6. Wyite and .submit a personal resume' 5 4 3 2 L=
isit three potential job sites 5 4 . 3 2 1
_Moﬁule Seven =
1. Review criteria that should be
present in viable long term goals 5 4 3 2 1 .
- . 2. Discuss "Action Goal Logs" " : 5 4 3 2 1 b
* 3. .Setting goals that correspond to : : . .
my life style .. 5 4 3 2 1l e
. B 4. . Motivation techniques used to ) : A
N ) complete goals 5 4 3 2-°1
é, Analysis of oeak experiences 5 4 3 2 1 s

R
6. Develop goal and propdsed goal ;
achievement schedule .. . 5 4 3 2 1

7. Course evaluation AR ’ ) 5 4 3 2 1

8. .How did this course help me? Were :
my needs fulfilled? Self evaluation 5 4 3 2 1

OTHER SUGGESTED COURSE ACTIVITIES, PLEASE INDICATE SUGGESTED

\ " MODULE FOR THE ACTIVITY: N . )
E N N P ) .

(-

v




VITA A

e Gerald Walter Cias was.oorn December 11, 1934, in
West Allis, Wisconsin. He attended'the pubiio schools of
Wauwatosa, Wlscon81n, and graduated from WauwatoSa East
High School in 1953. Following high school grgduatlon, he U
attended the University of Wisconsin, Mllwaukee. He
N | graduated from the University of Northern Iowa ln {357 with

| majors 1n Soc1al Sc1ence and Engllsh. .
After serving as a ninth grade SOClal sc1ence S
teacher and coach 1n the Mllwaukee, Wlscon51n publlc schools
durlng 1957-58, he received a leave og absence-to serve an

- the United States‘hrmy éeserve for\a\si§ﬂmonth tour of

o active duty. After his tour of duty, Mr. C{as returned to

N ' “teachinh in the Racine, Wisconsin, public schools serving

as a ninth grade social science and English teacher.

He received his Master of‘Arts degree in cbuuselinq
and guidange from the University of Nofthern Iowa in 1960.
Mr. Cias assuned a position as a full tlme counselor.
.at Sunny Rills High School, Fullerton, California, beginning
- \ in September,_l960. He also served as a part-time instructor

a in the Evening Drvision_of'Fullerton Junior College during. :

thi§ periOd. -
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During 1963-67 Mr. Cias served ag an administrator

'in the Santa Maria Joint Union High‘échool District, BT

Santa Maria, California. His administrative duties included”
~3 .i -

oy

District Director of Continuition Education, Summer School

5

Principal, Director of Guidance, and Assistaltt Principal for

Curriculum.

¢

~In 1965, Mr. cias assumed part-time teaching
responsibilities with the University of Caiiforﬁia,”Santa
Barbara Extension Division. During l965-65 he tauéht five -'ﬁﬁ
graduate level courses in counselor preparation in the |
Central Coast area of California.
During ihe period of 1967-69 Mr;.Cias served as the

Assoclate Dean for Student Personnel at Sierra College,

. Rocklin, CaliFornia. His responSibilities "at Sierra College

¢
included the supervision of counseling services and student

3

activities. Mr. Cias also served as a part-time instructor.
. . A Y

AR L - -

for the University of california, Davie, Extension Division.
He ‘taught four graduate lgvel courses in the Sacramento area
during 1968 -69. |

In July, 1969, Mr. Cias assumed the pOSltlon‘Of Dean
of Studgit Services at Sauk Valley College,“Dixon, Illinois.
His requnsibilities‘ineluded the supervision of all of the
student services in that community college. ‘

In 197?, Mi._Cias returned to California to assume

the position of Assistant ﬁean for Counseling Services at

)
]
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Sacramento(E};;)College, Sacramento, California. He is

currently employed in that’%ol‘sifion‘, ’ . - -

Mr. Cias has received honors as an "Outstanding

Educator of America," membership in the Ihter;;afional
) iPlatfdrm"Association,\ inclusion in the Eleventh and Twelfth;\

Editions of Who's Who in the West, and a citation for

&

‘community service from Richard Ogilivie, the former governor

of the State of Illinois. Vi . . R
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